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Abstract 

In our Palestinian context, the need for improving our students' writing ability is 

crucial. Writing is usually taught traditionally and students don’t practice writing 

outside the classroom. So, using novel techniques and practices in the teaching and 

learning process can advance the students' language ability as well as their writing 

skills. For this purpose, this paper investigated the impact of using Facebook on the 

sixth grade students' writing ability at Al-Nukhbah and Al-Azhar Private Schools. The 

sample of the study consisted of 60 sixth grade students at Al-Nukhbah and Al-Azhar 

Private Schools in the second semester of the scholastic year 2015.   For data 

collection, the researcher divided the participants into a control group and an 

experimental group to examine the effect of using Facebook on the students' writing 

skills. Both groups received the same material. The control group was taught how to 

write traditionally, whereas the experimental group was taught how to write by using 

Facebook. The researcher applied a pretest before conducting the study tool for both 

groups to examine equivalence in writing and to know their writing level. Both groups 

had almost the same scores which guaranteed that the participants of this study have 

about the same writing ability. Then, the researcher created a Facebook group and 

added all the students of the experimental group. The students were engaged in lots of 

writing tasks through using Facebook.  The tasks focused on some main writing 

subskills such as grammar, spelling, punctuation and sentence control. This training 

program continued for 32 meetings (2 times a week). After the treatment which is 
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using Facebook, the researcher applied a post test for both groups to check their 

writing skills improvement.  In addition to that, an attitude questionnaire was 

distributed to the students of the experimental group to measure their attitudes 

towards using Facebook for educational purposes. The results were collected and 

analyzed by using statistical methods. On the basis of the findings, the researcher 

found that there is an obvious effect of using Facebook on improving the students' 

writing ability. Also, the students had positive attitudes towards using Facebook for 

educational purposes. Finally, the researcher recommended that teachers, decision 

makers, educational institutions and researchers should give more emphasis on using 

Facebook in teaching and learning besides to other social media.  
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Abstract in Arabic 

ةالملخص باللغة العربي  

معرفة أثر استخذام الفيس بوك في تحسين المقذرة الكتابية لذى طلاب الصف السادس في 

 المذارس الخاصة بالخليل

. ح٘ث أى هِبسح النزبثخ رذسس  ب  هلح ا  فٖ ّاقعٌب الفلسطٌٖ٘ أهشالحبخخ الٔ رحس٘ي قذسح الطلاة النزبث٘خ رعزجش 

لل فئى اسزخذام ثعض زالنزبثخ خبسج الصف ثشنل فعلٖ. ل ا عبهخ ثشنل رقل٘ذٕ هوب لا ٗز٘ح للطلاة أى ٗوبسسْ

الأسبل٘ت الدذٗذح ّالحذٗثخ ٗونٌَ أى ٗسبعذ فٖ رحس٘ي هقذسح الطلاة اللغْٗخ ثشنل عبم ّالوقذسح النزبث٘خ ثشنل 

ٍ الذساسخ لوعشفخ أثش اسزخذام الف٘س ثْك فٖ رحس٘ي الأداء النزبثٖ عٌذ زُ خبءدالِذف  ازِل رحق٘قبخبص. 

طلاة الصف السبدس فٖ هذسسزٖ الٌخجخ الخبصخ ّالأصُبس الخبصخ. ّرحق٘قب لإخشاءاد الذساسخ قبهذ الجبحثخ 

الزدشٗج٘خ ّمبى الودوْعخ  03فٖ رقس٘ن الطلاة إلٔ هدوْعز٘ي. فنبى طلاة هذسسخ الٌخجخ الخبصخ ّعذدُن 

الودوْعخ الضبثطخ ثطشٗقخ  أٗضب الودوْعخ الضبثطخ. رن رعل٘ن 03طلاة هذسسخ الأصُبس الخبصخ ّعذدُن 

مزبثخ  ذلَ روٕ هي خلازلزخذام  الف٘س ثْك ّالهِبسح النزبثخ ثبسرن رعل٘وِن الودوْعخ الزدشٗجخ  . أهبرقل٘ذٗخ

ّ . الطلاة أًفسِن ثوسبعذح هعلوزِنهي قجل  الوقزشحبدخطبء ّإعطبء للأرصح٘ح الفقشاد ّالزٖ رخللِب 

اسزخذهذ الجبحثخ اهزحبًب قجل٘ب رن رْصٗعخ علٔ طلاة الودوْعز٘ي قجل الجذء ثبلذساسخ لوعشفخ هسزْٓ الطلاة فٖ 

ذام اهزحبًب ثعذٗب  لنلا الودوْعز٘ي ثعذ رطج٘ق اداح  الذساسخ لزعشف أثش اسزخ اٗضب الجبحثخ هِبسح النزبثخ. ّ طجقذ

الف٘س ثْك فٖ رحس٘ي النزبثخ عٌذ الطلاة.  ثبلإضبفخ الٔ اسزخذام اسزج٘بى رن رْصٗعخ علٔ طلاة الودوْعخ 

الزدشٗجخ ثعذ الاًزِبء هي رطج٘ق أداح  الذساسخ لوعشفخ أسائِن اردبٍ اسزخذام الف٘س ثْك لأُذاف رعل٘و٘خ. حصلذ 

أسئلخ الجحث الوطشّحخ موب ّ خشخذ ثٌزبئح اٗدبث٘خ رج٘ي  هقٌعخ علٔ خالجبحثخ ثعذ الاًزِبء هي الذساسخ علٔ أخْث

موب اى الطلاة اثذّا هْافقزِن ّرشد٘عِن  ,الأثش الاٗدبثٖ لاسزخذام الف٘س ثْك فٖ رحس٘ي النزبثخ عٌذ الطلاة

ٍ الٌزبئح أّصذ الجبحثخ مل هي الوعلو٘ي  ّالجبحث٘ي ّأصحبة رلاسزخذام الف٘س ثْك لأُذاف رعل٘و٘خ. فٖ ضْء ٍ

قشاس ّالوؤسسبد الزعل٘و٘خ علٔ ضشّسح رْظ٘ف الف٘س ثْك فٖ  العول٘خ الزعل٘و٘خ ثبلإضبفخ إلٔ الْسبئل ال

 .الزنٌْلْخ٘خ الأخشٓ
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Chapter One 

Introduction 

 

This chapter introduces some of the effects of using technology in teaching. 

Then, it focuses on the internet social tools which provide interactive learning 

contexts. After that, it attempts to shed light on the importance of using social media 

especially Facebook in improving the students' writing skills. In addition to that, it 

introduces the statement of the problem, research questions, hypotheses and 

limitations of this study. 

 

1.1.  Using Technology in Education 

A number of researchers have conducted studies to investigate the effect of the 

use of technology in education. Most of these studies found out and shared a common 

result which is related to the efficiency of technology integration in education and 

how it enhances teaching methods and students' knowledge (Motteram, 2013). 

Technology is becoming a significant part of higher and professional education 

because it helps learners to be independent learners and it also provides them with 

easy access to a large amount of information so they can control their own learning.  

(James et al., 2011).The technical developments of information technology have had a 

big effect on the learning environments and contexts and they also stimulate learners' 

motivation, according to Crystal (2001). Technology gives all students unique 

opportunities to learn in trendy and new ways not previously used. The innovations of 

technology are changing the way in which we teach and learn. Technology plays a 

role in changing and developing languages as it gives rise to new and everyday 

vocabulary and expressions. (Crystal, 2001) 
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Using technology in different educational environments affects positively the 

teaching and learning process. This has encouraged a number of EFL contexts to 

integrate the Internet and information technology in their teaching in order to help 

students to be more educated and skilled in new technologies and to face their own 

learning difficulties.  For example, Al- Mekhlafi (2006) conducted a study to 

investigate the impact of CALL on learning English as a foreign language at the 

elementary schools in the United Arab Emirates. The results showed a significant 

difference between CALL users and non-users in favor of the experimental group. 

According to Jack (2007), language skills can be enhanced and improved by 

using the web- based language learning activities. Listening, speaking, writing, and 

reading are four basic skills in English Language. These skills can be applied and 

practiced on the web by using a set of ways. Internet social communication tools are 

one of these ways that includes emails, blogs and social networks. These tools provide 

interactive learning contexts and integrated environment for teachers and students. 

 

1.2. Social Networks 

Tiryakioglu and Funda (2011) defined a social network as an online area or a 

platform where people can make relations and communication, and where individuals 

share information. By using social networks, people can share their opinions, feelings, 

activities, daily events, and their interests online. 

The rise of the social network sites has changed and reshaped the common 

concept of communication, interaction and collaboration. In other words, individuals 

may introduce themselves over Internet in the social life and they become a member 

of social networks in order to communicate with friends of similar interests, culture, 
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age, common background, and mutual friends. Thus, a group of friends can be 

enlarged and information exchange is enabled (Melor et al., 2012). Students generally 

have positive perceptions towards using web-based learning tools, when they: 

• display the content in an easy way. 

• are considered as supportive tools. 

• provide the users with flexible and useful features related to the content of a specific 

course (Storey et al., 2002) 

 

1.2.1. Facebook 

 
Melor et al. (2012) stated that Facebook is one of the most popular social 

networking websites. It is a website that aims at allowing people to keep in touch with 

their friends and share information with each other. They also argued that Facebook 

can be considered as an area in which students can appreciate and value the benefits 

of collaborative learning, which won't be possible to them if they work individually. 

In other words, FB definitely has many features that give the learners unique chances 

to connect with each other in new social academic networks. Teaching and learning 

English language in EFL and ESL contexts through social platforms like Facebook 

can create both independent and collaborative learning environments. It  also can be 

used to enhance learning experience. This is supported by Munoz and Towner (2009) 

when they suggested that" the benefits of Facebook  networking and social 

communication   capabilities  benefit both the instructor and the student by tapping 

into a greater number of learning styles, providing an alternative to traditional lecture 

format, creating an online classroom community, and increasing teacher-student 

interaction and student- student interaction " (p. ,9) 
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1.2.2. What's a Facebook Group? 

 
According to Melor et al., (2012) "Facebook groups is a feature that is 

available on the social networking site Facebook in which unlimited number of 

members are allowed to participate, communicate and interact via post and chat style 

for a specific purpose"(p.87). 

Facebook Group gives new generations what they need and desire with its 

interactive and easy-feedback features. This helps to create a positive environment 

that is encouraging and conducive for aiding the writing process for young students. 

In other words, Facebook group is a feature that functions as a place to share ideas 

between people of similar interests. This interactive function makes it possible to be 

utilized in a writing class as a place where students share their writing product to be 

reviewed and commented by other members of the group and this can develop the 

students' writing skill and motivation (Melor et al., 2012). 

1.3. Writing Process 

  Writing is one of the production skills that many students have problems in 

mastering them.  Writing isn't an easy job. This is because of the difficulty of putting 

ideas down on paper to transform thoughts into words .Writing can be seen in two 

different ways. On one hand writing is seen as the product of writing. On the other 

hand it is seen as the process of writing. When writing is considered as a product, the 

focus goes on the final product of writing such as the essay, the report, the story and 

so on (Harmer, 2001).  

 In this sense writing should meet certain standard of rhetorical style, reflect 

the accuracy, and be organized to meet the audience's interests and conventions. In 
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other words, the value of the end product is the main thing to be focused on rather 

than the process of writing itself .On the other hand, when writing is seen as a 

process, the focus is placed on the various stages that any process of writing goes 

through, such as transforming thoughts and ideas to words (Harmer, 2007). 

Oshima & Hogue (1998) stated that making a good piece of writing is a 

complex process. It requires the ability to write sentences with correct grammar and 

organize them logically into paragraphs or essays. They added that in writing 

everything should be clear since it is a way to communicate with others through 

verbal language. Unlike speaking that the message of the communication can be 

caught through non-verbal language, such as gestures, body languages or facial 

expressions. So, the writer should be able to make his or her piece of writing clear 

enough to be understood by a reader.    

Harmer (2007) divided the process of writing into three stages. These stages 

are pre-writing, writing, and re-writing. Pre-writing is defined as the stage of thinking 

about the topic or subject and start designing and developing the ideas. Writing is a 

stage of writing down the ideas on papers and transforming the thoughts and ideas 

into words and sentences. It means that the writers write down of what they are going 

to say or write. The next is re-writing. This stage is defined as a process of assessing 

what they have written and making the needed changes. 

1.3.1. Why Writing Is Important 

Writing is one of the important skills that should be focused on in English 

learning. This productive skill is highly needed in the learning environments 

,generally for learning and especially for testing the learners' ability of using language 
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itself. Writing skill is almost needed in all the contexts of life. Proficient writers can 

adapt their writing easily to be suitable for the context in which it takes place. 

 In the school setting, writing plays two crucial and complementary roles.  

First, it is a skill that focuses on the use of techniques (such as planning, evaluating, 

and revising text) to reach a numbers of goals, such as writing a report or expressing 

an opinion with the support of evidence. Second, writing is a way to develop and 

deepen students’ knowledge (Graham et al., 2007). 

1.4. Writing Skills through Facebook   

Jack (2007) stated that the interactive feature of Facebook gives the students 

an opportunity to practice their writing. By using Facebook students can post their 

own pieces of writing and comments, receive comments, and reply to other Facebook 

group members. Therefore, this interactive communication enables students to be 

actively engaged in the writing process and improve their writing skills. Activities 

such as writing items, comments, descriptions and diaries can be conducted to check 

the writing competence of the students. This will improve their vocabulary, their 

ability in mechanics as well as their competency in using grammar correctly. With 

these merits, the instructor can exercise these activities by creating a Facebook group 

and encourage the students to join it and express their wants, feelings, thoughts, 

opinions and desires freely which will help the communication process. 

1.5. Statement of the Problem 

EFL learners usually face difficulties in acquiring writing skills as they don’t 

practice language outside the classroom and they usually don’t have the passion to 

learn in traditional methods, so the need to improve their proficiency in writing is 

crucial. Bringing writing into the students' daily life may help in improving their 



7 
 
 
 

  
 
 

ability of writing. This can be done by utilizing Facebook in the process of teaching 

and learning. Facebook is one of the most popular social networking websites among 

the Palestinian students who are investing time in social networking, building 

relationships and their own communities of shared interests. In addition to that, 

Facebook is flexible and students can use it outside the classroom. With this merit, 

there is a unique opportunity to use Facebook for educational applications ; especially 

for language skills development. Hopefully, using this social platform will constitute 

a solution to overcome writing competency problem regarding school students.  In 

this respect, this study investigates to what extent using Facebook  will affect the 

writing ability of the sixth graders' at Al Nukhbah  and Al-Azhar Private Schools and 

how students perceive using Facebook for educational purposes. 

1.6. Purpose of the Study 

 
The purpose of this study is: 

- to examine to what extent using Facebook affects the writing ability of the  sixth 

graders' at Al-Nukhbah Private School and Al-Azhar Private School in Hebron . 

- to investigate if the implementation of Facebook would strengthen and develop 

the students' writing competency outside the school. 

- to measure the students' attitudes towards using Facebook as a supplementary 

educational tool outside the classroom. 
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1.7. Research Questions 

This study aims to answer the following two main research questions: 

1- How can using Facebook affect the writing ability in English of the sixth 

graders' at Al-Nukhbah Private School and Al-Azhar Private School in 

Hebron? 

Besides the above main question, the following sub questions have been 

formulated: 

a. To what extent can using Facebook enhance the students' competence in 

grammar? 

b. To what extent can using Facebook develop the students' spelling and 

punctuation? 

c. To what extent can using Facebook develop the students' skills regarding 

the sentence control? 

 

2- What are students’ attitudes and perceptions towards using Facebook for 

educational purposes? 

 

1.8. Significance of  the Study 

First, this study will demonstrate how bringing writing into students' daily life 

will help in improving the students' ability of writing. Second, this study will 

show how teaching writing skill through Facebook can have an overwhelming 

response from students and how students can take part in follow-up writing 

activities. Finally, it will draw the teachers' attention to the importance of thinking 
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creatively; the outcomes of the study will motivate them to use and experience 

other trendy techniques in their own teaching and it will provide them with several 

teaching implications that keep the teaching process in touch with the new 

inventions. 

 

1.9. Hypotheses 

2. Using Facebook will not help in developing the writing ability of the sixth 

graders' at Al-Nukhbah Private School and Al-Azhar Private School in Hebron. 

a.  Using Facebook will not enhance the students' competence of grammar. 

b. Using Facebook will not develop the students' spelling and punctuation. 

c. Using Facebook will not develop the students' skills regarding to the sentence 

control. 

2. The students may not have positive attitudes towards using Facebook for 

educational purposes. 

 

1.10. Methodology 

 This study aims to investigate to what extent using FB can affect the writing 

ability of the sixth graders' at Al-Nukhba and Al-Azhar  Private Schools and measure 

the students’ attitudes and perceptions towards using Facebook for 

educational purposes outside the classroom. To achieve this aim and to answer the 

research questions, quantitative  and qualitative methods were used in order to collect 

data from the participants; a pre test, a post test and a students' questionnaire were 

prepared by the researcher and distributed among the participants to measure the 

impact of introducing the tool on students. Besides, an observation was conducted by 
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the researcher during applying the study tool to see how the students will interact with 

this tool and to what extent their writing skills will develop.  For this purpose, a 

Facebook group was created and the participants of the experimental group were 

added to it. 

1.11. Limitation of the Study 

 The study is limited to the sixth graders' at Al-Nukhbah and Al-Azhar private 

schools. 

 Face-to face communication and immediate feedback with the students while 

writing on Facebook poses some sort of limitation. 

 The students   may get distracted while using Facebook. 

 The students may face technical problems while using Facebook. 

 

1.12. Definition of Terms 
 

 

- Productive Skills:  

Dita & Hubackovab( 2014) stated that speaking and writing are considered as 

productive skills. These skills involve producing language and articulating words.  

Learners receive language by listening to videos or conversations, and also by 

reading comprehension, story, book, etc. Then they move on to speaking and 

writing. 

 

- Writing ability:  

It is the ability of putting ideas down on paper to transform thoughts into words and 

sentences with correct grammar and organize them logically into clear paragraphs. 
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Writing can be seen in two different ways. On one hand writing is seen as the product 

of writing. On the other hand it is seen as the process of writing. When writing is 

considered as a product, the focus goes on the final product of writing such as the 

essay, the report, the story and so on (Harmer, 2001).On the other hand, when writing 

is seen as a process, the focus is placed on the various stages that any process of 

writing goes through, such as organizing ideas, assessing, editing and revising writing 

contents (Harmer, 2007). 

 

- Collaborative Learning:  

Is an approach for teaching and learning depends on groups of learners working 

with each other to solve a problem, complete a task, or create a product. It 

promotes interdependence, Individual and group work and Face to face interaction 

(Laal, 2011). 

 

- Learner- centered approach: 

A method of teaching that shift the focus of instruction from the teacher to 

the student. The students choose what they will learn, how they will learn, and 

how they will assess their own learning so it develops learner autonomy and 

independence. This is in contrast to traditional education "teacher-centered 

learning", which situates the teacher as the primarily "active" role while students 

take a more "passive", receptive role. In a teacher-centered classroom, teachers 

choose what the students will learn, how the students will learn, and how the 

students will be assessed on their learning (Bader, 2011) .  

 

https://en.wikipedia.org/wiki/Teaching
https://en.wikipedia.org/wiki/Teacher
https://en.wikipedia.org/wiki/Student
https://en.wikipedia.org/wiki/Traditional_education
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- Social media: 

Tiryakioglu and Funda (2011) defined social media as an online areas or platforms 

where people can make relations and communication, and where individuals share 

information. By using social media, people can share their opinions, feelings, 

activities, daily events, and their interests online. 

 

1.13. Summary 

 
This chapter summarized the effects of integrating technology in teaching and 

learning. Then, it showed the benefits of using social media in developing language 

skills. After that, it focused on the importance of using Facebook in improving the 

students' writing skills. The statement of the problem, research questions, hypotheses, 

significance of the study and limitations of this study were also included. The 

following chapter will introduce some theoretical concepts related to the field of 

teaching and learning and it will review some related studies.   
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Chapter Two 

Literature Review 

 

2.1. Introduction 

This chapter discusses some of the theories' principles which have something 

in common with Facebook in the field of learning. Then, it sheds lights on the 

importance of utilizing Facebook in learning and teaching and its effectiveness in 

improving language skills especially writing skills. 

2.2. Facebook and Theoretical Framework 

Chen and Thomas (2012) argued that there are some theories behind the use of 

Facebook for educational purposes. Socio Cultural theory, Social Constructivism 

theory, Behaviorism theory and Collaborative Learning theory (CLT) are all trying to 

provide the learners with a suitable learning environment full of motivation, 

cooperation and interaction. 

2.2.1. Facebook and Social Learning Theories  

Vygotsky (1978) (as cited in Chen and Thomas, 2012) considered that the 

principle of social learning is strongly related to the theory of social constructivism in 

the 1960s. This theory depends on engaging students in many activities. These 

activities usually depend on solving a problem or completing a task under a close 

supervision of instructors  

 Collins (1991) pointed out that technology is on the line of constructivists, 

who have been trying to change the traditional way of education. According to 

Collins, studies showed that technology made changes related to the learning and 
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teaching process, some of which are: (a) students are more active and involved, (b) 

each student learns a different thing from the others, and (c) both of visual and oral 

thinking are usually integrated instead of the primacy of verbal thinking.  

Lebow (1993) described five principles of the application of constructivism on 

technology; (a) provide a learning environment that supports both self-sufficiency and 

independence, (b) set in the reasons for learning a certain activity, (c enhance self-

regulation through supporting the skills and attitudes, and (d) boost the learner's desire 

to engage in planned learning processes. These changes and principles come side by 

side with constructivism principles. 

Furthermore, social constructivism proposed that culture and environment are 

crucial parts in learning. Learning isn't an individual process. Learning can be 

enhanced through interactions with and among other students.  This is in line with the 

notion of social networking sites which provide an opportunity for students to interact 

in an independent way.  Students are able to learn from the web-based environment 

around them and become a community of learners. Vygotsky (1978) (as cited in 

Chen and Thomas, 2012). 

 In the new digital age, Siemens (2004) and Downes (2007) proposed the 

connectivism theory, where both social learning and social platforms technologies are 

integrated. In the world of social media, learning is not an internal, individualistic 

activity. For example, learners get information from each others’ knowledge using 

Facebook, Twitter and other similar platforms. One of the principles of connectivism 

is that ability to learn in a critical way.  
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In this context, Garrison and Kanuka( 2004) pointed out that  Facebook is seen 

as a perfect on line area which has features that fit and meet the social cultural theory. 

Through using Facebook, knowledge can be fostered and developed via collaboration, 

negotiation, active participation, identity construction as well as community building. 

Hence, significant learning experiences, active interactions, higher order thinking and 

knowledge building can be achieved.  

2.2.2. Facebook and Behaviorism  

The behaviorists state that the learner responds to external stimuli. Facebook 

can provide the learner with external stimuli through other users' comments and 

replies and this motivates students to learn. This theory is related to Vygotsky who 

proposed that social interaction plays an important role in cognitive development and 

it precedes development and interaction (Watson, 1920). 

2.2.3. Facebook and Collaboration 

Many studies strongly suggested that learning in a collaborative way is more 

useful than learning in an individual way. Collaborative learning contributes 

positively to motivation, achievement, and makes positive social outcomes (Johnson 

et al., 2000) 

According to Chen and Thomas (2012), collaborative learning allows learners 

to work together in a group to solve a problem. The instructors' role is to facilitate 

group interactions and the students have a chance to select what they need to learn to 

get a better understanding of the problem. This principle is similar to the idea of 

learning through social media which recently provide the users with the feature of 
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creating group. This feature gives a chance to the members to join and explore their 

interests and to learn more about different things.   

Storch (2005) defined collaborative writing as a group of learners working 

with each other to make a document with group responsibility for the end product. 

Collaborative writing is important and it has a bunch of benefits: it promotes co-

construction of knowledge, boosts grammatical accuracy, and improves vocabulary 

and discourse. Furthermore, by engaging the learners in a collaborative writing 

activity, they will be exposed to a valuable knowledge from others and they will be 

motivated to participate and provide feedback for themselves and peers.  

 

2.3. The Importance of Using Facebook in Learning 

The first reason to teach writing online is that the environment can be purely 

textual. Students are in a fruitful, guided learning environment where they can 

connect to a different community by their written words. In other words, the on line 

communication tools allow students to keep in touch with teacher and with each 

other in ways that will increase teaching and learning opportunities for everyone 

involved. Besides, teaching writing through social media allows instructors and 

students to communicate in ways beyond content delivery and to build their own 

learning community. This helps to set up social and professional connections that 

constitute some of education’s real value (Warnock, 2009). 

Since its introduction in 2004, Facebook has rapidly become the most popular 

social networking site in the world (Mazman & Usluel, 2010, as cited in Ball et al., 

2012).  Although it's used primarily for social networking activity, Facebook is 

quickly recognized as a respectable e-learning platform (Bosch, 2009). Also, Naidu 
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(2005) stated that using Facebook for educational purposes supports course 

management activities, provides resources and information to the students, as well as 

engages and motivates students through interactivity and collaboration. 

2.4. Informal Learning and Facebook 

Selwyn (2007) stated that learning usually takes place in formal settings in 

which a big amount of knowledge can occur. However, the learning processes of 

negotiation,   discussions, knowledge building and relationships formation that go on 

beyond the classroom through the use of internet based tools, are equally as 

important. Most language learning occurs beyond schools and informally. Learning 

through social platforms is a significant alternative environment for language practice. 

Informal learning experiences are seen as the link between social media and academic 

content. So it gives more opportunities for students to be highly engaged with 

educational content in formal learning settings.  

In a FB community, building inter-personal relationships and social 

interactions usually happen unconsciously. This can be seen as an opportunity for 

learners to learn and practice language via informal contexts, which occurs outside of 

the classroom. For example, Facebook groups provide the students with a chance for 

applying the instructions they get in the classroom practically outside of the 

classroom, thereby improving their writing skills. (Kabilan et al., 2010, as cited in 

Hani at al. 2014).  
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2.5. Writing Assessment 

Puegphrom and Chiramanee (2011)  defined writing assessment as the process 

of assessing, revising, editing and changing writing contents, and organizing ideas to 

fit the writing objectives. It also includes improving writing style and correcting 

grammar features based on the assessment criteria for improving English writing 

skills. 

2.5.1. The Need of Writing Assessment 

According to Graham et al., (2007), writing assessment occurs for many 

different purposes. Writing assessment can be applied by the teacher, the students or 

classmates. Teachers assess writing to identify students’ progress, give instructions, 

provide feedback, and judge the efficiency of their methods of teaching. Students 

assess their own writing to appraise growth, and identify the areas of weakness and 

know how to develop their skills. Peers assess each other’s writing, providing 

feedback on what works and what still needs improvement.  

 According   to Puegphrom and Chiramanee (2011), by using Facebook, the 

teacher can create an online group where the students and the teacher have 

discussions out of classroom. Through this online group, the students can post their 

writing homework, review each others' works, and improve their writing. Moreover, 

the teacher can teach and assign the students to write more efficiently. 

2. 6.  Writing Skills through Facebook and How to Focus on  

The following are the writing skills the researcher worked on with the 

Facebook group. They were also the areas the researcher tested for both groups in 



19 
 
 
 

  
 
 

both the pre and the post tests in order to test implementation of Facebook. These 

skills are the ones that suit the students' level despite the fact that there are others. 

2.6.1. Spelling and Punctuation 

Hillocks (1986) stated that spelling and punctuation are skills that usually exist 

in written language. Learners have to consciously learn how these writing skills 

function in written language. In other words, speakers don’t have to be conscious of 

the spelling of words but writers have to use standard spelling for homophone (words 

have different spelling and meaning but have the same sound). Punctuation is also the 

same; speakers don’t have to think about intonations and pauses, but writers have to 

know where to put a period instead of a comma and how to use the quotation marks 

correctly  

2. 6.2. Grammar 

According to Hinkel (2004) grammar refers to the way in which words and 

phrases are actually and correctly used in a sentence such as subject-verb agreement, 

modals, tense, and word order. It helps the learners to talk and write so they make 

sense to others. Also, it refers to conventions of both written and spoken language that 

include word order, verb tense, and subject verb agreement. Using proper grammar is 

important for understanding English as a second language as well as for learning a 

new language, since all languages follow grammatical patterns. 

Grammatical knowledge plays a significant role toward the meaning and the 

quality of the written text. In writing, the student cannot get immediate feedback. The 

student needs to write carefully because the reader does not exactly stay in that place. 

Therefore, written language needs to be well-prepared and understandable. One of the 
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important steps to improve writing competence is enhancing the ability of using 

grammar. So, grammar has been taught widely in school throughout the world. In 

other words, writing skills are usually grammatically more complete than speaking. In 

speaking, one speaks supported by tone of voice, gesture, mimic and context. He can 

correct his error’s utterances by himself. While in writing, one communicates through 

the language itself. Written language cannot be changed once since it has been 

printed/written out, thus writers should arrange their words accurately to create an 

understandable message. 

Ahmad (2016) said that due to the significant role of grammar in writing 

improvement, there are both in-class and online teaching methods that has been 

developed to enhance grammatical knowledge and subsequently to enhance writing 

abilities of students. Facebook is used as online teaching method to develop EFL 

university student grammar discussion and writing skill.  

Also, Lewis (1997, as cited in Yabara& green, 2003) stated that grammar 

skills can also be demonstrated and reinforced using computers. For example, the 

teacher can direct students to highlight a specific part of speech (e.g. nouns) 

throughout their writing. To highlight, students have a lot of choices, such as 

underlining, italicizing, or changing the font size, color or type. Using computer for 

teaching learning grammar is much more exciting for a student than writing with a 

pencil. 

2. 6.3. Sentence control 

According to Rosen (2011), sentence control refers to the ability to form the 

simple sentence, the compound, and may be the complex in oral language. In other 
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words, it is the way where phrases and clauses are used to form simple and complex 

sentences in oral and written language. In speaking, words and sentences can't be 

changed once they have been articulated. Whereas in writing process, writers can 

change and edit their sentences, combine and rearrange related ideas into a sentence. 

The students' sentences become longer and more complex when they become more 

skilled at expressing their ideas in written language. Writing starts from a simple 

piece of writing then develops into a more complicated level in which elements of 

structure and vocabulary are involved. 

2.7.   Previous related studies 

 The value of Facebook and blogs in developing students’ writing skills was 

investigated by a study conducted by AlAmari. The target population of this study 

was Sultan Qaboos University students in Oman. The results showed that students 

have positive attitudes towards using Facebook generally for educational purposes 

and specially for developing their writing skills. On one hand, 40% of them stated that 

Facebook (FB) always helps them to think about and interact with the readers of their 

posts. The same percent asserted that FB often makes them adapt their texts to the 

potential reader. Almost half of the respondents use formal language when they write 

on Facebook, almost 30% of them will always be careful about sentence and 

paragraph organization, almost 35% will always check word spelling and learn new 

vocabulary. Furthermore, most students have found the experience of using Facebook 

enjoyable, effective, motivating and easy to use. 

        Shukor and Noordin (2014) investigated the effects of Facebook collaborative 

writing groups on ESL undergraduates writing performance. A total of 33 second year 
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ESL students were involved in this study. The comparison between face-to-face and 

Facebook collaborative writing groups were made in order to measure students’ 

writing performance .The findings of the study showed that participants in Facebook 

collaborative writing groups displayed higher scores compared to face-to-face 

collaborative writing groups. 

Kabilan et al. (2010, as cited in Hani at al., 2014) conducted a research 

investigating if FB can be a useful and meaningful learning environment that could 

support or enhance language learning in English. Their findings showed that the 

students are more confident, motivated and their attitudes improved significantly 

after using Facebook.  

White (2009) studied the use of Facebook to improve motivation and 

academic writing. He found that using Facebook as a homework activity improved the 

students' participation in- class discussions, reduced the level of mistakes, enhanced 

their spelling, boosted their ability of using grammar in a correct way and increased 

the level of effort of the students; students became more enthusiastic to learn and 

offered opinions in ways that were typical for this level of learner.  

 Banks and his research team (2007) studied learning in formal and informal 

environments. Their findings indicated that formal learning is about 19% in the first 

grades, and the percentage is reduced to 8% in undergraduate years and 5% in 

graduate years. As students progress from high school to college and graduate 

schools, the role of informal learning becomes more and more important because 

learning can happen anywhere at any time. 
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Peagprom and chiramanee (2011) conducted a study and they found that after 

experiencing the writing instruction with peer- comment and being assessed by peer, 

the students' writing ability improved significantly. 

Melor et al., (2012) conducted a study on 'The Effectiveness of Facebook 

Groups on Teaching and Improving Writing' .The results showed that Facebook 

groups help in reducing spelling errors via the spell-check feature. Most of the 

participants proposed that their spelling errors have reduced through the spell check 

feature in Facebook. In other words, when users type a word in the comment space, 

red lines would appear if the spelling is incorrect. From this feature, they could easily 

see the suggested spelling of words by the spell-check feature. 

Ibrahim (2013) conducted a study to investigate the effect of using Facebook 

on improving the students' writing skills for the ninth graders in the Latin Patriarchate 

Private Schools in Qabatia. The sample of this study consisted 40 ninth grade 

students. The researcher found an obvious effect of using Facebook on  improving the 

students' writing skills.    

 

2.8. Summary 

This chapter presented the mutual points between learning theories and 

Facebook in the field of learning. Then, it summarized the collaborative feature of 

using Facebook groups and the importance of utilizing Facebook in teaching and 

learning process specially in improving writing skills. It also included some of the 

writing skills which the researcher focused on in this study. The following chapter 

presents the methodology and the procedures of the study. 
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Chapter three 

Methodology 

 

3.1. Introduction 

This study aims to investigate to what extent using FB can affect the writing 

ability of the sixth graders' at Al-Nukhba and Al-Azhar  Private Schools and measure 

the students’ attitudes and perceptions towards using Facebook for 

educational purposes outside the classroom. To achieve this aim and to answer the 

research questions, quantitative and qualitative methods were used in order to collect 

data from the participants; a pre test, a post test and a students' questionnaire were 

prepared by the researcher and distributed among the participants to measure the 

impact of introducing the tool on students.  Besides, an observation  was  conducted  

by the researcher during applying the study tool to see how the students will interact 

with this tool and to what extent their writing skills will develop. For this purpose, a 

Facebook group was created and the participants of the experimental group were 

added to it. 

3.2. Sample 

The participants of this study consisted of all the 6
th

 Graders at Al-Nukhbah 

and Al- Azhar Private Schools in Hebron. They were 60 students. 40 of them are 

female and 20 0f them are male. They were divided into two groups. The students of 

Al-Azhar school were considered as a control group, and the students of Al-Nukhbah 

school were the experimental group. The control group included 30 students (19 

female and 11 male) and the experimental group included 30 students (21 female and 

9 male). 
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 The background of the participants is briefly described as follows: the 

participants of this study, who had similar educational and cultural backgrounds, had 

been learning English for six years as a foreign language. They had been learning 

English through a British curriculum called 'The Family and Friends since first grade. 

This curriculum provides steady progression in all four skills. It lays a foundation for 

sentence-level and paragraph- level writing skills and for story-writing skills in later 

levels. This curriculum is based around a variety of texts and activities, including 

entertaining stories, songs and games, which are all carefully, match to the interests of 

children. 

Also, participants' internet literacy is good for the following reasons: First, Al-

Nukhbah and Al-Azhar Schools pay special attention to technology integration into 

the curriculum. Computer is an obligatory subject for the all students. Computer 

applications are taught to all of them, and they learn different computer skills 

regularly. They spend some time at the computer lab using different software 

applications and productivity tools. Second, the majority of participants have an 

account on FB, which means that they are familiar with the features in FB groups, and 

they spend some time either reading posts or dropping comments there. They are 

aware of the different ways of sharing on FB groups like posting a photo, sharing 

links to websites and posting documents. Therefore, participants' experience with 

computers and Facebook is good enough to enable them to use Facebook groups 

successfully. The following tables present the sample distribution according to the 

group and gender. 
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Table (1) Sample Distribution According to the Group 

Variable Group Frequency Percentage 

Treatment Control 30 50% 

 Experimental 30 50% 

 Total 60 100% 

 

 

3.3. Research Instruments 

3.3.1. Pre Test 

A pretest was distributed among all the participants before beginning the 

experimental treatment of introducing Facebook. It is consisted of writing a short 

paragraph about their favorite teacher. The aim of this test is to check the students' 

writing ability.  

3.3.2. Post Test 

A post test was given to the control group and the experimental one at the end 

of study. It is consisted of writing a short paragraph about a place for a picnic. The 

purpose of this test is to measure if there is a difference of writing competency 

between the two groups and to identify whether introducing Facebook groups for 

educational purposes affected the ability of writing of the experimental group. 

 

3.3.3. Students' Questionnaire  

An attitude questionnaire was constructed by the researcher to explore the 

students’ perceptions towards using FB groups in enhancing their writing skills in 
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terms of the overall impact of FB groups in all stages of the writing process. The 

questionnaire was prepared to get the quantitative data for the study. It was 

administered to the participants in the experimental group after conducting the study.  

By reviewing and researching different resources dealing with using Facebook 

for educational purposes, and based on the literature review of other studies, the 

researcher concluded that the questionnaire items which investigate the participants' 

general attitudes towards using Facebook in learning could be categorized into three 

parts : Part one is related  the participants' Facebook intensity.. Part two is about the 

participants' perceptions towards using Facebook. Part three is related to the writing 

skills specially grammar, sentence control and spelling &punctuation.  

This questionnaire was adapted and adopted from various recourse : Yunus 

and Hadi (2012). The Effectiveness of Facebook Groups on0Teaching and Improving 

Writing: Students’ Perceptions. International journal of0education and information 

technologies Issue 1, Volume 6, 2012. 

 

3.3.4. Facebook Group 

A Facebook group is a service that is available on the social networking site- 

the Facebook. This feature provides users with an opportunity to participate, 

communicate and interact via the posting, commenting and chatting style for a 

specific target. 

For this study, a Facebook special group was created for the purpose of giving 

students a room where the content of their learning is in control, as well as providing 

more chances for them to write. The researcher was as a facilitator for the group. The 
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immediate feedback and fun interaction were available on this FB group. The 

experimental group members were added all to this group. They were required to 

participate and to be involved in the tasks. The online-based assignments prepared by 

the researcher including summary writing and brainstorming. Students contributed by 

making comments, using Facebook’s like button and Comment tool. 

The participants were encouraged to take part in contributing ideas and giving 

opinions actively. All this was done to create a meaningful learning environment, and 

thus, enable participants to know how FB groups can be utilized to improve writing 

skills, particularly in a Palestinian EFL context. 

 

3.3.5. Observation 

     An observation conducted by the researcher during applying the study tool to see 

how the students interact with this tool and to what extent their writing skills develop. 

 

3.4. Procedures of the Study 

 A pre test was given to all participants to measure their writing level. 

 The participants were divided into two groups; a control group and an 

experimental group. 

 A guided learning environment was created by preparing a Facebook special 

group for the purpose of giving the participants a room to write and interact freely.  

The researcher was a facilitator for the group. The experimental group members 

were all added to this group. The students were exposed to training on writing 

comments; correct each other's mistakes which were related to spelling and 
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punctuation, grammar and sentence control.  The researcher decided with the 

participants to meet two times a week for an hour. 

 An achievement final test was given to both the control group and the 

experimental one at the end of the study to measure the difference of writing 

competency between the two groups and to identify if using Facebook groups for 

educational purposes affected the ability of writing of the experimental group or 

not. 

 A questionnaire was provided to the students of the experimental group to 

measure the students' attitudes towards using Facebook for educational purposes. 

 An observation conducted  by the researcher during applying the study tool to see 

how the students interact with this tool and to what extent their writing skills 

develop. 

 Analyzing the data by using statistical methods. 

3.5. Reliability and Validity 

To assure the Validity of the research tool, the researcher used the method of 

Test- Retest which depends on calculating Pearson correlation coefficient between the 

pre test scores and the post test scores, the following table shows the values of 

correlations: 

Table (2)     The Correlation Between the Pre Test and the Post Test Scores 

Scale 
Pearson 

Correlations 

Significant 

Level 

Pre and Post_Spelling & punctuation 0.178 0.346 
Pre and Post_Grammar 0.332 0.010 
Pre and Post_Sentence  control 0.306 0.018 
Pre and Post_Total 0.513 0.004 
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The results of the table above shows that there are significant relationships 

between the pre test and the post test scores. To assure the Reliability of the research 

tool, Cronbach Alpha Scale of the total scores was used.  It was 0.70 which indicates 

that the research tool has acceptable reliability level. 

3. 6.  Data Analysis 

The Statistical methods used in the analysis of the research are: 

1. Frequencies to describe number of students in both groups. 

2. Means (averages) and Standard Deviations of the pre test and post test scores to 

measure writing ability of students for both groups. 

3.  Independent Samples T-test to check the statistical significant differences 

between both experimental and control groups in the pre test. 

4. The Analysis of Covariance (ANCOVA) to check the statistical significant 

differences between both experimental and control groups in the post test taking 

into account the pre test scores. 

5. Pearson Correlation Coefficient and Cronbach Alpha Scale for Validity and 

reality. 

3.7. Variables of the Study 

3. 7.1. The Independent Variables 

- Group variable: experimental and control. 

3. 7.2. The Dependant Variables 

 The total of the grades for the post test after using Facebook in teaching writing. 
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3.8. Summary 

This chapter introduced the characteristics of the sample of the study. It also 

presented the quantitative methods that were applied to collect data from the 

participants. The procedures of the study, reality and validity, and data analysis were 

also included. The following chapter will shed lights on the results of this study and 

then it will discuss these results. 
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Chapter Four 

Results and Discussion 

 

 

4.1. Introduction 

 
  This study attempts to investigate the effectiveness of using Facebook on the 

students' competence of writing skills. This chapter is a twofold section. The first one 

presents the results of this study in light of the research questions. This section shows 

the statistical data that has been obtained by the instruments of the study (pre test, post 

test and questionnaire).  The second part discusses the results.  

 

 

   4.2. Results  

 

4.2.1. Question (1) 

How can using Facebook affect the writing ability of the sixth graders' at Al-

Nukhbah Private School and Al-Azhar Private School in Hebron? 

To examine the effect of using Facebook in developing the writing ability of 

the sixth graders' at Al-Nukhbah Private School and Al-Azhar Private School in 

Hebron, the researcher explored the main effect of using Facebook, then the mean 

scores across the experimental and control groups was examined by using ANCOVA 

(Analysis of Covariance) analysis to assess whether those scores are significantly 

different. Here the experimental group is the Facebook group while the control group 

is not. 
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Table (3)   Means and Standard Deviations for Students’ Scores Pre and Post Using 

Facebook 

 

group scale Pre_Exam Post_Exam 

control group 

N 30 30 
Mean 5.27 5.67 
Std. Deviation 1.05 1.03 

experimental group 

N 30 30 
Mean 4.90 7.67 
Std. Deviation 0.76 1.24 

Total 

N 60 60 
Mean 5.08 6.67 
Std. Deviation 0.93 1.51 

 
Table(3) above suggests that it would be appear that the control group scores  is 

lower than the experimental group scores in the post test scores since the mean of the 

experimental group(7.67) is larger than the mean of the control group(5.67). This 

means that the usage of Facebook may enhance learners' ability to write better. 

On the other hand, the difference between the experimental group and the 

control group is not significant in the pre-test scores; this is clear from the results of 

the table (4) below: 

Table (4) Results of the Independent samples T-test with means and standard 

deviations students’ scores pre using Facebook 

 

group N Mean 
Std. 

Deviation 
t df Sig. 

control group 30 5.27 1.05 
1.552 58 0.126 

experimental group 30 4.90 0.76 
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This means that there were not differences between the experimental group 

scores and the control group scores before the treatment which is using Facebook 

(Sig.>0.05). 

Table (5)   Results of the Analysis of Covariance(ANCOVA) assuming students’ 

scores post using Facebook as dependent variable and students’ scores pre using 

Facebook as covariate. 

 

Source 

Type III 

Sum of 

Squares 

df Mean Square F Sig. 

pre_test 14.642 1 14.642 13.751 0.000 
group 69.790 1 69.790 65.545 0.000 

 

The results of the ANCOVA analysis shown in table (5) shows that using 

Facebook in respect of the experimental group is significant when we apply the pre 

test scores as a covariate to reduce the error variance. The F-value=65.545 and the p-

value of the test is 0.000 is less than 0.05, so the conclusion is to accept the hypothesis 

which states that Using Facebook will help in developing the writing ability of the 

students of the experimental group. 

As we see in the next table (6), the adjusted mean value of the experimental group 

(7.77) is higher than the adjusted mean value of the control group (5.57), So the 

ANCOVA analysis has done exactly what we had hoped it would, so we conclude 

that using Facebook will help in developing the writing ability of the six graders' at 

Al-Nukhbah Private School. 
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Table (6)   Adjusted Means and Standard Errors with Confidence Intervals assuming 

students’ scores post using Facebook as dependent variable and students’ scores pre 

using Facebook as covariate by (ANCOVA) 

Group Mean 
Std. 

Error 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

control group 5.57 0.19 5.18 5.95 

experimental group 7.77 0.19 7.39 8.15 
 

 

4.2.1.1.   To what extent can using Facebook enhance the students’ competence of 

grammar? 

To examine the effect of using Facebook on enhancing the students’ 

competence of grammar, the researcher explored the main effect of using Facebook. 

Then the mean scores across the experimental and control groups were examined by 

using ANCOVA (Analysis of Covariance) analysis to assess whether those scores are 

significantly different. Here the experimental group is the Facebook group while the 

control group is not. 

Table (7)   Means and standard deviations for students’ scores pre and post using 

Facebook 

Group Scale Pre_Exam Post_Exam 

control group 

N 30 30 
Mean 1.73 1.93 
Std. Deviation 0.69 0.74 

experimental group 
N 30 30 
Mean 1.53 2.43 
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Std. Deviation 0.57 0.63 

Total 

N 60 60 
Mean 1.63 2.18 
Std. Deviation 0.64 0.72 

 

Table(7) above suggests that it would be appear that the control group scores  is 

lower than the experimental group scores in the post test scores since the mean of the 

experimental group(2.43) is larger than the mean of the control group(1.93). This 

means that the usage of Facebook may enhance the students’ competence of grammar, 

but we need to check whether that difference is statistically significant, and this will 

be done by the ANCOVA analysis. On the other hand, the difference between the 

experimental group and the control group is not significant in the pre-test scores, this 

is clear from the results of the table (8) below: 

Table (8)   Results of the Independent samples T-test with means and standard 

deviations students’ scores pre using Facebook 

Group N Mean Std. Deviation t df Sig. 

control group 30 1.73 0.69 
1.221 58 0.227 

experimental group 30 1.53 0.57 
 

 

This means that there were no differences between the experimental group 

scores and the control group scores before the treatment which is using Facebook 

(Sig.>0.05). 
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Table (9)   Results of the Analysis of Covariance (ANCOVA) assuming students’ 

scores post using Facebook as dependent variable and students’ scores pre using 

Facebook as covariate 

Source 

Type III 

Sum of 

Squares 

df Mean Square F Sig. 

pre_test 4.755 1 4.755 12.058 0.001 
group 5.096 1 5.096 12.921 0.001 
 

The results of the ANCOVA analysis shown in table (9) show that using 

Facebook in respect of the experimental group is significant when we apply the pre 

test scores as a covariate to reduce the error variance. The F-value= 12.921 and the p-

value of the test is 0.001 is less than 0.05, so the conclusion is to accept the hypothesis 

which states that Using Facebook will enhance the students’ competence of grammar. 

As we see in the next table (10), the adjusted mean value of the experimental 

group (2.48) is higher than the adjusted mean value of the control group(1.89), So the 

ANCOVA analysis has done exactly what we had hoped it would, so we conclude 

that using Facebook will enhance the students’ competence of grammar. 

Table (10)   Adjusted Means and Standard Errors with Confidence Intervals assuming 

students’ scores post using Facebook as dependent variable and students’ scores pre 

using Facebook as covariate by (ANCOVA) 

 

Group Mean 
Std. 

Error 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

control group 1.89 0.12 1.66 2.12 

experimental group 2.48 0.12 2.25 2.71 
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4.2.1.2. to what extent can using Facebook develop the students’ spelling and 

punctuation? 

 To examine the effect of using Facebook on developing the students’ spelling and 

punctuation, we should explore the main effect of using Facebook, and then we 

should undertake the ANCOVA (Analysis of Covariance) analysis. We will examine 

the mean scores across the experimental and control groups, and assess whether those 

scores are significantly different. Here the experimental group is the Facebook group 

while the control group is not. 

Table (11)   Means and standard deviations for students’ scores pre and post using 

Facebook 

group scale Pre_Exam Post_Exam 

control group 

N 30 30 
Mean 1.80 1.83 
Std. Deviation 0.81 0.75 

experimental group 

N 30 30 
Mean 1.70 2.80 
Std. Deviation 0.60 0.71 

Total 

N 60 60 
Mean 1.75 2.32 
Std. Deviation 0.70 0.87 

 
 

Table(11) above suggests that it would be appear that the control group scores  

is lower than the experimental group scores in the post test scores. The mean of the 

experimental group (2.80) is larger than the mean of the control group (1.83). This 
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means that the usage of Facebook may develop the students’ spelling and punctuation, 

but we need to check whether that difference is statistically significant, and this will 

be done by the ANCOVA analysis. The difference between the experimental group 

and the control group is not significant in the pre-test scores; this is clear from the 

results of the table (12) below: 

 
Table (12)   Results of the Independent samples T-test with means and standard 

deviations students’ scores pre using Facebook 

 

group N Mean 
Std. 

Deviation 
t df Sig. 

control group 30 1.80 0.81 
0.547 58 0.587 

experimental group 30 1.70 0.60 
 

 

This means that there were no differences between the experimental group 

scores and the control group scores before the treatment which is using Facebook 

(Sig.>0.05). 

Table (13)   Results of the Analysis of Covariance (ANCOVA) assuming students’ 

scores post using Facebook as dependent variable and students’ scores pre using 

Facebook as covariate 

 

 

Source 

Type III 

Sum of 

Squares 

df Mean Square F Sig. 

pre_test 0.929 1 0.929 1.763 0.190 
group 14.465 1 14.465 27.449 0.000 
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The results of the ANCOVA analysis shown in table (13) shows that using 

Facebook in respect of the experimental group is significant when we apply the pre 

test scores as a covariate to reduce the error variance. The F-value=27.449  and the p-

value of the test is 0.000 is less than 0.05, so the conclusion is to accept the hypothesis 

which states that Using Facebook will develop the students’ spelling and punctuation. 

As we see in the next table (14), the adjusted mean value of the experimental 

group(2.81) is higher than the adjusted mean value of the control group(1.82), So the 

ANCOVA analysis has done exactly what we had hoped it would, so we conclude 

that using Facebook will develop the students’ spelling and punctuation. 

Table (14)   Adjusted Means and Standard Errors with Confidence Intervals assuming 

students’ scores post using Facebook as dependent variable and students’ scores pre 

using Facebook as covariate by (ANCOVA) 

 

Group Mean 
Std. 

Error 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

control group 1.82 0.13 1.56 2.09 

experimental group 2.81 0.13 2.54 3.07 
 

 

4.2.1.3. To what extent can using Facebook develop the students’ skills 

regarding to the sentence control? 

To examine the effect of using Facebook on developing the students’ skills 

regarding to the sentence control, we should explore the main effect of using 

Facebook, then we should undertake the ANCOVA (Analysis of Covariance) 

analysis. We will examine the mean scores across the experimental and control 
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groups, and assess whether those scores are significantly different. Here the 

experimental group is the Facebook group while the control group is not. 

Table (15)    Means and standard deviations for students’ scores pre and post using 

Facebook 

 

group scale Pre_Exam Post_Exam 

control group 

N 30 30 
Mean 1.73 1.90 
Std. Deviation 0.69 0.71 

experimental group 

N 30 30 
Mean 1.67 2.43 
Std. Deviation 0.55 0.63 

Total 

N 60 60 
Mean 1.70 2.17 
Std. Deviation 0.62 0.72 

 

Table(15) above suggests that it would be appear that the control group scores  is 

lower than the experimental group scores in the post test scores since the mean of the 

experimental group (2.43) is larger than the mean of the control group(1.90). This 

means that the usage of Facebook may develop the students’ skills regarding to the 

sentence control, but we need to check whether that differences is statistically 

significant, and this will be done by the ANCOVA analysis. Note that the difference 

between the experimental group and the control group is not significant in the pre-test 

scores, this is clear from the results of the table (16) below: 
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Table (16) Results of the Independent samples T-test with means and standard  

deviations students’ scores pre using Facebook 

group N Mean 
Std. 

Deviation 
t df Sig. 

control 

group 
30 1.73 0.69 

0.414 58 0.680 
experimental 

group 
30 1.67 0.55 

 
This means that there were no differences between the experimental group 

scores and the control group scores before the treatment which is using Facebook 

(Sig.>0.05). 

Table (17)   Results of the Analysis of Covariance(ANCOVA) assuming students’ 

scores post using Facebook as dependent variable and students’ scores pre using 

Facebook as covariate 

 

 
The results of the ANCOVA analysis shown in table (17) shows that using 

Facebook in respect of the experimental group is significant when we apply the pre 

test scores as a covariate to reduce the error variance. The F-value=11.648  and the p-

value of the test is 0.001 is less than 0.05, so the conclusion is to accept the hypothesis 

which states that Using Facebook will develop the students’ skills regarding to the 

sentence control. 

Source 

Type III 

Sum of 

Squares 

df 
Mean 

Square 
F Sig. 

pre_test 3.232 1 3.232 8.066 0.006 
group 4.666 1 4.666 11.648 0.001 
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As we see in the next table (18), the adjusted mean value of the experimental 

group (2.45) is higher than the adjusted mean value of the control group(1.89), So the 

ANCOVA analysis has done exactly what we had hoped it would, so we conclude 

that using Facebook will develop the students’ skills regarding to the sentence control. 

Table (18)   Adjusted Means and Standard Errors with Confidence Intervals assuming 

students’ scores post using Facebook as dependent variable and students’ scores pre 

using Facebook as covariate by (ANCOVA) 

Group Mean 
Std. 

Error 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

control group 1.89 0.12 1.66 2.12 
experimental 

group 
2.45 0.12 2.21 2.68 

 

 

The following table shows Total post test Means scores for the Experimental Group: 

 

Table (19)   Total post test Means scores for the Experimental Group 

 

Test Mean 

Spelling & punctuation 2.81 
Grammar 

 
2.48 

Sentence  control 2.45 

Total 7.77 
 

The results in the table above show that the students were better in Spelling & 

punctuation (2.81) than in Grammar (2.48) and Sentence control (2.45). 
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4.2.2. Question (2) 

 
1. What are students’ attitudes and perceptions towards using Facebook for 

educational purposes? 

To answer the second question which is related to the students' attitudes towards 

using Facebook for educational purposes; the researcher examined the total mean 

score of the attitudes across all the questionnaire’s items using the One Sample T 

Test. Also, the researcher computed Percentages, Means and Standard Deviations for 

the Items and the total degrees as the following table shows: 

Table (20)   Percentages, Means and Standard Deviations for the Items and the 

total Degrees of the attitudes of students towards using Facebook for educational 

purposes 

The students' 

perceptions towards 

using Facebook 

Strongly 

disagree 
Disagree Agree 

Strongly 

Agree 
Mean S.D 

A.  The Facebook 

intensity for the 

participants 
      

1.      Facebook is part 

of my everyday 

activity. 
13% 17% 57% 13% 2.70 0.88 

2.      I feel I am a part 

of the FB community. 
17% 23% 43% 17% 2.60 0.97 

3.      I would be sorry if 

Facebook shut down. 
17% 27% 47% 10% 2.50 0.90 

Total 16% 22% 49% 13% 2.60 0.91 

B.     My Perception of 

using Facebook       
4.      I enjoy using 

Facebook. 
13% 7% 47% 33% 3.00 0.98 

5.      I use Facebook to 

interact in English . 
33% 30% 23% 13% 2.17 1.05 

6.      Facebook can be 

used for both social and 

educational purposes. 

23% 13% 37% 27% 2.67 1.12 

7.  I use Facebook for 22% 17% 30% 30% 2.70 1.15 
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my academic school 

works. 

8.      I use Facebook to 

contact with other 

students from the class. 
17% 27% 30% 27% 2.67 1.06 

9.      Facebook is a 

good place to check 

homework assignments 

posted by the teacher. 

17% 23% 27% 33% 2.77 1.10 

10.  I feel encouraged 

when my friends 

"liking" my ideas. 

10% 13% 27% 50% 3.17 1.02 

Total 

 
19% 19% 32% 31% 2.73 1.09 

C.    Writing Skills 
      

11.  Facebook develops 

my spelling and 

punctuation. 

13% 17% 37% 33% 2.90 1.03 

12.  Facebook develops 

my grammar. 
23% 17% 33% 27% 2.63 1.13 

13.  Facebook develops 

my punctuation. 
13% 23% 23% 40% 2.90 1.09 

14.  Face book helps me 

to write correct 

sentences. 

30% 17% 30% 23% 2.47 1.17 

15.  Facebook helps me 

to organize my thoughts 

before actual writing. 
27% 23% 17% 33% 2.57 1.22 

16.  Facebook 

motivates me to learn. 
10% 23% 27% 40% 2.97 1.03 

17.  Collaborative 

writing enhances my 

writing skill. 
23% 13% 33% 30% 2.70 1.15 

18.  Peer comments 

may develop students' 

writing performance. 

13% 27% 37% 23% 2.70 0.99 

Total 19% 20% 30% 31% 2.73 1.10 

Total All 19% 20% 34% 28% 2.71 1.07 

T-test=3.64, P-

value=0.001 
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The Table above shows that the students have positive attitudes towards using 

Facebook for educational purposes, the total mean=2.71 which is high with 62% 

percentage of agreement. The T test of the total mean score=3.64 with p- 

value=0.001<0.05 which indicates that we can accept our hypothesis which states that 

the students have positive attitudes towards using Facebook for educational purposes. 

All Means scores of all Items are high and have positive agreement percentages 

except the item (I use Facebook to interact in English) with mean=2.17 and 36% 

agreement percentage which is low.  

The highest two items were: (I feel encouraged when my friends "liking" my 

ideas) with mean=3.17 and 77% agreement percentage and the item (I enjoy using 

Facebook) with mean=3.00 and 80% agreement percentage. 

 

4.2.3. Observation   

In 2015, the researcher created a Facebook group to investigate to what extent 

can using Facebook affect the writing ability in English of the sixth graders' at Al-

Nukhbah Private School. The researcher asked the experimental group if they had 

Facebook accounts and would use a Facebook group to retrieve educational content. 

All of the students stated that they would use the Facebook group and they were 

happy and enthusiastic to share this new and unique step. Incorporating Facebook into 

their learning system was a new experience for students, not only using technology 

but also using English language outside the classroom. An observation was important 

to be conducted during this study in order to have a better understanding of the 

participants, their habits in writing and their attitudes towards using Facebook as   a 
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tool for developing writing. Actually, it was observed that Facebook activity helped 

the students to be more motivated in class and was actually talking more with their 

classmates. It was also noticed that students began to express more opinions and give 

extended reasoning in not only their face-to-face interactions but also in their written 

class work. Furthermore, it can be said that using the Facebook closed group gave 

students choices and opportunities to have control over their own learning. These 

kinds of opportunities and environments may create conditions for facilitating the 

development of learner. When the researcher was posting the assignments, the 

students' writings were brief and cautious. In other words, the students wrote short 

sentences or even just some words .The average post was approximately one sentence 

consisting of an average of 4 words. Students later began using longer sentences using 

more details, punctuation, conjunctions. Furthermore, students were able to work at 

their own pace and they would often ask a student for help if they were unsure about 

grammar, vocabulary, expressions and so on. They also were able to choose what they 

wanted to talk about making the activity more autonomous and therefore learner 

centered.  As a result of students forming their own discussions on Facebook this 

enabled the learning to become student-centered rather than teacher-centered and 

students were able to develop not only their English language skills but also their 

social competencies. Students were also given opportunities in class to discuss topics 

for Facebook discussions. It has also increased self-confidence. Some students feel 

uncomfortable and have difficulties with expressing themselves and their opinions in 

the presence of the teacher and that was not the case while dealing with technology. 

Facebook group has provided the students with a comfortable atmosphere for writing 

freely. 
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3.1. Discussion of the Results 

 

  
4.3.1. Question (1): How can using Facebook affect the writing ability of the 

sixth graders' at Al-Nukhbah Private School and Al-Azhar Private School 

in Hebron? 

 The difference between the experimental group and the control group was not 

significant in the pre-test scores. This result revealed that the students' writing 

competence of both groups is almost the same before the treatment which is using 

Facebook.  

On the other hand,  research on this question  suggests that it would be appear 

that the control group scores is lower than the experimental group scores in the post 

test scores. The mean of the experimental group (7.67) is larger than the mean of the 

control group (5.67).  This finding revealed that using new and trendy techniques in 

teaching and learning had a positive effect on the students' writing ability more than 

using traditional ones. Facebook features give the students an opportunity to 

participate, share ideas, write descriptions and diaries and write and receive 

comments. Therefore, this interactive communication enables students to actively 

engage in the writing process and improve their writing skills. This is in line with the 

notion of Active Learning Theory which says that learning happens primarily through 

social interaction with others, such as a teacher or a learner’s peers  and not just sitting in 

large classes, listening to the teacher and having little chances to talk and express 

themselves.  
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4.3.1.1. How can Using Facebook enhance the students’ competence of 

grammar? 

   The mean of the control group in the pre test grammar is (1.73) and the mean 

of the post test grammar is (1.93), while the mean of the experimental group in the 

grammar pre test is (1.53) and the mean of the grammar post test is (2.43). These 

results showed that there was little progress in the results of the students of the control 

group in the comparison with the experimental group students' progress. The mean of 

the experimental group (2.43) is larger than the mean of the control group (1.93). 

 This means that the usage of Facebook enhances the students’ competence of 

grammar. This result could be because the students of the experimental group have 

the chance to read their colleagues' comments and their pieces of writing. So, it was 

easier for them to assess their own writing pieces and notice what they needed to add 

and take out of it.  

  In other words, in Facebook community, learners work together to construct 

knowledge, work collaboratively to negotiate content and meaning and indirectly 

learn from one another, forming a dynamic community that builds each member up. 

This exactly what the constructivism theory depends on.  

4.3.1.2. How can using Facebook develop the students' spelling and 

punctuation? 

Research on this question showed that the difference between the experimental 

group and the control group is not significant in the spelling and punctuation pre-test 

scores. On the contrast, the control group achievement is lower than the experimental 

group achievement in the spelling and punctuation post test scores. The mean of the 
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experimental group is (2.80) and the mean of the control group is (1.83). This means 

that the usage of Facebook has developed the students’ spelling and punctuation.  

Spelling and punctuation are difficult to learn and teach because they are 

conventional skills that exist in written language and don’t exist in spoken language. 

So, learners have to consciously learn how these writing skills function in written 

language. Punctuation is also the same; speakers don’t have to think about intonations 

and pauses, but writers have to decide where to use a period instead of a comma and 

how to indicate that they are quoting someone's exact words. 

 Despite of this difficulty the students of the experimental group achieved 

progress in spelling and punctuation. This result could be because the spell check 

features which Facebook provides for users. This feature could be helped in reducing 

spelling errors. Also, reading the other students' writing pieces and comments gave 

the students an opportunity to recognize and adopt the effective use of punctuation. 

4.3.1.3. How can using Facebook develop the students' skills regarding to the 

sentence control? 

 

Research on this question  suggests that it would be appear that the control 

group scores  is lower than the experimental group scores in the post test scores. The 

mean of the experimental group (2.43) is larger than the mean of the control group 

(1.90).  

This means that the usage of Facebook develops the students’ skills regarding to 

the sentence control. This result could be because the students have enough time to 

brainstorm and organize their ideas before and while engaging in Facebook group 

discussions, unlike the case in a formal context where time is limited. Moreover, 
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students can easily access to their collogues' comments and writings which helps them 

to exchange ideas freely and at their own pace.   

On the other hand, the results showed that the students of the experimental 

group were better in spelling & punctuation (2.81) than in Grammar (2.48) and 

Sentence control (2.45). This fact could be attributed to their lack of vocabulary and 

knowledge of reading. Students could achieve more progress in writing in terms of 

sentence control by reading more  

 

4.3.2. Question (2): What are students’ attitudes and perceptions towards 

using Facebook for educational purposes? 

Research on this question shows that the students have positive attitudes 

towards using Facebook for educational purposes, the total mean=2.71 which is high 

with 82% percentage of agreement. The T test of the total mean score=3.64 with p-

value=0.001<0.05 which indicates that the students have positive attitudes towards 

using Facebook for educational purposes. 

A. The Facebook Intensity for the Participants 

In this part the results showed that 70% of participants agree that Facebook is a 

part of their everyday activities and 60% of them agree that they are part of the FB 

community. Also, 57% of the participants would feel sorry if Facebook shut down. 

These results revealed that Facebook is one of the most popular social platforms 

which became one of the students' daily activities. This can be attributed to the ease 

use of Facebook and to the variety of its features. Also, Facebook allowed them to 

study at their convenience. They could chat and leave messages or even post their 
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pieces of writing on Facebook for the teacher and other Facebook friends to check 

them before hand.  

B. The Participants' Perception of Using Facebook 

In this section the results presented that 80% of the participants agree that they 

enjoy using Facebook. This high agreement percentage could be because of the 

flexibility of Facebook. Indeed, Facebook provides users with a number of services 

which enable young people to express their ideas, opinions, and feelings freely. Also, 

Facebook gives them a good chance to share their interests with their friends freely. 

On the other hand, only 36% of the participants use Facebook to interact in English.  

This low agreement percentage could be attributed to the students' weakness in 

English language and to their shyness to use English for interaction with their friends. 

This can be overcome by encouragement and creating a guided learning environment.       

   Also, the results showed that 64% of them think that Facebook can be used for 

both social and educational purposes, and 60% of them use Facebook for their 

academic school works, and 57% of them use Facebook to contact with other students 

from the class, and 60% of them are considered Facebook as a good place to check 

homework assignments posted by the teacher. These results revealed that Facebook is 

quickly being recognized as a respectable e-learning platform although it's known 

primarily for social networking activity. This is because the collaborative mode of this 

social area which keeps the students active, engaged and helps them to be independent 

learners. Also, these numbers show that students don’t have passion to learn 

traditionally but by using new techniques. 
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Furthermore, 77% of them feel encouraged when their friends "liking" their ideas. 

This result could be because the positive feedbacks which the participants received 

from friends and the teacher. This valuable feedback kept them motivated to write 

even more. When their comments were ‘liked’ by friends, this boosted their 

confidence and further encouraged them to get rid of their shyness.  

 

C.    Writing Skills 

 
In writing skills section, the results showed that 70% of the participants think that 

Facebook enhanced their spelling and punctuation, and 60% of them think that their 

grammar developed after using Facebook. Also, 60% of them think that Facebook 

helped them to write correct sentences, and 50% of them agree that Facebook helped 

them to organize their thoughts before actual writing, and 67% of them agree that 

Facebook motivated them to learn, and 63% of them think that collaborative writing 

enhanced their writing skill, and 60% of them think that Peer comments may develop 

students' writing performance. Based on these results, the enhancement of the 

students’ writing competence resulted from various functions of Facebook that allow 

the students to discuss, negotiate, collaborate, and share their thoughts with the 

teacher, their friends, or even other Facebook users. From this perspective, it can be 

said that such a learning process is related to Social Constructivist Theory and Active 

Learning Theory.  

In terms of this theory, Facebook itself can play the role of a community of 

practice where students can discuss their writing difficulties with the teacher or other 

users. During this process, the teacher or other users can act as more knowledgeable 

people scaffolding the students to step from their actual stage of development (the 
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position where they can master the task by themselves) to their potential stage of 

development (the position where they construct new knowledge after having some 

negotiation, collaboration, and assistance from more knowledgeable people) 

Consequently, they can construct new knowledge.  

In other words, the students can enhance their grammatical and writing 

competence from the assistance of other people through Facebook. Therefore, 

Facebook is a Web 2.0 technology that should be promoted and used as an online 

community for students to discuss their English grammar and writing difficulties. 

4.4.   Summary 

 
The first part of this chapter shed light on the results related to the research 

questions. It also included some tables to illustrate the result which showed that there 

is a big effect of using Facebook on the students' writing competence. The second part 

of this chapter discussed the results which revealed that there is something common 

between Facebook and the learning theories in the field of learning. All try to create a 

suitable learning environment full of motivation and collaboration. The following 

chapter will present the main concluding points and recommendations for decision 

makers, educational institutions, teachers and further research.  
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Chapter Five 

 

Conclusion and Recommendations 

 

 

5.1. Introduction 

 

  
This chapter summarized the study and presented the main concluding points as 

well as the recommendations points to the decision makers, educational institutions, 

teachers, learners and further research. 

 

5.2. Research summary 

 

 
This study examined the effect of using Facebook on the six graders' writing 

competence at Al Nukhbah and Al Azhar private schools. The participants were 

divided into a control group and an experimental group.  The experimental group was 

added to a Facebook group and practiced writing through it. The teacher was a 

facilitator and guider for this group. The control group practiced writing traditionally. 

The results showed that students’ writing performance was improved especially in 

mechanics and grammar in favor of experimental group. Also, the students of the 

experimental group had positive attitudes towards using Facebook for educational 

purposes. 

The findings of this study indicate that Facebook is an appropriate addition to 

traditional teaching methods. In this study, nearly all of the students already had an 

active Facebook account. This indicates that Facebook is well accepted by students 

and it offers an opportunity for educators to provide students with information using 

an application they are familiar with. In addition, students appear to be receptive to 
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use Facebook for educational purposes. In this study, the students anticipated learning 

benefits by increased interaction and participation in discussions. 

5.3. Conclusion 

By looking at all the data that were collected for this research, the researcher has 

made a conclusion that it is highly important to incorporate technology into the 

classroom while learning writing skills. Also, students can enjoy the process of 

writing if the teacher makes it interesting for them. Therefore, these findings may be 

beneficial for stakeholders, educators, or writing instructors to utilize Facebook and 

other trendy and new media in the teaching and learning process. 

5.4. Recommendations 

The results of this study showed the effectiveness of using Facebook features, 

generally in language learning and specially in improving the students' writing 

skills. Based on the findings of this study, the following recommendations are 

proposed: 

  As Facebook is the most popular social platform, decision makers should make 

new plans to utilize Facebook in the teaching and learning process. 

 Decision makers should organize workshops for discussing the effect of using 

new and trendy methods on teaching and training teacher on teaching language 

skills through Facebook. 

 Educational institutions should modernize their technical instruction capabilities 

by using new equipments and laboratories for supporting the teaching process. 
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 Theory and practice in second language learning can be matched together by the 

use of modern technology, so teachers should notice the connection between the 

meaningful communicative use outside the classroom and writing activities that 

were conducted in a formal setting like classroom context.   

 

 Teachers should keep searching for new and trendy teaching methods to attract the 

students' attention and motivation to learn. Also, Teachers should also encourage 

and motivate their students to interact with these new and trendy methods to 

develop their language skills. 

 

 Students should get benefits from social media specially Facebook and utilize it to 

improve their writing skills. 

 

 For good writing skills, students should read more because reading is a key for 

good writing. 

 

5.4.1. Recommendations for Future Research 

 

For future research, a comparison between Facebook and other social networking 

sites such as Wikis should be made to ascertain which platform is more suitable and 

effective in improving writing performance. Additionally, a research also can be 

conducted to identify the effects of using Facebook or other social platforms on other 

skills than writing. 
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Appendices 

 

The Pre test 

Write a short paragraph about your favorite teacher. 

 

 

The Post test 

Write a short paragraph about where you like to go for a picnic.  
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 Samples of the Pre test of the Control Group 
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Samples of the Pre test of the Experimental Group 
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Samples of the Post test of the Control Group 

 

 



73 
 
 
 

  
 
 

 

 

 

 

 



74 
 
 
 

  
 
 

 

 

 

 

 

 

 

 



75 
 
 
 

  
 
 

 

 

 

 

 

 

 



76 
 
 
 

  
 
 

            Samples of the Post test of the Experimental Group  
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Samples of the Group Work on Facebook 
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The Questionnaire 

 

 

The students' perceptions towards using Facebook 

 Indicate the extent to which you agree or disagree with the following items in the 

appropriate box using the scale given below.  

1= Strongly agree        2= agree    3=  Disagree    4= Strongly disagree 
4 3 2 1 A. The Facebook intensity for the participants 

    1. Facebook is part of my everyday activity. 

    2. I feel I am a part of the FB community. 

    3. I would be sorry if Facebook shut down. 

    B. My Perception of using Facebook 

    4. I enjoy using Facebook. 

    5. I use Facebook to interact in English . 

    6. Facebook can be used for both social and 

educational purposes.  

    7.  I use Facebook for my academic school 

works. 

    8. I use Facebook to contact with other students 

from the class. 

    9. Facebook is a good place to check homework 

assignments posted by the teacher. 

    10. I feel encouraged when my friends "liking" my 

ideas. 

    C. Writing Skills 

    11. Facebook develops my spelling. 

    12. Facebook develops my grammar. 

    13. Facebook develops my punctuation. 

    14. Face book helps me to write correct sentences. 

    15. Facebook helps me to organize my thoughts 

before actual writing. 

    16. Facebook motivates me to learn. 

    17. Collaborative writing enhances my writing 

skill. 
 

    18. Peer comments may develop students' writing 

performance. 
 

 


