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Abstract

The present study aims at investigating the influence of gradating
teaching thewriting skill for young foreignanguagdearners. It also sheds light on
the significance of usmaudiovisual aids in improvintpe writing skill. The sample
of the study consist of 80 male students who were enrolled in the academic year
20132014 in AbdelQader Jaradat Primary School in the town of SEie subjects
consisted of two sections, a and e study was carried out through four stages:
stages (43) dealt with gadation in teaching writing fahe whole sample in the two
sectionsstarting from theword-level passing through the sentence level reaching
the paragrapkevel. After finishing the gradation stage, the subjects were dathit
as an experimental grougection A and a control grougsection B so as to
investigate the imact of using audvisual aids onmproving their writing skills.
Stage four, however, focused on using the audiovisual aids in the three levels of
writing, but for the experimental group onlyFor the sake of the study, the
researcher designed a tdst which he examined the ability of his learners on
writing a paragraphThe test was given to the subjects prior to the gradation stage
as a prdest, then it was given again after finishing the gradation stage as-a post
test and finally it was given agaaiter using audiovisual aid$he three tests were
givento the two groups (experimental and contreans, standard deviations and
percentages were calculated by using SRSt tistical Package for the Social

Sciencesprogram.

The resultsof the pre test show that both groups were unable to write a
short paragraph. Howeveheresultsof the posttestafter the gradation stage show

clear improement in their writing abilityThe results ofthe post test after using
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audiovisual aids show further pmegs in writing a paragraph. Thesultsof the
whole study emphasidehe significance of using gradation and audiovisual aids in

teaching writing skill.



10 The Influence ofJsing Audio-visual aids& Gradatingon Writing ills.

Chapter One

Introduction

1.1 Theoretical Background

Writing is one of the major Eglish language skillfor children or young
learners. It isalsoimportantfor expressig themselves and forimprovingtheir

thinking ability.

Erginer (2013)argues that writing tasks are different and include different
practices like choosing certainowds and practice their spelling, forming
sentences by adding suitable connecting woEtginer (2013) indicates that
"Children enjoy personal writing, so it is a good idea to personalrangv
tasks wherever possibl@. 393). When teachers ask thsfudents to write
about themselves or about things around them, they can be more expressive and
convincing. Even if they express their ideas in very simple words, this will be

closer and easier for them to write about.

The four skills,reading, speaig, listening and writingand the relationship
that thee skills have with each other amaportant points to be taken into
consideration while teachinghus, it is important to insert and integrate writing
with other English language skills. This insertiampwever, should begin
gradually in a systematic procesStrickland & Alvermann(2004) believe that
EFL dildren needto practicethe basics of writingoy tracing, spellingand
copying &tivities which matchword level writingand other simple writing

prectices.
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Gabriel andGabriel (2010) statéhat"If a picture is worth a thousand words,
how many words is a wholdrary of pictures worth?(p.4).

1.2.Writing skill presentation in English for Palestine

The importance opracticing thewriting skill stens from thenecessityfor
writing in Englishin everyday lie. Chastain (1988yonsiders writingasa vital tool
for communication between learners and readers which affects the whole process of
learning a second languad@riting is a product of the learr® minds which needs
a series of steps as finding an idea, expressing it, elaborating the idea into further
ideas and finally organizing these ideat® irelevantsentences and paragraphat

will be clear to readers

Keshta and Hrb (2013) intheir pape on the effectivenessf a blended
learning program ileveloping Palestinian tenth graders' Englishing, explained
that writing is not just putting down worde form a sentence or writing one
sentence besidie other to form a paragraplimetreal obstacle liesn producing

and relatingdeas and sentences together (p. 209)

1.3.Reasons for teaching writing for Palestinian students:

Palestinian students as well as other EFL learners of English need to learn
writing skills for several reasons. Harm@001) explains four reasons for teaching
writing to students of English as a foreign languatjehey are meant for
reinforcement, language development, leagrstyle and writing as a sKil(P. 79).

Since writing isa verbal global communicationglishfor Palestine series dealt
with thewriting skill amongthe other skills in its statement of purpose (on the back

cover of the book
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"This new edition of English for Palestine" is our tipp-date communicative
English course which has been specially tentfor schools of Palestine.
The 12 levels systematically develop competence in the four language skills
(listening, speaking, reading and writing) and encourage students to become
confident users of English. Grades51basicallyfocus on building strong

foundations for pupils to build upon in higher grades."

The process of building up thetsundationsthat the material developers
talk aboutincludes starting from the singdt and smallest aspects o four skills.
This is aimed athe early and interediate levels of English for Palkine. Higher
levels including 10 12grades however, aimat enabling students torite an essay

(short essay of-& paragraphs)

The researcher in the present studyestigates thavay of dealing with
writing in the Hfth Grade. Thusit is important to shed some light on the
presentatin of the writing skill in the <ih Grade.English for Palestin€Gradeb)

handles the writing skills through a variety lbbok, Say, Cover Write, Check

exercises. It begins with the sjiey of singlewords, practicing these words into
sentences, and finally putting these sentences together in a pardgriply. into
consideration the majaommunicativeobjectives for the whole serie€English for
Palestine 5 deals with writing in a @ammunicative way. Material developers and
curriculumdesigners clariffhe waywriting is handled (in level 5) in the teacher's

book (5):

"In grade 5 there are more opportunities to write both words and simple
sentences. Use the look, Say, Cover, Writeéclkchmethod for accurate

spelling. In his method, children use a cdmok for practicing their
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spelling (the list of words is given at the end of each lesson 7 in a unit). They
write the wordsn the left side of their copppok in a column. They thémok
at the words in turngaythe word,cover (fold the pagen half vertically),
write the word and then uncover and check that they have spelt the word
correctly. This is a tried and tested method that will help a |the@thildren

spell accurately.(p.5)

At the end of each unit, the childrenthe Fifth Gadewill be asked to write
a piee of writing. The teacher tells his studertst their work will be displayed.
This motivatesthem to do their besh writing this piece of writing. Tie teacher
remind themto form letters correctly, to wetthem the correct size and space them
appropriately. Students should be encouraged to write in order to produce

something that they feel proud of.

1-3-1.Audio i visual aids:

Level 5 is supported with visual matds to best teach different activities
like showing the maning of new vocabularitems. Picturescan also be useful
before starting any writing task to introduce them to the tapid to facilitate
producing a piece of writindAlso, learners can ugacturesto understand the goal

of any activity.
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1.4.Statement of the problem:

English for Palestine series is a communicative syllabuscthetrs various
languageskills, tasks and activitiethat meet the needs of Palestiniaarners of
English as adreign languagelhese learners face difficulien the major language
skills especially in writingPalestiniarlearners are unable to achieadvancement
in writing grammatical and meaningful sentences, paragraphs and other writing
tasks. Learnersof English as a foreign language fapeoblems in learninghe
writing skill. Oneof the causes of this probleis the lack of graaling in writing
instruction. Teachers focus on the writisigll as a product not assiill that should
be taught inside the daroom gradually. The secooduses the lack or absence of
audiovisual aids in the writing classvhich meet the needs of young learners who
are more visually and experientially orientéddost teachers don't use any visual

aids when teaching writing ahey set the writing task dmework

1.5. Significance of the study

The significance of the study stems from the importance of investigating
how the writing skill is dealt with inside the Palesn classroom because it could
be drastically ignored ounderestimated which ,ign turn, different from what is
hopedby syllabus designers anuhaterial developers. There #&serious trouble
among Palestinian learners rafjag being unable to write evea single
meaningful statement or paragraglaking into account this obstaclmamelythe
inability to write effectively, ae may notice that there could be a huge gap between

the intended goal of English for Palestine seaed theactual situation in the
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classroom. Most of the writing taskbat mustbe caried out inside thelassroom
arenow assigned testudents as homeworklaims regarding thisauld be due to
severalfactors from the poindf view of the teacher as: students' lack of vocabulary
and inspiration to writex well organized paragraph ilass, the time limit of the
class and overcrowded classraowhich hinder accomplishing the task in its time

and place.

Hence, the manipulatioand gradual teachingf thelevelsof writing skill
(like providing students withaudiovisual aids in theirwriting activities), may

contributeto solving some aspeab$ this persistenproblem.

This study will be significantly different fromrevious research studies for
significant reasons. First, it will be based on teaching students the basic elements of
writing effectively (starting from word level sentence level paragraph level)
inside the clagsomwith the addition of audiwisual aids.Second, it willmeasure
students'progressin writing. Third, two major variables will be subjetb
investigationaudiovisual aids angbrogress in writing in each stagghis study will
be carried out despite the fact that the Palestinian classae@ntharacterized by

dense curriculum and overcrowded classes.

1.6.Purpose of the study

This study aims at highligimg the importance ofjyradating inteaching
writing in the classroom rather than assigning it as a homewyrkhis, students
canmake progress in each stage of their writing activities, vaitidalso be more

able to produce better writing pieces. It atéeeds light on the importance artide

effect of usingaudiovisual materials and aidsh enhantg and supporing the
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learners' ability in writing inside the language classrodimis important for

classroom teachers to become knowledgeable aboutf dllloe i r studentso
outside school especiallyif the students are English languagearhers This is

important as it helps the teacher to be selective in the writing tasks and topics that

she chooses to discuss in the classroom. These young learriargesgct better

when the topics reflect reaituation which surrounds them, and this in turn,

facilitates the writing task.

1.7.Research questions:

The studyintendsto find answers for the following research questions:

1. What is the influence of gradag in writing instruction on developing the
writing skill forfifth grade studentat AbdelQader Jaradat Primaryisool?

2. What is the influence of using auelsual aids on students' ability to write
a paragraph?

3. What is thecombinedinfluence of gradatip and audievisual aids on

students' ability to write a paragraph?
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1.9.Limitations of the study

This study as other studies faces some limitations. The major
limitation is related to the generalization of resuResults of the study
could be gaeeralizedonly to similar students in similar settingsrfseveral
reasons. First, all the subjects of the study come from the same geographical
area. This may result in very similar learning and teaching belsavior
Another probable limitation of this studs the overcrowded classes that
most of the governmental schools have which may hinder progress in

learning and teaching.
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1.10. Definition of key terms

2. Gradating writing processptstart the writing process from the word
level, the sentencevel to the paragraph level.

3. Audio visual aids:raining or educational materials directed at both the
sense of hearing and the sense of sight; films, recording, photographs,
etc., used in classroom instruction, library collections, or the like
(http://didionary.reference.com/browse/audiovisual%?20aid9?s=t

4. Word walls: word walls are a literary tool used mostly in elementary
school classroom. As part of a reading instructional program, teachers
designate one wall (or a part of a wall) in the classroom i&plal/ing
commonly used vocabulary and/or sight words in large print so that all
students can read the words from their desks. The students can then refer
to the wall during literacy exercises. The large visual nature of word
walls helps students to natllya gain familiarity with these high
frequency word, as well as to gain the reinforcemeritvocabulary

(http://search.about.com/?q=Beth+Lewis+word+walls
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Chapter Two

Literature Review

1.1. Introduction

This chapter provides a review of the availableréiture about the main
topics of this study, namely gradation and audiovisual aids in teaching writing for
EFL young learners. Some of the investigated studies tackled gradation in teaching
writing for young learners; while others dealt with using audimdisaids in
teaching in EFL settings. Other studies, however, investigated using audiovisual
aids in teaching writing for different levels like the ninth grade, terddey primary
level and first yeauniversity students. These studies wiillee preseted in relation

to my current study.

Cook @001) emphasized that English is considered the mggie for a
good job especially in multinational companies. Teachers of English as a foreign
language maiy in primary schools aren't certaaout what skillo teach and how
to teach then{cited in Kurniasih2011, p.71). Kurniasih (2011)wrote an article
looking into the Indonesian context namely primary schools wtearehers lack the
confidence aboua clear way to follow in teaching English skills and wiveaterial
to teach.The claim is that most English teachers' training collegesotigrovide
them with special training in way to meet the needs of primary school students.
The teaching of English languagespecially as a foreign languagean integation
of the four skills or processes. In reality, each language process enhances students'
ability to use the others. Kurniasih (2011) explains that "listening to other people
use language enhances children's ability to speak. Reading helps studelais deve

skills for communicating through writing."” (p.73)
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In primary schools EFL pupils stdifom writing single andsolated words
andphrases, tshort paragraphs about familiar and simalgics. If one considers
the fact that thee young learners in primaschools are yet unable "linguistically
and intellectually” to produce their own writterepes (paragraphs), teachers have
to spend more time working cstages that eventually enable students to write a
good piece of writingWhen the teacher builds upe language that these learners
need and provides them withrmaodel on which they can depend @roducing
similar pieces, his learners' ability to write will consequently be enhamk®d.
building up stagesind levelsof writing, it is important that the wting activities
given to learney mustbe based on a topic or text they learnt that guides them to
producea similar one using the language and vocabulary that are presented in that

text.

Kurniasih (2011) emphasized the necessifybeing sensitive in aoecting
students' mistakes in writing. Teachers should avoid correcting every single mistake
thatstudens makein writing because this may destrejudents' efforts and may be
counter productive. "The nature in writing itself is not interesting enough to
motivate English learners to practice riegly” (Hedge, 1991: 6. Cited ifuan
2010). Practicing writing is not only important for young leasner primay
schools, but it is also necessdny university students who practice different types
of writing activities. As the concern of ny present study is helpingy FL young
learners (fifth graders) to writa short paragraph, alated study carried out by
Tuan (2010)focuses on journal writing to examine learners' motivatmwite in
the foreign langage context as well. The study is conducted on the students of the
University of social sciences and humanities in®o Minh City. The study aimed

to investigate if learners can pass ovkar writing difficulties by engaging ira
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journal writing activty. Eighty-five second year students from two writing classes
were divided into two groups. Groupne was treated as the experimental group
(EG) and the other as the control group (CO). Thdifigs of the study provetiat
thejournal writinghas many begfits. It isan effectiveactivity to enhancéearners'

writing motivationthat leads to better writing productign§1)

Chanderasegaran (2002:1d)gues however, thatone of the major ah
expected obstacles in the writing classes is that some stdterftsster thaothers
to write their required piece of writing. Others, however, may be unable to finish

writing it in class(Cited in Tuan2010, p81).

1.2. Using Audiovisual Aids in Writing

Audio-visual is acombination oftwo words, audio and videdudio refers
to the sense of hearing and video refers the sense of sight. Audicual
technology has an important role to play in the modern classroom, but teachers who
rely too much on technology may actudfiynderlearning. Audie visual tools are
very necessaryif used reasonably and suitably in a language classrdout
unfortunately, this point is mied or at least ignoredThere are many kinds of
audiovisual aids that can be used in the classréamiovisual aids include any
material other tharthe coursebook that is used for educational purpoBes
modern concepts of audigsual aidsinclude edgational media, instructial
media or learning medid here are differertypes of audiovisual aids whidnclude
those devices where a picture oritten words are projected on a screen such as
films, TV, LCD, overhead projectorblackboard, charts, picturefashcardsrealia,

models and mockips
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Brown, Lewis ad Harcleroad (1983) have said that audiovisual a@ds
physicali tools for instructio. The earlytools includedsticks used by teachers to
hit the groundthenchalkboards, audio materials, and even more recently, television

and computerare used in teaching.

1.3. Advantages of using Audievisual aids in teaching:

The use of audiovisual aidis classroom is considered to be of big valde.
lot of research has been done this field. Literature about theaisefulnessof
audiovisual aids itheteachinglearning processis available If these audiovisual

aids areusedpositively, they can brigpmany benefits

1. Audiovisual toolsprovide astrong basisfor conceptual thinking ah

hencdimit the chances of negative responses.

Audiovisual aidgjive a teactér an opportunity to presekmowledge imo
practice When difficult or new ideas are to beatight to students,
especially the young oneaudiovisual aidsgive them the chance to
interact.

How can adiovisual tools be workablen any activity? They
encourage students to take part in the classroom activities without
hesitation to be wrong. Studks more likely involve in the class and also
hold positive attitude towards language itséliese learning toslgive
variety to the taching processThe teacher camvoid any boredom

caused by monotonouspetitions.
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2. Audiovisualtools reserve learngn When learners are taught a task or a
skill by using audio and visual materialeeywill be more able to keep
knowledge in their mindsSteve Wheeler (2002) 'Course ftdaals’
encourages thase of audiovisual aids arfe argues that when visual
and audliio materials are combined together in learning, the learning
outcome is doubled.

3. Audiovisual aidsenhance the teacher'sperformance According to
Sampathet al (1981), in a traditional classroonthe teacher $ mostly
the center of the learning/ teaciprocess. He is the major source of
knowledge He is only responsiblefor all of the classroom conditions
and matters This type of environment is nimnger suitable for the
propercontinuationof learning."Under such circumstances, educational
media canbe used as (supplements)illustrate, clarify and focusnthe
attentiorf (p. 87).

4. Audiovisual aids are motivating tools especially for less able and

hesitant learners.
They motivatelearners tobe active and makthe learnt activitymore
useful Thesetods work in such a way that they create atmospheref
competition among the students. In shortiey bring life for the
classroom.

5. Audiovisual aidsesnhancehe communication skills of studenfThis role
of audiovisual materials was pointed out byrpath et al (1981). In a
traditional language classroom, the learners' interaction in the activities
is limited to the special studenfShe teacherspeaks and the students

listen. However, a teacher whHonctions audiovisual aidsisestwo or
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more sensesof the learner. This will improve the learners'

communicativeskills (P. 87).

The useof modernteaching aidsn classroonsupports the teacher's horizon
beyondthe chalk and talk mettd. Audiovisual aids inthe classroom can enhance

teaching methods anhprove studerst comprehension.

1.4. Studies nducted on the Effectiveness of Audiovisual Als on

Teaching

Mathew and Alidmat (2013) conducted a studyptove the usefulness of
audiovisual aids inthe EFL classroom at undergraduate level at Aljouf Univgysi
Saudi Arabia. The fidings of the study shed liglin EFL studentstendencyto
using technological ids (p. 86) EFL teachers at Alouf University useLCD
monitors, smart boards and interactive software programméseir classrooms.
Therefore, theesearches who conducted this study aimedinvestigate th@npact
of these aids on EFL teaching. Mathew @ididimat's (2013)indings of the study
reveal thatombiningaudiovisualtoolsin teaching English as a foreign language is
of positive effect. These devices are considered to be useful to understand new
termsin the courskooks."Classrooms withhe latest technological aids and smart
boards should be a source of inspiration EFL teachers and learner@lathew

and Alidmat 2013 p. 91)

The ®&xtbooks used inforeign language leammg and teaching with
technologicakquipmentare oftenconsidered tanspire and motivateearneranside

theclassroom.
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Since English is important toe learnt in an early stage, it is preferable to
have an early cage which focuses on the four major language skills and where
which the teacher is less dominafhese skills are better to be integrated with sub

skills as note making, conversational skills and paragraph writing.

A study was conducted by Park and Baxm $2009)and itinvestigatedhe
factorswhich affectteaches use of technological asdn the English as a foreign
languageclassroom in Kora. (Cited in Mathew and Alidma013. The researchers
concluded that the teachers' qualities have the detegninfluence on teaching
and education not the amount of using new technologiesy suggest thaeachers
who hold a positive attitude towards using audio visual aidsthe teachingof
writing try to use modertechnologies and teaching materials te dlassroom. (p.

87)

Another study conducted by Maniruzzaman and Rahman (2008) on the use
of audio aids in the EFL class, in general, at tertiary level in Bangladash
insightful. The study suggests thdack of teacher training; insufficiency of audio
equipment and material, and the indifference of administrat&iihamper the use
of audio aids in the EFL clasg.87). Foreign languag&arnes may feel distracted
from the language classroom if instruction followed the traditional method of
teaching Thereforethe classoom environment shoulaktractlearnerssupport their

interests attitudes and valuge make learning more efficient.
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1.5. Studies Conducted on the Effectiveness of Audiovisualids on

Teaching Writing for Different Learning L evels:

Gulumser, §2012) conducted a study on the Effects of Using Visual Aids
i n Teaching Writing on Learnerso6 L2 Writ
Conference on Foreign Language Teaching and Applied Linguistics May 2012,

Sarajevo.

The study seeks tiind if the use of visual aids in writing clasdesps the

learners to acquire the writing skitl L2.

Thus, Gulumser, Efeogls (2012) study focuses on four specifigriting
activities which have been designed usevisual aids.The sample of the
study consisted of two groups: experimental group which inclutkd
freshman studentswho study at the Foreign Lamguage Education
Department at Ydiz Tednical Universityand who failed in the writing
component of FE. The control group, however, includetn freshman
studens selected in a random wéwym the same department aindtitution.
The researcher hawllecied the databy thehelp of a questionnairasking
f or st ud entheafféctivenesainraining and by the pre and peost
tests The reseachea found out that the two groups are not differenttheir

scores in writing.

For a similarcage, Sadeghiand Farzizadel{2013) conducted a study on The
Effect of Visually Supported Vocabulary Instruction on Beginner EFL Learners.
This study invesgated the vocabulatgarningby beginner EFL learners in the Iran

Language Institute (Urmia branch)ith the use of audiovisual materials and the
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traditional way of defining these vocabulary itenifie hypothesisuggestecho
significant difference betwee the two ways The researchers selected their
participants (N=44, within the age rangel®16 and all maleshy using acorrect
group desigrsampling procedureA variety of bols for collecting the datawere
used includingRemedialTests of the instite, both as a prest and a podest
focusing onvocabulary. The study lasted for three months, during which the
researcher taught hexperimental groupo usevisual aidsand hiscontrol groupto
usethe traditional definition of the vocabularyhestatisticalanalysis of data using
independent-test indicatedhat the experimental group dibetter than the control
group in the posted. The resultsupported the positive l®of audiovisual aids and
recommended that teachers can ube visualsupprted approachto teach

vocabulary to their learners.

Another study s conducted by Wenhua HSU (2D18 investigate the
effects ofaudiovisual suppordbn EFL learners' productive vocabylarThe study
concerned intensivexpasuresto English before wting. It amed tofind whether
audiovisual tools help learning more freeiaetvocabulary with a focus omost
productive vocabulary beyond the first 2,000 most frequent words. The researcher
usedan online video intoher writing classor her college frehman studentand
examined its effects on noitbasic vochulary use. In order to refresknown
vocabulary the researcher appliedvariety of audiovisuainethods before writing
to four groups alternately: (1) video with captions, (2) video without capti®)
silent video with captions, and (4) video with screen off (soundtrack only). The

results show that the writingherenon captioned videosvere involvedcontained
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a higher percentage of advanced \mdary than that with the oth#érreeconditions

(p- 62)

Abid, S.(2007) conducted a study forAMdegree thesis purposes on thging
of Realia for teaching descriptive writing at Primary levidie researcher used a
questionnaire to examine the effects of using realithers" grade at Sultan Bahu
High School Rawalpindi. The subjects were 48 students altogether and were divided
into experimental and control groups. The researcher carried out the study in three
stages: controlled stage writing, guided stage writing, and free writing Stage.
findings of the study show thatising realia has positive impact ostudents
interaction in writing classes. Nén real objects, persons or places were used in
writing classes, itvaseasyto handle for both the teachers and the studéhes.use

of real objects aaudiovisuakidsbringsmanybenefis on teaching and learning.

1.6. Gradating Teaching of the Writing SKill:

Teaching writing skill in stages or in other words gradating the writing task
has positive influence on enhancing students' ability to write. Begnnriting
from the word level gives students more chances to practice gradual writing that

contributes to better production.

Some researchers focused on extensive wrifingan (2010), for example,
carried out a study that focuses on enhancing EFL Lesiriériting Skill via
Journal Writing. The researchargues that English writing for a number of EFL
learnersseens difficult and challenging. This paper aimed to exami learners

can get ridof the writing difficulties by engaging iajournal writingactivity. Tuan
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conducted the study on 85 seceyehr students from the two writing classes, one
wastreated as the experimental group (EG) and the other as the control group (CG),
at the Faculty of English Linguistics and Literature of the University afigh
Sciences and Humanities in Hoi@®hinh City (USSHHCMC). Thefindings of the

study proved thajournal writing as an effectivactivity has many benefitso
strengthen learners' writing motivation angprovetheir writing skill aswell as to

build aclose bondetween teachers and learners.

Kurniasih (2011) carried out a study in an attertgo find an answer to the
concepthat English teachers in Indonesian primary schools are often in doubt about
t he U "duheddw " B teach. This query and dordsulted from thdact that
most English tacherstraining colleges lack the suitable suppeith specialized
training for teachersn how to meet the mels of primary school studenfSEYL
(Teaching English for Young Learners a newand highly dynamic fieldhe
status of English in the curriculum of primary schoais Indonesia is a local
content. hus the National Edwation Ministry does not provide English syllabus for
primary sclool. Kurniasih argues thahe development of the four languasiélls
should be made the coet all learning activities, espeadly writing, as he aimof
teaching English in primaryckoolis to provide a strongasisfor communicative
competence as a foundatiangtudy it in secondary school.

1.7. Dealing with the writing skill in the Palestinian schools:

Harb, F(2012) condcted a thesis study ohhe Effect of Using Wikis on
Improving Palstinian 9th Graders English Writing Skills andeith Attitudes

towards Writing It deals with writing a paragraph by gathering events and
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senteces of familiar topicdlt alsouses technological aids like (wiki aeemail) to
facilitate writing.Harb's sarple consists of ninth gradets. her study, she aimed at
investigating the effect of using wikis @mhancing ninth grade students' ability in
writing. The targeted skilldfrom this studywere writing an email from notes,
ordering events into a paragrags well as writing aaport from notes. To achieve
these aims, the researcher employed a representative sample of 39 EFL students
studying atBureij PreparatoryGirls' School 'A" which is run by UNRWA in the
Gaza Strip. It was divided into two grouf$he experimental group consisted of 20
students anthe control one consisted of 19 students. The two grofiplse present
study were eqal in their previous learning, achievement in English language in
general and achievement in English writing in particular

Regarding the instrumentations, the researcher used threg: taol
observation card to exam@nstudents' performance using Wikis and practicing
writing skills and activitiesa questionnaire to reveal students' attituttevards
using Wikis in teacimg and learning writing skills and pre/ post writing téhe
pretest which was a writing test aimed at provitg groups' equivalencelhe
initial and basidindings of the study revealed that there were significant differences
in participants' perfenance before and after implementiting wiki project in the
favor of the posperformance.

Keshta and Harb (2013) conducted a study on the effectiveness of a blended
learning program on developing Palestinian tenth graders' English writing skills.
This gudy aimed at investigating theapactof using a blended learning program
on developing Pal est i ni skis. Toachi¢vethegstudgyd er s 6 I
purposs, the researchers designed a writing achievement test consisting of (40)

items. The sapie of the study consisted of (40) students from Shohadaa' Rafah
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Basic School in Rafah Directorate of Education 20023. The blended learning

program was used in teaching the experimental group (20) students, the researchers

used the traditional methodti the control one (20) students in the second term of

the school year (2032013). Theduration of the experiment wasght weeks. The

researchers founchtat t here were significant differ
scores of the test in favor of theperimental group. Thealso pointed out that

there were statistically significant di f
achievement level before and after implementing the blended program in favor of

the postapplication. This was du& the blendd learning program in teaching

writing that the researchers applidguilding on the study results, the reseler
recommende@ number of suggestions includingaterial developershould adopt

the bleneéd learning prograrm teaching Englishgrganizeeducational courses and

workshops for teachers umsingblended learning to éancethe teaching learning
process,provide positive and effectivdearning environment that enhances self

learning and develops students' achievement level.
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1.8. Conclusion:

This chapter presented many studies that dealt with the writing skill and the
use of different audio and visual aids to achieve better writing.

There aretwo processes of writingvhich are: Writing as a process and
writing as a product. These tweaysfollow each otherLeaners can use reading as
a visual aidwhich help them do better in writing. Moreover, many writers or
researcherbelievethat reading and writing aliatroducedas "parallé process" or
"natural process"They treatthe activities ofreaders as a mirror to activities of

writers.

Visual aids like films andpictures can be used iwriting inside the
classroom. These aids can be functioteedreatestories and situations for writing
tasks.Furthermaoe, researchers use different mategitd teach writing for different
reasonsGraham (997 adds that writing is not a single activity, but an overlapping
series of steps to join individual's knowledge with the major learning skills and

coordinating these processes together.

To conclude using audioi visual aids gives better results and mdega
writing about the chosen topicSo both audio and visualids are important for
learners to write any piece of writing. For examplegum situation in Palestine, we
as teachersiotice that stuents need to have extra aidkel pictures, videos,
st or ete that éan be useful for them to make progress in writing. However,

without such aids their writing will be problematic.
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Chapter Three

Methodology

3.1. Introduction

This chapter presents tHeasic cornerstones of the study. Tleample,
research design, types of classes and texts, valatityreliability of the tool,

procedures and datenalysis.

3.2.The Population andSample of the $udy:

The populationof the study consists dll fifth grade students in Abdel
Qader Jaradat Primary School. All the subjects of the present study are males and
come from the saencultural and educational bagkund.The sample consists of
(80) students who were enrolled in the academic year-2013 in AbdelQader
Jaradat Primary School in the town of Selihe studentssamplewas the same
learners that the researcher was teaching during that seméktsrwere enrolled
in two sections (atb)lheresearcherealt withthe subjectén the same way before
and after the gradation stagdn other words, hHere were no control and
experimental groups. However, after thestptestafter gradationthe researcher
dealt with section (a), 40 students as the experimental group and section (b), 40

students as the contrgroup.

The sample of the study is a homogenous one which £troma the same
background;they started learning English from the first grade which means that
they have been learning English for five years. The sample of the study is

represented in the folwing table:
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Table(3.1)Distribution of Students' Sample by Section anddsp:

Section Group Number
Section (a) experimental 40
Section (b) Control 40
Total 80

3.3 Research design

To show the influence ajradating and audiovisual aida teaching writing
for fifth grade students, a qualitative research analysis was carried out. For this
purpose, the study included one dependant variable and two independent variables.
The dependant variable the whole study is the progredgat students achieve in
writing a good paragrapfihe independent variables throughout the four stages are:
The process of gradating in teaching writing and the audical aids. The first
variabk is applied in the first three stages for both groups (theranental and
control groups). Stage one focused on tbeabulary items of each topi@hese
vocabulary itemsre taught in a single class for each group (4 topics lasted for 4

classes for edcgroup).

During stage twe sentence level, which lasted for ten classes (for both
groups5 classes each), the researcher trained the subjects to use the vocabulary
items of the four topics they have learnt in stage one and some necessary
punctuation marksand linking words. This is achieved by ordering words in a
correct sentence, matchingifsaof the sentences together. Students are also trained
to use subjeetverb-object.Stage three is the paragraph level. This stage lasted for

twelve classes for bltgroups6 each. In this stage students are well trained to join
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the sentences of the same topic together in a correct order so as to form a

meaningful story.

The learners were first trained how to join the sentences together with
suitableconnectors likeébut, and, orfirst, secondfinally, etc. Then, students were
asked to use the sentences they have learnt in stage two to sequence the topic in a
chronological order depending on the events of the story or topic. The researcher,
then, disordered the evenbf each topic and asked the learners to order them
correctly according to what they have originally learnt. As a final step, the

researcher asked tparticipantgo write a complete topic separately in each class.

Stage four is the intervention stageesd audiovisual aids were used. The
researcher used the cassette to make students listen eartieviocabularies and all
topics. Then he used flash cards, wall pictuaeslLCD to show single vocabulary
items, sentences and the story as a whole fdn &gmc. The researcher used the
original CD provided with the curriculum package to show the different topics for
his subjects. These different aids provided students with clear ideas about each

topic.

3.4 Instrumentation:

A number of instruments were signed for the purpose of collecting information
on the students' performance and progress in this study. These instruments are

discussed fully in the following paragraphs.
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3.4.1.Pre-test:

The first step in carrying out the whole study is atpstwhich is carried
out by the researcher for the control and experimental groups. The test included
questions on writing vocabulary, sentences and a paragraph on onesefettted
topics (see appendix 2, p.)90Ohe pretest was analyzed to ngae the groups
equivalencein writing a paragraph before carrying out the study. The subjects
di dndét have a pr i o-testbecaoswtheeresgaschenirtentionallyt he pr

di dndt notify them.

3.4.2 Reading passagétpics:

For the sake of the study, the resbar chose four different topics from English
for Palestine 5. These topics deal with the past, present and future tenses in dealing

with their themes. The four topics are:

1. The Wblf's Shoes. Unit eleven
2. Palestine Tour. Unit fifteen
3. The Rinces and the Thee Fiends. Unit fourteen

4. What Will Happen? Unit seventeen

The four topics provided a variety of different types of paragraphs not only
stories but also future predictions and facts. The four topics are all from the second
semester English book (5B) sintlee study was carried out during the second

semester of the academic year 2@034.

3.4.3 Audiovisual aids:
In stage four, the researcher used a wide variety of audiovisual

resources in the three levels of gradation for the experimental group only. In
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the word level, the researcher used flash cards, pictures, word cards, cassette
and LCD to teach the new vocabulary items in each topic of the four
selected ones. In the sentence level, he used cassette to enable students to
listen to the orrect sentenced @ach storytbpic. He also showed them the
events of the stories using pictures. As for paragraph level, the researcher
used the LCD to show the whole topics one by one. The topics are also
shown using posters and pictures side by side with listenirgettopics by
cassette.

3.4.4 Post-test:

The pretest was give later twice but this time gmosttests:

1 After the gradation stage, a post test was given for both groups, the
experimental and control groups.

1 After using audigisual aids stage, the samettegms given over
againand also for both groups. It wasven for the control group
although the audiovisual aids weret given tathem.

3.5. Procedures:
The whole study consisted of four stages during which certain procedures

were followed:

3.5.1 Stage one (word level)

This stage, as mentioned earlier, consisted of eight classes for both
groups the control and experimental groupur classes each. During these
classes the researcher used gradation in teaching the vocabulary of the four
topics. In clas 1 (for each group), the researcher taught his subjects all the

new vocabulary itemssited for the first topic "The Wolf'si®es". Then he
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trained them to memorize them andlsgigem correctly. Bble @.2) shows
the new vocabulary taught altahe firg topic "The Wolf's &oes"

Table 3.2): NewVocabularyfor the first topic (The Wolf's Shoes):

1. Both 7. Greedy
2. Hear 8. Hide
3. Road 9. Nothing
4. Wolf 10. Angry
5. Laugh 11. With
6. End 12. Look for

During class 2both groups learnt a new satvocabulary that introduces
the second topic "Palésé Tour". The main goal of teaching vocabulary was to
help students gain new words in their minds for the following stafkesse

vocabuéries are shown itable(3.3).

Table 3.3). New Vocabulary fothe first topic (Palestine Tour):

1. Before 7. Next

2. Ruin 8. Tomorrow
3. Travel 9. Our

4. Meet 10. Near

5. Arrive 11. Leave
6. Tour 12. Float

Class 3, both groups learnt a new set of vocabulary necdssanyiting a

topic "Theprincess and thétee friends These vocabularies are deaith in the
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same way and the researcher trained the subjects to write dnthepecorrectly.

Table(3.4) shows the new vocabulary in "The Princess and the Thieads".

Table B.4). New vocabulary in "The pincess and the three friends":

1. Wanted 12. Helped
2. Marry 13. Princess
3. Mirror 14. Ate

4. Friends 15. Got better
5. Rug 16. Fast

6. Gave 17. Palace
7. Asked 18. Flew

8. Things 19. Well
9. See 20. Looked
10. People 21. Apple
11. Feel

In class 4 for each group, the researcher identified a set of new vocabulary to

introduce the fourth topic "What will happen?" which is presented in tatide (

Table 3.5) New Vocabulary in "What will happen?"

1. Planet

2. Robot 8. Scientist
3. Rescue 9. Science lab
4. Future 10. Outer space
5. Everyone 11 Grow

6. Space suit 12. Present

7. Space ship 13 found
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3.5.2 StageTwo: Sentence Level:

This stage lasted for ten classes for both groups. Now the subjects are
provided with four different setsf vocabularythat are necessary varite sentences
and a paragrapf.he researcher trained the learners to write meaninghiisees
using these vocabulary itemk the first class for each group, the learners were
trained on the right sentence order (SOJ and capitalization. The sentences
included the events of each topic. For exampteday two, they practiced writing

correct senteges about the first topic "The Wolf'©i&es" e.g.

*farmer/a/bought/big/goat/market/at the/
The students are askedremrder the scrambled words.g.,

A farmer bought a big goat at the market.

On day 3 the same procedure was followed to practice writing correct
sentences about "Palestine Tour". In addition to reordering events, the researcher

trained the subjects to mattite parts of the broken sentences. E.g.,

A B

Ben's familyare going to take lots of cities

They are going to drive a holiday next October
They are going to visit around Palestine

On day 4 both groups learnt to form sentences on "The princess and the
three friends" in the same wa@n day 5 they learnt to form sentences on "what

will happen?" to build its events. It is worth mentioning here that the ndsa
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notified his subjects that capitalization means a beginning of a sentence and names
of people and places. This may help learners to start correctly. At the end of this
stage, the learnersr some of both groups are expected to be able to form good,

relevant sentences.

3.5.3 Stage threeParagraph level

This stage lasted for twelve classes for both graiypgach. This stage is an
important one as the whole study is based on and aimed at reaching the short
paragraph level in teaching the writingilskAfter providing the subjects with
enough vocabularies for the selected topics and after training them on writing the
sentences of each topic, the subjects now are taught to gather the sentences of each
topic to make a paragraph. In the first two obssfor each group, the researcher
taught the learners the necessary linking words which are necessary to connect
sentences together. He also guided them to order sentences according to the events

of each topic or story. Each topic was written in a singf@gate class.

In day three, the researcher trained the learners to write the fiist Tope
wolf's shoes". First, hstarted by askinthem to order sentences as they occurred in
the story. Then, he asked them to complete the events with the missute) fraon
the provided list after writing the story in its correct order as a whole paragraph.
After writing the paragraph, a student read it in front of the class. In day four,
students were trained to write a paragraph on "Palestine Tour" in the samheay.
same procedure was followadwriting a paragraph on "TheaiRcess andhe Three
Friends" in day fiveln day six, learners were trained to write a short paragraph on

their predictions for the future "What will happen?" Events were either scrambled o
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some events were missing and learners had to order them correctly or fill with the

missing events.

This gradation is considered very important for learners to get more involved in
writing a paragraph. This type of writing is a guided one as plannerdemnghers

state in their statement of purpose.

3.6. Posttest:

A posttest was given to measure the difference in students' abilities in
writing before and after gradation and instruction. This test isdh® one carried

out as a preest.

3.7. Stage 4intervention with audicvisual aids:

This stage is conducted on the experimental group only. It lasted for 5
classes where the same topics were tackled but with the use oveudibaids side
by side with gradation. In class one, the researcher fagienfearners listen to him
reading each word of the vocabulary learnt in stage one. Then, he used the cassette
to enable his subjects listen to the same words by a native speaker. The researcher
attached word gds including the same words. Aéntence lesl, classes 2+3, the
researcher showed his subjects gradual pictures of each topic to help the learners
make sentergs about each topic. This helpgm recall the sentences they have
made in stage twdn class 4+5, Paragraph level, the researcher divetved his
learners in the experimentgtoup the whole story of each topic using pictures
provided by the curriculum. Then, he took them to the LCD lab and showed the real

story in pictures that are presented in "English for Palestine 5B", and accompanied
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this with the cassette reading the script of each story. All these procedures are

followed to investigate the influence of using aids in teaching the writing skKill.

3.8. PostTest After Audiovisual Ads:

The same test was given again forhbgroups: theexperimentaland the
control grous to compare the difference before and after using awudial

aids(see appendix 2, p. 92)

3.9Validation of the questions of the prand post tests:

The questions of the tests weavetten by the researcher and revised kg t
supervisos of theresearcher and validated by a. Bhholding instructor at Hebron

University. Some changes were made on the questions for more clarity purposes.

3.10.Summary

This chapter presented in detail the methodologies used to carry out the
present study. First, the sample and population were presented, then the tool,
research design, and procedures followed. The chapter presented a detailed
description of the procedures and instruments which were used in carrying out the

current research.
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Chapter Four

Results

1.1. Introduction

The four stages of the present research yielded significant results which
support the objectives of the study. The results of the four stages are thoroughly
presented in this chapter. These results will be analyzed bysnoéahe preest,
posttest (after stage three), and the pest after stage four. This chapter presents a
detailed statistical anadys of the research resuliased on the questions of the-pre

and postests (the same test is applied as pral postests)

1.2. Pre-test analysis

Prior to the gradation process that the researcher carried out, he used
a pre test to examine the ability of his subjebtsth in the experimental and
control groupsin writing. This pretest cmsists of three major questions.
Question one (which represents the word level) consists of two parts:
a. Complete the sentences with the words given in the table.
b. Correct the spelling of these words.
Question two (which represents the sentence level) consists of two parts as
well:
a.Orderthe following sentences using correct punctuation marks.
b. Join the sentences together.
Question three (which represents the paragraph level) cortdistgo topics

and the students are asked to writeona of them
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a. Pre-test of the control group:
Reseach question one:
What is the influence of gradating in writing instruction on developing the
writing skill for the fifth grade students in Abel@hder Jaradat Primary

School?

The control group consists of 40 subjects all of which answered tHegire
fredy without any direct or indirect help from the researchée total mark of the

test was (2pand the passing mark was [(22)

The answers of the students in the control group were very pbese results were

as follow

The results of the priest forthe control group show théts )students only
passed the test out of thé0) students. Theesults are presented in Table (4.1)

below.

Table @.1) Results of the Pr@est for the Control Goup.

Subjects Number Percentage
pass 5 12.5%
Fail 35 87.5%

These results will be explained in detail in the following lines.
Results of question one of the ptest:
The results of question number one (a-that represents the word level

show that 11 students (27.5 %) passed while 29 (72.5 %) failed.
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Table @.2) Results of Question One of the Pleest for the @ntrol Group.

Subjects Number Percentage
Pass 11 27.5%
Fail 29 725 %

Results of question two of the gtiest:

The results rewa that only(8) students (20 %) passed the question ¢8)
students (80 %) failed. The results of the students in question two (a+b) show that
the students in the control group are unable to form sentences either by reordering

sentences or by matchingetsentence parts.

Table (4.3) Results of Question Two of ther@®Test for the Control Goup

Subjects Number Percentage
Pass 8 20%
Fail 32 80%

Reslts of question three of the ptest for the control group:

The results of the paragraph writing questi(paragraph level) for the
control group show that only one student (2.5 %) passed (i,e, got 3/6 and above) and

(39) students (97.5 %) failed.

Table (44) Reslts of Question Three of the Pr&est for the Control Goup

Subjects Number Percentage
Pass 1 2.5%
Fail 39 97.5%
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These results show that the fifth grade students in the control egppoor
writing skills. Most of the students left the question empty and didn't write anything,
others, however, wrote but something completely irrelevanteddpics presented

in the pretest. (e appendix 3 forasnples of students' teyts

b. Pre-Test for the Experimental group:
The experimental group consists 40 students. The results of the
pre test show that onl§ students passed the exam. They got 12 or

above.

Table (4.5) Results ofthe PreTest for the Experimental @up.

Subjects Number Percentage
Pass 8 20%
Fail 32 80%

The rest of the students failed the test. This means that the majority of the
students n the experimental group failed to use the suitable words in their right
places or spell these words correctly. They were also unable to join parts of
sentences together or order them. They faced difficulty with writing the topic as a

paragraph.

Question me: The first question in the prdest represents the "word level".

Table(4.6) showsstudentsresults.
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Table (4.6) Results of QestionOne of the PreTest for the Experimental

Group.
Subjects Number Percentage
Pass 12 30 %
Fail 28 70 %

Although the number of students who succeeded in question one in the
experimental group is slightly higher than that in the control group, the results show
that there is serious problem with thestudents in dealing with any writing aspect

including vocabulary.

Question Two: Question two in the preest represents the "Sentence

Level" in teaching writing.

Table (4.7) Results of Question Two of the RiBest for the Experimental
Group.

Subjects Number Percentage
Pass 14 35 %
Fail 26 65%

The researcher presented it here to measure students' ability to form

sentences before carrying out the study.

Question threeQuestion three represents the 'paragraph level".

It is clear from theresults of question three that the paragraph writing
question in the preest yielded poor results. Only five of the 40 students passed.

(See appendix 4 forasnples of students’ writings
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Table
Group.

Thi

(4.8) Results of Question Three of the Riest for the Expamental
Subjects Number Percentage
Pass 5 12.5%
Fail 35 87.5%

s reveals that students face real difficulty with writing a short paragraph.

Most of the students in the experimental group @stIthan 3 out of 6 in this

questian.

2. PostTest- After gradation

The same test (piest) was given to both groups after the gradation
stage "30 classedbr the two groupsln order to investigate that gradating
in practicing writing inside the classnmoyields better results in teaching the
writing skill/ we shall compare the
after an intervention (gradating in practicing) on the same sample of
students. This can be done by using the paktedtt it compares the @an
difference of the values to zero. This test depends on the mean difference,
the variability of the differences and the number of data. The results of the

paired samplestest are as the following:

Table (4.9): Means and standard deviations for studers 6  goctmf 28)pre
and post using Gradation.

Scale N Mean Std. Deviation

pre_gradation |80 6.64 4.311
post gradation | 80 14.09 6.908
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Table(4.10): Results of the paired samples -fest of the mean difference
betweent he st udent gdpostsusingrGeadation.r e an

Paired Differences

95% Confidence
Std. Std. Error] Interval  of  the| )
Scale Mean Deviation | Mean Difference t df | Sig.
Upper | Lower
pre_gradation -| ; /oy |5 5og 617 8679 |-6.221 |-12.065 |79 |.1000
post gradation

The relewant results for the p&d ttest are shown itables(4.9) and (4.10)
above. From these results, the t statistic,-12.065, andp = 0.1@O; i.e., a very
small probability ofthis result occurring by chancalso it is clear that the mean of
pre-gradaton scores (6.64) is lower than the mean ofjgoatlation scores (14.09),
and the difference is stdiisally significant So, we conclude that there is strong
evidence that gradating in practicing writing inside the classroom yields better
results in tedaing the writing skill. In our data set, gradation improved marks, on
average, by approximately 7.5 points. It is important to look at tbe ®8nfidence
Interval (95% CI). @r results show that if we were to do this experiment 100 times,

95 times the trugalue for the difference would lie between 6.221 and 8.679.

a. Posttest after gradation for control group

After giving students the pitest, the researcher carried out stage two of his
study which is the gradation stage. For 30 classes, he taught histsuie
necessary steps for writing a paragraph (topic). First, he spent 8 classes in teaching
his learners the important vocabulary items which are required to proceed to the
next step. Then, he trained them to form sentences by ordering the eleméets of t
sentence, filling sentences with the appropriate missing word and joining the parts
of the sentence together. Then, he trained them to write a full topic out of these

given sentences. He did this gradually during the 30 classes for both the control and
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the experimental groupd.able (4.11) shows thelistribution of classes forthe

whole study.

Table @. 11) Distribution of Classes on the Four Stages of thesBarch.

Stage 1/ Vocabulary Procedures

4 classes Present the new vocabularies of each topic
Practice spelling of all the new words of each topic/

Practice pronunciation.

Stage 2/ sentences Order sentenceparts (S V 0)/
5 classes Teaching some punctuation marks (capitalizatioh/stop/

comma, question mark)rder the words/ join partsf

sentences.
Stag3paragraph Teach connectors (but, for example, however, or, and)/
writing sentence, order sentences in a sequence.

6 classes

Stage 4/ audiovisuals | Listen to the cassette/ teacher, LCD, watch pictures sk

5 classes on the LCD wall pictures, posters, flash cards, textbook

After the gradation stage, the researcher applied the same pre test as a post

test for the gradation stage, but this time the results were different.

The results of the test show that 25 students (62.5 é6psded in the test while 15

failed.
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Table @.12) Results of the Post Tesfté&r Gradation for the Control Goup.

Results of control group in po; No. Percentage

test after gradation

No. students who succeeded 25 62.5 %

No. Studets who failed 15 37.5%

When comparing the results of the pre and post tests for the control
group, we notice that students have improved. Before gradation, the
percentage of success in the test was only (12.5 %) while after gradation it

becane (62.5 %).

Table @.13) Comparison of Results of the Control Group Before arftieA

Gradation.
Results of the control | No. | percentagg Results of the control No. percentage
group before gradation group after gradation
(pre test) (post test)
No. studerg who 5 12.5% No. students who 25 62.5%
succeeded succeeded
No. students who faile{ 35 | 87.5% No. students who 15 37.5%

failed

This result is divided between the three questions:

Results of question number one "word level":
The results of question one igh represents the "word level" reveal
that 29 students passed the question (72.5 %) while 11 students (27.5%)

failed.
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Table @.14) Results of Question One of the Control Group in the Post
Test After Gadation.

Subjects Number percentage
Pass 29 27.5%
Fail 11 72.5%

This result is better than that of the pest when 11 students only
passed (27.5 %) and 29 students (72.5 %) failed this question.
Results of question number two "Sentence level":

The results of questtwo in the postest after gradation for the
control group reveal that 31 students (77.5 %) passed the question while
only 9 students (22.5 %) failed it.

Table @.15) Results of Question Two of the Control Group in the Post
Test After Gadation.

Subjects Number percentage
Pass 31 77.5 %
Fail 9 22.5%

These numbers were different in the-pgst. Only 8 students (20 %)
passed the question which represents the "sentence level”, and 32 students

(80 %) failed.

Results of question three"Paragraph level" for the control group in the
posttest after gradation:

The results of the last question "Paragraph writing" show that 17
students (42.5 %) succeeded in writing a good paragraph and 23 students

(57.5 %) failed.
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Table @.16) Results of Question Three of the Control Group in the Post
Test After Gadation.

Subjects Number Percentage
Pass 17 42.5 %
Fail 23 57.5%

In the pretest only one student (2.5 %) succeeded in this queatidn39
studens (97.5 %) failed.

Table @.17) Comparison of Students' Progress in Questiohrde in the
Control Group Before and After Gadation:

Progress i Number of| Per. | Number of| Per.
question threg students students

who passeq who failed
Pretest 1 2.5% |39 97.5%
Posttest after| 17 42.5%| 23 57.5%
gradation

This reveals that using gradation in teaching writing a short
paragraph for youm students has positive impach dheir progress in
writing.

b. Posttest after gradation for experimental group:

Theresults of the pogest after gradation for the experimental group
show that 25 students passed the test (62.5 %) while 15 failed (37.5 %).
Table @.18) Results of the Podiest of the Experimental Group After

Gradation.
Results of experimental group No. Percentage

posttest after gradation

No. students who succeeded 25 62.5 %

No. Students who failed 15 37.5%
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When comparing these results with the results of thetgstefor the

experimental group, we notice thakte is a significant difference. In the fest

only 8 students (20 %) passed and 32 students (80 %) failed.

Table @.19) Comparison of Rests of the Experimental Group before andtar

Gradation.
Results of the experimenti No. | percentage | Results of the experimental No. percentage
group before gradation group after gradation (post
(pre-test) test)
No. students who 8 20% No. students who succeed{ 25 62.5%
succeeded
No. students who failed | 32 | 80% No. students who failed 15 37.5%

Results of questionone in the postest after gradation for the

experimental group:

The results of the students in the experimental group, in the "word

level" question, indicate that 27 students (67.5 %) passed this question while

13 subjects (32.5 %) failed it.

Table @.20 Results of Question One of the Experimental Group in the
PostTest dter Gradation.

Subjects Number Percentage
Pass 27 67.5%
Fail 13 325%

The subjects of the experimental group show less ability in

answering the samguestion in the préest. 12 students only passed this

guestion (30 %) while 28 students 70 % failed.
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Results of question two for the experimental group in the pest after
gradation: (sentence level)

This question yielded different results. 30 stude(if5 %) passed this
question "Forming sentences", while 10 (25 %) only failed.

Table @.21) Resuls of Question Two of the Experimental Group in the
PostTest dter Gradation.

Subjects Number Percentage
Pass 30 75 %
Fail 10 25 %

In the pretest, the same group got lower percentage. 14 students

(35%) passed and 26 students (65 %) failed.

Results of question three "Paragraph level” for the experimental group in

the posttest after gradation:

The results othe third question which represents the "paragraph level" in
the posttest after gradation for the experimental group show that 17 students
(42.5 %) passed the question and were able to wrjgaragraphand 23

students (57.5 %) failed to write the topgcaparagraph.

Table @.22) Results of Question Three of the Experimental Group in the
PostTest dter Gradation.

Subjects Number Percentage
Pass 17 42.5 %
Fail 23 57.5%

This result is differentrbm the result in therp-test.Only (5) students (12.5

%) passed the question and 35 students (87.5%) failed.
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3. Stage four: using audiovisual aids in writing a paragraph:
Research questioftwo):
What is the influence of using audiwisual aids on students' ability to

write a paagraph?

After the gradation stage, which is the third stage, the researcher used a
variety of audiovisual aids so as to measure the difference between students' results
before and after using these audio visual aids, and to identifgfthence of using
these aids o improving students' ability in wting a paragraph. This stage wady
applied for the experimental group. The researcher used pictures, flashcasds, CD
word cards, LCD, etc in the three levef writing (word level, sentence level, and
paragraph level). He used all these aids in teaching the four selected topics
mentioned earlier in chapter three. This stageeth$br 5 classes, each topic was
taught in a separateads. After that, a post test wgssen to both groups,the
control groupand the experimental group (the same test used before agestpre

and a postest after gradation).

Results of the posttest after using audiwisual aids:

a. Results of the postest after audiovisual aids for the control group:

The audio visual stage wHte final stage in this study after which a final

posttest was carried olitthe same "pre and post".

The use of the audiovisual aids wasited to the experimental group. The
control group was given the pesist as well as the experimental group but

without training on the use of audiovisual aids. The goal behind taking the
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posttest after using audiovisual aids (using aids for the experimental group,
and not using thesaids for the control group) w&s investigate the effect

of these aids on the twgroups. The results show that 25 students passed the
test (62.5%), and 15 students (37.5%) failed (they received less than 12 out

of 25).

Table @.23) Results of the Control Group in the PeBest dter Audio
Visual Aids Sage.

Results of the audio visiiuse for thg Number Percentage
control group
Pass 25 62.5 %
Fail 15 37.5%

These results are the satnghose of th posttest after gradation for

the control group.

As for question number one, 29 students (72.5%) got over 12 and 11

(27.5%) failed to get over 12.

Table @.24) Results of Question One of the Control Group in the Rost
Test dter Audio Visual Aids $age:

Results of question one Number Percentage
Pass 29 72.5%
Fail 11 275 %

Students did better in question two of thesiest. 31 (77.5%)

students got over 12, and only 9 (22.5%) didn't get over 12.
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Table @.25) Reailts of Question Two of the Control Group in the Pest

Test dter Audio Visual Aids $age:

Results of question two Number Percentage
Pass 31 77.5%
Fail 9 225 %

As for question three (paragraph writing), 17 students (42.5%) got

over 12, and 23 students (57.5%) failedjéd over 12.

Table @.26) Results of Question Thred the Control Group in the Post
Testfter Audio Visual Aids 3age:

Results of question three Number Percentage
Pass 17 42.5%
Fail 23 57.5

b. Results of the postest after audiovisual aids for the experimental

group:

However, this stage is applied fdret experimental group only. Thesults
of the posttest after using audivisual ads reveal that 29 students (72.5 %) passed

the test while 11 students (27.5 %) failed.

Table @.27) Reailts of the Expemental Group in the Poslest dter
Audiovisual Aids.

Results of the audiuisual use for thg Number Percentage
experimental group
Pass 29 72.5 %
Fall 11 27.5%
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To examine the effect afsing audigisual aids on enhancing learners' ability
to write a beter and connected paragrapte should explore the main effect of
using audi@isual aids, then we shouldndertake the ANCOVA(Analysis of
Covariance) analysis. 8will examine the mean scores across the experimental and
control groups, and assess whetherse scores are significantly differemt not

Here theexperimental group is the audisual aids group while the control group is

not.
Tabled . 28) : Means and Standard Deviations
Using AudioVisual Aids.
Group scale Pretest Posttest
N 40 40
Control group Mean 5.78 13.10
Std. Deviation 4.010 5.002
N 40 40
Experimental group Mean 7.50 16.83
Std. Deviation 4.478 6.449
N 80 80
Total Mean 6.64 14.96
Std. Deviation 4.311 6.032

Table@.28) abovesuggestghat the control group scores dosver than the
experimental group scores in the post test scores since the mean of the experimental
group(16.83) is larger than the mean of the control group(13.10). This means that
the usage of audivisual aids may enhae learners' ability to write better and
connected paragraphs, but we need to check whether these differences are
statistically significanbr not and this will be done by ¢hHANCOVA analysis. Note
that, the difference between the experimental group l@dontrol group is not

significant in the praest scores, this idear from the results ofable(4.29) below:

f
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Table@.29):Results of the Independent Samplestebt with Means and

Standard Deviations St u-tfisualAidss6 Scores Pr
Std. ,
group N Mean Deviation t df | Sig.
control group 40 5.78 4.010
_ -1.815 |78 |.073
experimental group 40 7.50 4.478

This means that there were no differences between the experimental group

scores and the control group scores before the treatment whighgsaudievisual

aids.

Table@.30):Results of the Analysis of CovariangeANC OV A)
dependent

scores post usingaudio i s u a l

ai

using audioevisual aids as covariate.

ds as

assumi

ng
var.i

Source Type lil Sum df Mean Square | F Sig.
of Squares

Corrected Model |1104.429(a) |2 552.214 24.017 .000
Intercept 2229.158 1 2229.158 96.950 .000
Pretest 826.916 1 826.916 35.964 .000
group 110.854 1 110.854 4.821 .031
Error 1770.459 77 22.993

Total 20785.000 |80

Corrected Ttal 2874.888 79

The results of the ANCOVA analysis shown in tahlgQ) revead that the

audiovisual aids in respect of the experimental group is significant when we apply

the pregradation test scores as a covariate to reduce the error varianée(Iie)

= 4.821 and the palue of the test is 0.031. As we see in the next tabBd ), the

mean value of the experimental group (16.164) is higher than the mean value of the

control group(13.761)50 the ANCOVA analysis didxactly what we had expeale

it would. S we conclude that using auditsual aids enhance learners' apilio

write abetter paragraph.

e

st u
abl
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Table (4.31): Means and Standard Errors with Confidence Intervals assuming
student sdé s cor wisual pids s deperslentnvgriabded d iua e nt s 6
scores pre using audigsual aids as covariate by (ANCOVA).

0 .
Group Mean Std. Error 95% Confidence Interval
Lower Bound | Upper Bound
control group 13.761(a) .766 12.235 15.286
experimental group 16.164(a) .766 14.639 17.690

Results of he experimental group students in the post test after
audiovisuals:
In question one (31) students (77.5 %) passed and 9 students (22.5 %) failed.

Table @.32) Results of Question One of the Experimental Group in the
Post Test After Audio ual Aids.

Subjects Number Percentage
Pass 31 77.5 %
Fail 9 225 %

The marks of the students in question number one were generally
high. This means that using auelitsual aids influence students' ability to
learn vocabulary in a pdsie way.

The results of question two show that 34 students (85 %) passed forming
sentences and only 6 students (15 %) failed. These good results reflect that

students have improved in forming sentences.

Table @.33) Results of Questionwo ofthe Experimetal Group in the PosiTest
after Audiovisual Aids.

Subjects Number Percentage

Pass 34 85%

Fail 6 15%
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As for question three, results reveal that 25 students (62.5 %) succeeded in

writing a paragraph on one of the provided topics and 15 subjects%d #diled

either by leaving the lines empty or by writing nonsense.

Table @.34) Results of Question Three of the Experimental Gpom the
PostTest after Audioisual ads.

Subjects Number Percentage
Pass 25 62.5%
Fail 15 37.5%

These results emphias the fact that teaching the writing skill step
by step starting from the word level up to the paragraph level side by side
with using a variety of audigsual aids significantly affect students'
improvement in writing in this early stage of their leagnprocess.

When the results of question three of the subjects in the experimental
group were compared before and after the study, there appeared a significant
difference as the following table shows:

Table @.35) Comparison of Students'rBgress in Questin Three in the
Experimental Group Before and After the Gdy:

Progress i Number of| Per. | Number of| Per.
question three | students students

who passeq who failed
Pretest 5 12.5%| 35 87.5%
Posttest  after| 17 42.5%| 23 57.5%
gradation
Posttest  after] 25 62.5%| 15 37.5%
audiovisual aids

From the above table we conclude that there is a significant
difference in students' ability to write a short paragraph about a suggested

topic. The preaest examined the existing ability of the experimental group in
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writing a paragraph naturally (without intervention) and only 5 students
(12.5%) were able to write just one or two sentences. After carrying out the
gradation part of the study, the researcher applied a@sisivhich revealed
that 17 students (42.5%) were indhced positively by the gradation that
started from the word level up to the paragraph level passing through the
sentence level.

4. PostTest after Using Audiovisual Ads:

After using a set of audiovisual aids in teaching students how to
gather everythingin a topic (paragraph) with the help of these aids, the
researcher gave his subjects the same test applied as pre and post in the
earlier stages. The results of question three in the finaltpsistfor the
experimental group showed great progress idesits' writing ability as 25
students (62.5%) succeeded in writing one of the given topics. This, in turn,
supports the fact of the positive influence of gradation and using audiovisual
aids in teaching writing.

Research question three:

What is the influenxce of gradating and audivisual aids on students'

ability to write a paragraph?

To sum everything up, the results of the-fast and two podests
for the two groups show significant differesdeetween the control group
and the experimental group. Heeresults show the important influence of
both gradation and audiovisual aids on students' abilitywiiting a

paragraph (topic). Tise differences aresummarized in this table:
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Table @¢.36) Summary Table of the Results of the'Ryst and PosTests:

Control group

Experimental group

Pass | Per. Fail Per. Pass | Per. Fail Per.
Pre test 5 12.5%| 35 87.5%) 8 20% | 32 80%
Q1 11 27.5%| 29 72.5%)| 12 30% |28 70%
Q2 8 20% | 32 80% |14 35% |26 65%
Q3 1 2.5% | 39 97.5%| 5 12.5%| 35 87.5%
Post test after gradation 25 62.5%| 15 37.5%| 25 62.5%| 15 37.5%
Q1 29 72.5%| 11 27.5%| 27 67.5%]| 13 32.5%
Q2 31 77.5%| 9 22.5%| 30 75% |10 25%
Q3 17 42.5%| 23 57.5%| 17 42.5% 23 57.5%
Post test after audiovisual aid| 25 62.5%| 15 37.5%| 29 72.5%]| 11 27.5%
Q1 29 72.5%| 11 27.5%)| 31 77.5%| 9 27.5%
Q2 31 77.5%| 9 22.5%| 34 85% |6 15%
Q3 17 42.5%| 23 57.5%)| 25 62.5%| 15 37.5%

Conclusion:

This chapter thoroughlgresentedhe results, tables and percentages

of students' progress in writing a short guided paragraph after being taught

the necessary vocabulesi and the way of forming meaningful sentences

regarding the selected four topics for the current study.

This chapter highlighted the importance of using gradation and

audiovisual aids to enable students to reach to the paragraph writing level in

this stage of their learning procesmamely the fifth grade. Taking into

consideration the fact that the Palestinian curriculum is following a

communicative approach, this research is a way to implementing technology

and modern methado teach this fundamentékil - writing.
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Chapter Five

Discussion, Conclusion and Recommendations

5.1. Introduction

This chapter discusses the results of the present study which investigates the
impact of gradation and audio visual aids on the improvement of students' writing

ability.

5.2.Summary of the study:

The current study was carried out through four stages. Prior to stage one,
there was a preest given for the experimental group and control group of the fifth
grade (from which the population of the study was chosem.t&st examined the
students' current level in writing. Stage one focused on gradation at the word level
for both groups. Four topics were chosen from the fifth grade "English for
Palestine" curriculum and the researcher trained his subjects in the tise of
necessary vocabulary needed to be taught for each of the selected topics. He used a
variety of methods to teach these vocabulary itefifeen in stage two, the
researcher applied gradation on sentence level for both groups as well. In the
sentence te&ding stage, the researcher taught his subjeots to form correct
sentences (S¥), necessary punctuation marks (capital letters), and joining the parts
of a sentence togetheln stage three, the researcher provided his subjects with the
necessy techngues to write a full paragraph on one of the selected topien,
the researcher plained the main idea of the paragraptd how to sequence the
events of theopic or story in a logical order. Then he trained them to write the four

topics.
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In the parapph level, he used LCD, cassette and pictures (wall pictures) to show
the subjects the whole topic. The four topics were dealt myithsing audiovisual

aids. After this stage, another post test was given for both groups (the sawestest
used before apre and post). The control group was given the post test after the
audiovisual aids stage so as to identify the significance of these sources in the

development of writing for the experimental group.

5.3.0verview on the importance of variation and aids irEFL's Classroom

The findings of the presentusly are very important for teaching wfiting
skill for young EFL learnersLanguage teaching for foreign learners needs an
insightful and innovativeteacher who is able to use a variety of methogies in
teaching. This creativEnglish language teacher who uses an "eclectic" appreach i
desirable in EFL classroom. An English teacher who teaches English as a foreign
language should use raixture of methodologies in teachirag thisis the most
logical and met sensitiveway of approaching the language classroéioreign
language teache use a variety of teaching aido make classroom activities
interesting and interactive. Teaching aids are important in the tgatdanning
process.Ranasingheand Leisher(2009), believe that usingedinology into the
classroom stastwhen a teaches ready to preparkessons that use technology in
effective and relevant ways. Technological aids should supporinidwerialrather

thancontrolit. Audiovisual aids help theeacher delivehis message of teaching.

In teaching writingi egecially for EFL learner$ audiovisualaids tellthe
readerhalf the story and words do the other héhen the activities are supported
with pictures and other aids it will be easier fearnners to comprehend the goal of

the activity easierlUsing a gradual teaching technique in writing activities like
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gradation helps greatly in drawidgarnersattention to each aspect in the writing

process.

5.4.Discussion of the results of the stud

Research question 1:

What is the influence of gradating in writing instruction on developing thengrit

skill for the fifth grade afbdel Qader Jaradat Primary School?

The findings of the present study reveal that both gradation and using audio
visual aids contribute to the improvement of students' ability in writing a short

paragraph.

Moreover, following the gradation technique in teaching writing has
positive influence on the writing outcome of EFL learners. First, teaching students
words as a fits step towards writing a paragraph provides learners with the
opportunity to gather as many vocabylé@ems as possible thatre necessary to
write the paragraphWhen students were supported with the new list of words for
each of the four topics, they@hied progress in writing which was clear in the post

test compared to the pretest.

As a teacher, prior to being a researcher, | believe that teaching vocabulary
contributes to owning a repertoire of words that are important not only for writing,

butalso forthe other learning skills.

During this study, the learners teaat least 60 new vocabulary itemukich
are very useful and fruitful in the teaching process. Second, the ways by which the

researcher taught vocabulary were different. He trainedidarners on spelling
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those provideds0 new words correctly. This, in turn, hetpthe learners in the
spelling of words in exam. Tid, the teaching of vocabulary svaccompanied with
learning pronunciation of these vocabularies. The learners involvéaeistudy

showed interest in the spelling and pronunciation of the new words.

In this way, it is clear that teaching vocabulary (words) prior to the writing
activity is of vital importanceThis enables the participantsft'm good sentences

that are redvant to the topic being written in the final stage.

As for sentence teaching, gradation contributed to facilitating the task. The
researcher ugevarious ways in training his subjects on how to form good sentences
which in turn, yielded better resultsr$t, the researcher trained the learners on the
correct formation of English sentences (subjegerbi object). The results of the
first posttest show significant progress in the "sentence level" questions. Gradation
in teaching sentences, as a secdng@ towards writing a paragraph, helps students
order their sentence parts in logical and grammatical sequence. The learners
succeeded in joining the sentence parts together after practicing this through

gradation.

The results also show that students bexbetter inreordemg the elements
of the sentence than before and this, in tisnessential in formingppicsin a well -
organized paragraphlt is sensible not to ignore the great significance of teaching

sentences prior to teaching writing a paagdyr.

The third stage is the paragraph writing level. The gradation technique
proved to have positive influence on enabling students to write a paragraph on the

selected topics. During the gradation of writing the whole topics, students are
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trained on the dur different topics. This type of paragraph writing teaching is
consideredguided writing for couple of reasons: First, studentstavght all the

new vocabulary itemshat they need in writing the topics. Second, they are also
taught the sentences thake needed to write, and in a variety of ways that enabled

them to sequence them properly.

The results of the (paragraph writing) show significant progress in both
groups. The control group reported progress of 42.5 % after gradation compared to
2.5 % befoe gradation in question three. The experimental group reported progress
as well. The percentage of writing a paragraph in the experimental group before
gradation was 2.5 %, and after gradation it was 42.5 %. It is clear for any one that
teaching the writig skill step by step (gradation) yields better results in writing

even in building single sentences and also in learning new vocabularies.

Most importantly, it is not required foroyung EFL learners to carry out free
writing in this early stage of languadearning. The syllabus designers and material
developers of (English for Palestine 5) explained what writing purposes are meant

to be taught in this particular level.

"In Grade 5 there are more opportunities to write both words and simple sentences."
Then they add, "At the end of each unit, the children will be asked to produce a

piece of writing for display purposegTeacher's book, p. 4)

This piece of writing is guided in the sense that it passes through the "look,
say cover, write and check" acti@s. Their spelling is constantly checked by
having a copy book for practicing their spelling of the new list of words. They look

at the words in turn, Say the word Cover it, Write the word and then check their
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spelling. All these procedures side by sidéhwthose followed by the researcher

(explained in chapter 3) are helpful to achieve a good piece of writing.

If fifth Grade English language teachers follow gradation as a teaching
technique in writing activities throughout the year, learners will be @blsrite
correctly and achieve positive results. Furthermore, writing will be an exciting and
motivating activity for these young students who like pictures, videos and cassette
scripts.The previous discussion of the results and the statistical anatgsiggd a

clear answer on the positive significanaf gradationin teaching writing.

5.5.Discussion of the results of the post test after using audio visual aids:

Research question 2:

What is the influence of using audio visual aids on students' dhilio write a

paragraph?

Using audio visual aids as a teaching method stimulates and motivates
thinking and improves learning environment in a classroom. Effective and careful
use of these aids substitutes monotonous learning environments. Learners develop
and increase personal understanding of the areas of learning when they have a
successful and joyful learning in classroom especially when teaching writing
because this atmosphere of positive learning will be reflected on their pieces of

writing.

Mathew aml Alidmat (2013: 91) agree thatising audio visual aids is more

appropriately used when new topics are being introduced in the EFL classroom.
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During initial stages of integrating and using audiovisual aids in classroom teachers
may face difficulties anderious obstacke Thosewh dondét accept failuwu
using aids. Similarly, when teachers fail to maksitiveuse of these aids, students

mayfind audio visual aids irrelevait thetargetedask

The use of audio visual aids in teaching, in gahemd in teaching writing
in particular, requires more caa@d attentiorbecause it provides environments for

positiveinteractionbetween teachers and studenttheEFL classroom.

Using audio visual aids in teaching writing activities make studeaits gpuch
ability to enhance their writing and it alkelpsthem to develop atronginterest on

the selected writing topic.

The findings of the present study suggest that students find audiovisual
insertion in writing classes useful and supportive to dlierall objective of the
activity which is writing a paragraph. It is rather useful in every detail or stage of
the writing task, i.e., in teaching single needed words akasdkeaching sentence
writing. The importance and influence of using audio visids in writing emerge
when researcher compared the results of the two groups before angiaigethese
aids. It's clear from comparing the results of the post test after using audio visual
aids that there is a significant difference in students' pwadoce in the
experimental group. This difference is caused by the application of these aids in the
three levels of teaching writing for the fifth grade. The control group, however,
didn't showa difference because these aids were not applied for itscssibjehe
subjects of the control group were given the post test again so as to investigate their

impact on students' progress in writing.
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The relation between audio visual aids and writing is positive. The more teachers
use audio visuals, the better thed&nts writings become. These aids reflect a

mirror of the targeted topics.

5.6.The advantage of integrating gradation with audio visual aids:

Research question 3:

What is the influence of both gradating and audio visual aids on students' ability to

write a paragraph?

This research is different from other researches to some extent because the
researcher integrated two techniques to investigate their impact on enhancing
learners' ability to write a short topic. Since learners' results have improvethafter
gradation stage and then proved much progress after the audio visual aids, no one

can ignore the important role of both techniques.

In fact, any slight deviation from the traditional way of teaching contributes
to improving students' achievement imydanguage skill. All language skills need
to be communicatively taught and learnt as traditional teaching leads to boredom

and routine in carrying out their tasks.

Teachers shoulbde aware not to ledtheir learners to boredom as writing is

an essentidanguage skill that is fundamental in their learning success.

As for young EFL learners, thdiffi culty of writing in EFL as a task tends to
increaseanxiety levels. This anxiety often leads to discouragement and can result in

negative attitudesotvards writing. Writing is a complex skilto master and it
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implies many steps and techniqud4any students have difficulty to write clearly

and express their ideas well when they write.

Despite its difficulty and the several difficulties learners face in lagrij it
is afruitful and interactive skill. Then, it is the job and skill of the language teacher
to facilitate this task fohis learners and turthe writing class into an interesting

activity that yieldsbetterresults.

Therefore, writing needs tooghrough an effective developmental process
which is best done through gradation. This yielded better results when combined
with using different audio visual aids because these sources are attractive for

students.

Using audio visual aids alone wouldnéve yielded the same results at least
in the fifth grade level as combining these with grading steps of writing (word level
|/ sentence level / paragraph level). In other words, students' won't be able to write a
good paragraph just by using aids only;ytikad to know how to spell words, join,
form sentences, sequence events, etc. Both techniques reflect and complement each
other in facilitating the writing task for these young learners whose ultimate ability
is to write a short paragraph guided by sevgied activities. The present
combination of both techniques as well as applying the study on both groups

(experimental and control) provided the @sder with credibility.

In short, theresults of the research answered the researcher's questions
the sgnificance and usefulness of gradation and audio visual aids in teaching
writing a short paragraph for young EFL learners of the fifth Grade in the

Palestinian classrooms.
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5.7.Conclusion

The findings of the study indicate that applying audio and visuaicss in
teaching the writing skill side by side with using the gradation technique have
positive impact on FL learners' writing ability. When presenting new vocabulary
items by the help of audiovisual tools, students' found it easier for them to produce
better sentences using these vocabulary items. Furthermore, starting with teaching
the new vocabulary (through gradation) enables students to recall the meanings of
these vocabularies.

Using audiovisual aids in EFL Classroomsaidasic part of the learmg
process for the teachers and learn&iadings of the present study support the
views of Alley and Jansak (2001) that tlearner is the most important aspect of
classroom activitiedt is also important to use the technological aids carefully and
productively, and think creatively while using technology instruction methdds.
make audivisual classeseffective, teachers need to mentally prepare themselves
and be ready to carry out the writing task in its best way.

Moeller and Reitze§011) believedhatwhen teachers hold positive attitude
towards language activities, they will be more creative in using these audiovisual
tools. Students, in turn, are affected by their teachers' views towards the job they are
doing.

On the other hand, the findingstbe study reveal that gradating in teaching
writing not only enhances students' ability to write, but also contributed in teaching
them how to form sentences, sequence events and form full stories. Using
audiovisual aids alone may not yield these goodlt®sf not integrated with the
implementation of gradation in teaching the writing skill. The use of the gradation

technique in carrying out the writing activities and especially the writing of a short
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paragraph helped students do better in their writihthe selected topics. When a
teacher starts hier herwriting teaching process with the word level and passes
through the sentence level reaching the full topic level, he/ she, in this way, teaches
his/ her learners the writing skill step by step notoie single step. This is a
modern and interactive technique that encourages students to produce better writing
pieces, learn mervocabularies, and become atddorm good sentences. Thus, the
integration of gradation and audiovisual aids resulted inebgiroduction of

paragraphs and joyful writing classtor these EFL young learners.
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5.8.Recommendations

The findings of the study suggest that using gradation as well as- audio
visuals as a teaching method (in writing classes in paaticgtimulates thinking
and improves learning environment in a classroom. Effective gradating and use of
audiovisual aids substitutes monotonous learning environments.

Findings suggest that students found writing classes, where gradation and
audiovisuak were used, useful and relevant when it has some direct relation to the
topics being taught. As the present research showed improvement in students'
writing abilities, then it gave insights
gradation and audivisual aids and resources. However, it is also important to
consider EFL teachér®pinions, perceptions, experiences, failures and success
while using audievisual resources. A similar study can be conducted with more
students and teachers to have alepthunderstanding of the successful use of
audiovisual aids and resources in the EFL classroom.

The present research was conducted on young EF learflegsatters), and so

no recommendations could be forwarded for them because they are too young to
receive recommendations. Hence, the following are some of many
recommendations for teachers of English as a foreign language in teaching the
writing skill for young learners:

1. Using gradation as a teaching technique leads learners to be better writers
and enableghem to practice different activities in one task: \mdary,
sentence formation arghragraph writing.

2. When FL teachers use gradation as a habia @onstant technique in
teaching writing, learners will find writing easier and enjoy the writing

classes.
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3. Constant use of audiovisual aids in teaching each level of writing tasks
provides learners with a mirror to their understanding and reflects their
perception of the writing task.

4. Using audiovisual aids enables learners to build better sentences and
sequenes of events in paragraph writing.

5. Combining both gradation and audiovisual aids in teaching each step of the
writing skill yields better writing pieces.

In addition, some recommendations can be suggested for material

developers and syllabus designers:

1. It is important to give the writing skill much focus so as to enable
students to practice it in parallel to the other language skills.

2. Reducing the amount of materials required in the coursebook leads to
much effort to be assigned for each language skiluding writing.

3. ltis essential for syllabus designers to insist on rejecting the treatment of
the writing skill asahomework task.

4. Syllabus designers should insert a variety of audiovisual aids as part of
the syllabus package which facilitates the ¢gblihe teaching in carrying
out such activities.

Finally, it is important to address the Palestinian Ministry of Education with some

recommendations:

1. The ministry of Education and Engjfi Language supervisors as waklbuld
focus on the quality of the netal and skills taught to students rather than

the quantity of material and lessons.
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2. The ministry and regional directorates should cooperate with the language
teachers by supporting them with the necessary aids to carry out the writing
activities smoothly Moreover, they should be helpful and supportive to the
teachers to perform their job best.

In conclusion, this chapter presented a deep discussion of the results

of the study, a conclusion and some recommendations.



80 The Influence ofJsing Audio-visual aids& Gradatingon Writing kills.

References
Abid, S. (2008). Using Realia for Teaching Descriptive Writing at Primary
level (Mastefs thesis).Allama Igbal Open University: Islamabad.
Alley, L.R. &Jansak, K.E. (2001). The ten keys to quality assurance and assessment
in online learningJournalof Interactive Instruction Developmer{i.3) 3, 3

18.

Audiovisual aids. (n.d.Dictionary.com UnabridgedRetrieved April 23, 2015,
from Dictionary.com website:

http://dictionary.referenceom/browse/audiovisual aids

Brown, W, Richard B. Lewis and Fred Harcleroad. (1983)V instruction
Technology, Media, and &hods McGrawi Hill: USA.
Chastain, k. (1988Developing Second Language Skillkieory andPractice San

Diego. Harcourt BraceJovanovich.

Cook, V. (2001). Using the first language in the classrodme. Canadian Modern

Language Revieyb7(3), 402423.

Chanderaseggan, A. (2002)Interveningto help in the writing procesgournal of
Language Teaching and ReseaiREIC). Vol. 7. Issuel.

Erginer, E. and Yar Veda. (2013). The Meanings Attributed to Writing Skills in
English by Turkish Children: A conceptMap Study. Ergin Erginer.

Nevsehir University. Vol. 133. No. 3 (3987).

Gabriel, R andGabriel, M. (2010).Power in pitures: How a school wide photo
Library Can build a Community of Readers and writéfhe Reading

Teacher International Reading Associatidol. 63. Issue 8.


http://dictionary.reference.com/browse/audiovisual%20aids

81 The Influence ofJsing Audio-visual aids& Gradatingon Writing kills.

Gulumser, E (2012). Theffect of using Visual Aids in Teaching Writing on
Learners' L2 Writing Poficiency. 2" International Conference orofeign
Language Teaching and Appliethuistics (FLTAL.12). Sarajero.

Harb, F. (2012)The effect of using Wikis on Improving Palestinidh@adersi
English Writing skills and their Attitude towards writirffiylaster's thesis).
The Islamic University of Gaza. Palestine.

Harmer, J. (2001How to teach EnglishAn Introduction to the practice &nglish
Language Teachindg=ngland: Pearson Education Ltd.

Hedge, T. (1991Writing. Hong Kong: Oxford University féss.

Kesha, A.S, harb, 1. (2013)he effectiveness of a blended learning program on
developing Palestinian tenth Graders' English Writing SkHducation
journal: The Islamic University of Gaza. Palestine.

Kurniagh, E. (2011). Teaching the Four Langge Skills in Primary EFL
Classroom:Some considerationslournal of English TeachingVvol.1,1.
Indonesia.

Maniruzzaman, MandRahman, M(2008) The Use of audio aids in the EFL Class
at the tertiary level: A plus or a mirignternational Journal ofBusness
and EconomicsDaffodil University.Vol 3. Issue,l.

Mathew, N.G; Alidmat, H. (2013)A study on the Usefulness of AudioVisual
Aids in EFL Classroom: Implications for Effective Instructidnternational

Journal of Higher EducationSaudi ArabiaVol 2. Issue2.

Moeller and Reitzes (24Q). Technology with Stude&entered LearningQuincy,

MA: Report to the Nellie Mae Education Foundation



82 The Influence ofJsing Audio-visual aids& Gradatingon Writing kills.

Ranasingheand Leisher(2009). The Benefit of Integrating Technology into the
Classroom International Mathematical Forum4, no. 40, 1955 1961
Arjuna |. Department of Mathematics

Sadeghi, K,and Farzizadeh, B. (2013)he Effect of Visuallyi Supported
Vocabulary Instruction on Beginner EFL Learners' Vocabulary Gain
Mextesol Journalyol 37,issue 1.

Sampath, K. et al. (1981 Introduction to EducationalTechnology. Sterling

PublishersNew Delhi.

Strickland, D. S., & Alvermann, D. E. (Eds.). (2008ridging the literacy
achievement gap, grades2. New York: Teachers College Press.

Tuan, L.T.(2010). Enhancing EFL Learners' Writing Skill via Journal Writing.
English Language Teaching Journ&lol.3, No3.

Wenhua, H. (2018 The effects of audiovisual support on EFL learners'

productive vocabularyReCALL vol.26,1, p 6279.

Wheekr, S.(2002).Student Perceptions of Learning Support in Distance Education.

TheQuarterly Review of Distance Educati@(4): 419429

Wordwalls. Lewis, B.About.com.Unabridged Retrieved April 23, 2015, from
About.com website:

http://search.about.com/?g=Beth+Lewis+word+walls



http://search.about.com/?q=Beth+Lewis+word+walls

83 The Influence ofJsing Audio-visual aids& Gradatingon Writing kills.

Appendices

Appendix 1

The four writing topics



Period 1

, hhoss

wolf  hear road hide both look for  with
~.vlaugh end greedy nothing  angry

@ Listen and answer the questions. Q
7

N

That’s a good
shoe but | don’t
want one shoe.

| have an idea.

BT .‘p x‘;{?j A g §

Once upon a time, a farmer bought a big The wolf put his left shoe on the road. He
goat at the market. The farmer and the goat hid behind a tree. The farmer saw the shoe.
walked home. A wolf heard the goat. The He wanted two shoes. The wolf took his left

clever wolf wanted the goat. shoe. The wolf was faster than the farmer.

( Come with me!

That'’s the )
second shoe.
Lucky for me! |
want both shoes.

Now the wolf put his right The farmer put the right shoe  The wolf laughed. He took |

shoe on the road. He hid. next to his goat. He went to his right shoe and he took |
The farmer saw the shoe. look for the left shoe. the goat. In the end the |

greedy farmer got nothing!

The farmer was very angry. ;

Once upon a time ... |
\ Lucky for me! |

1have an ideal -
end.... - - J |
|
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