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Abstract 

The purpose of this study is to identify teachers' and students' attitudes toward using 

Information and Communication Technologies in teaching English and the reasons 

behind not using ICT by some English teachers. In addition, this study aims to find 

out the differences in teachers' attitudes toward using ICT in teaching English due to 

their gender and teaching experience. To collect the data, the researcher used both 

qualitative and quantitative methods. The researcher distributed 100 questionnaires to 

the teachers and 100 questionnaires to the students. The researcher also conducted 

interviews with 7 English language supervisors, 27 English teachers and 36 students 

from the fifth to ninth grades in central and northern Hebron basic schools. To 

analyze the data collected through questionnaires, the researcher used the statistical 

analysis method by using (SPSS). To analyze the data collected through interviews, 

the researcher used the content analysis method. The results of the study show that 

English teachers have positive attitudes toward using ICT. Results also show that the 

main reason for not using ICT by some English teachers is demanding extra work 

from them. Moreover, the study show that both male and female teachers have 

positive attitudes toward using ICT in teaching English, but female teachers use ICT 

inside the classrooms more than male teachers. Results also show that novice teachers 

have more positive attitudes toward using ICT in teaching English than experienced 

teachers. The more experience teachers have, the less they use ICT in teaching. 

Results also show that Palestinian students in central and northern Hebron basic 

schools have high positive attitudes toward using ICT by their teachers. Students 

believe that the best way to learn English is when their teachers integrate both ICT 

and the traditional method in the lesson and not to ignore any of them. 
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 هلخص الذراسة

 فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو ذجاِ وانطالب انًعهًٍُ يىالف ذحذَذانٍ  انذساعح هزِ ذهذف

 يذسعٍ تعط لثم يٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو عذو وساء واألعثاب اإلَجهُضَح انهغح ذذسَظ

 اعرخذاو ذجاِ انًعهًٍُ يىالف فٍ االخرالفاخ يعشفح إنً انذساعح هزِ ذهذف رنك، إنً تاإلظافح. اإلَجهُضَح انهغح

 نجًع .انرذسَظ فٍ خثشذهىو جُغهى تغثة اإلَجهُضَح انهغح ذذسَظ فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا

 اعرثُاَا 011 و انًعهًٍُ عهً اعرثُاٌ 011 ترىصَع انثاحث لاو. وانكًُح انُىعُح انطشق انثاحث اعرخذو انثُاَاخ،

 66 و اإلَجهُضَح نهغح يذسًعا 77 و اإلَجهُضَح انهغح يششفٍ يٍ 7 يع يماتالخ انثاحث أجشيكًا . انطالب عهً

 جًعها ذى انرٍ انثُاَاخ نرحهُم .انخهُم وشًال تىعػ االعاعُح انًذاسط فٍ انراعع إنً انخايظ انصف يٍ غانثًا

 ذى انرٍ انثُاَاخ نرحهُم و (SPSS) تاعرخذاو اإلحصائٍ انرحهُم غشَمح انثاحث اعرخذو االعرثُاَاخ، خالل يٍ

 انهغح يذسعٍ أٌ انذساعح َرائج ذظهش .انًحرىي ذحهُم غشَمح انثاحث اعرخذو انًماتالخ، خالل يٍ جًعها

 انغثة أٌ أًَعا انُرائج وذظهش. واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو ذجاِ إَجاتُح يىالف نذَهى اإلَجهُضَح

 يطانثرهى هى اإلَجهُضَح انهغح يذسعٍ تعط لثم يٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو نعذو انشئُغٍ

نذَهى  وانًعهًاخ انًعهًٍُ يٍ كم أٌ انذساعح ذظهش رنك، عهً عالوج تأعًال اظافُح وصَادج انعةء عهُهى.

 ذغرخذو ونكٍ اإلَجهُضَح، انهغح ذذسَظ فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو ذجاِ إَجاتُح يىالف

 انُرائج ذظهش .انزكىس انًعهًٍُ يٍ أكثش انذساعُح انفصىل داخم واالذصاالخ انًعهىياخ ذكُىنىجُا انًعهًاخ

 ذذسَظ فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو ذجاِ إَجاتُح أكثش يىالف نذَهى انًثرذئٍُ انًعهًٍُ أٌ أًَعا

 انًعهىياخ نركُىنىجُا اعرخذايهى لم انًعهًٍُ، خثشج صادخ كهًا حُث .انخثشج روٌ انًعهًٍُ يٍ اإلَجهُضَح انهغح

 األعاعُح انخهُم وشًال وعػ يذاسط فٍ انفهغطٍُُُُ انطالب أٌ أًَعا انُرائج ذظهش .انرذسَظ فٍ واالذصاالخ

. فٍ انرذسَظ واالذصاالخ انًعهىياخ نركُىنىجُا انهغح االَجهُضَح يعهًٍ اعرخذاو ذجاِ إَجاتُح يىالف نذَهى

 ذكُىنىجُا يٍ كالً تذيج  يعهًىهى َمىو عُذيا هٍ اإلَجهُضَح انهغح نرعهى غشَمح أفعم أٌ انطالب َعرمذو

 .يٍ انطشَمرٍُ أًَا َرجاههىٌ الاٌ و ظَذسران فٍ انرمهُذٌ واألعهىب واالذصاالخ انًعهىياخ

 

 

 



III 
 

TABLE OF CONTENTS 

Abstract ………………………………………………………………………….….... i 

Abstract in Arabic ………………………………………………...…………….….... ii 

Table of Contents …………………………………………………………...………  iii 

List of Tables ……………………………………………………………......……..  vii 

CHAPTER ONE: INTRODUCTION  

1.1 Introduction ……………………………………………………………………… 1 

1.2 Statement of the Problem ………………………….…………………………….. 2 

1.3 The Purpose of the Study …………………………………………………….….. 3 

1.4 Significance of the Study ………………………………………………………... 3 

1.5 Research Questions ………………………………………………...……….…… 3 

1.6 Assumptions ………………………..……………………………...………….…. 4 

1.7 Definitions ………………………………………………………...……….….…. 4 

1.7.1 Definition of ICT: ………………………………………………...……………. 4 

1.7.2 Definition of Teachers’ Attitudes ………………………………...……………. 5 

CHAPTER TWO: REVIEW OF LITERATURE 

2.1 Introduction …………………………………….………………………..…….… 6 

2.2 Teachers’ Attitudes toward ICT …………….…………………………..……….. 7 

2.3 Teachers' Gender and Attitudes toward ICT …………………………………… 12 



IV 
 

2.4 Teachers' Experience and Attitudes toward ICT …………………………...…... 14 

2.5 Reasons for not Using ICT by some Teachers …………………………………. 16 

2.6 Students' Attitudes toward ICT ………………………………………………… 20 

2.7 Summary ……………………….………………………………………………. 24 

CHAPTER THREE: METHODOLOGY 

3.1 Introduction …………………………………………………………………….. 26 

3.2 Research Design …………………………………………………………...…… 26 

3.3 Developing the Items …………………..………………………………………. 29 

3.3.1 Survey …………………………...……………………………………………. 29 

3.3.2 Interviews …………………………………………………………………….. 31 

3.3.2.1 Supervisors' Interviews …………………………………………………….. 32 

3.3.2.2 Teachers' Interviews ……………………..…………………………………. 33 

3.3.2.3 Students' Interviews …………...……………………………………………. 35 

3.4 Research Population and Sample …………….……………………………...…. 36 

3.5 Reliability …………….………………………………………………………… 38 

3.6 Validity ………………...……………………………………………………….. 39 

3.7 Analytical methods ………………...…………………………………………… 44 

3.8 Summary ……………………………………………………………………….. 46 

 



V 
 

CHAPTER FOUR: RESULTS & DISSCUSION 

4.1 Introduction …………………………………………………………………….. 47 

4.2 English Teachers Attitudes toward Using ICT in Classrooms ………..……….. 47 

4.2.1 Positive Attitudes …………………………………………………………….. 48 

4.2.2 Negative Attitudes ……………………….…………………………………… 51 

4.3 Reasons for not Using ICT by some English Teachers ………………………… 56 

4.3.1 Technical Reasons ……………………………………………………………. 57 

4.3.2 Challenging Reasons …………………………………………………………. 58 

4.3.3 Demanding extra work from teachers …………..……………………………. 61 

4.4 Differences in Teachers' Attitudes Based on Teachers' Gender and/ or Teaching 

Experience …………...……………………………………………………….…….. 65 

4.4.1 Differences Based on Teachers' Gender …………………..………………….. 66 

4.4.2 Differences Based on Teaching Experience ………………………………….. 67 

4.5 Students' Attitudes toward Using ICT by their Teachers in classrooms ……..… 75 

4.5.1 Motivation and Enjoyment ………………..………………………………….. 76 

4.5.2 ICT vs. Traditional Methods ……………………………………………….… 78 

4.5.3 Enhancing Learning …………….……………………………………………. 79 

4.6 Summary ……………………….………………………………………………. 84 

 



VI 
 

CHAPTER FIVE: CONCLUSION & RECOMMENDATIONS 

5.1 Conclusion ……………………………………………………………………… 87 

5.2 Recommendations …………………………………………………………..….. 89 

References …………………….……………………………………………………. 91 

APPENDICES 

 Appendix A: Teachers' Questionnaire ………..…………………………………… 99 

Appendix B: Students' Questionnaire ……………………………………….……. 102 

Appendix C: Students' Questionnaire in Arabic …………………………..……… 103 

Appendix D: Protocol for Supervisor's Interviews ……………………….………. 104 

Appendix E: Protocol for Teachers' Interviews ……………………………..……. 105 

Appendix F: Protocol for Students' Interviews ………………………………..….. 107 

Appendix G: Recommendation Letter to the Directorate of Education in North 

Hebron ………………………………..…………………………………………… 108 

Appendix H: Recommendation Letter to the Directorate of Education in the Center of 

Hebron ……………………………………………………………….……………. 109 

 

 

 

 

 



VII 
 

LIST OF TABLES 

Table                                                                                                                        page  

1. The Data Gathering Methods …………………..……...………………………… 28 

2. The Frequencies and Percentages of the Personal and Demographic Variables of 

Teachers' Sample …………………………………………………………………… 37 

3. The Alpha Cronbach Coefficients ……………………………………………….. 38 

4. Correlation Coefficients for Positive Teachers' Attitudes toward Using ICT in 

Teaching English …………………………..……………………………………….. 40 

5. Correlation Coefficients for Negative Teachers' Attitudes toward Using ICT in 

Teaching English …………………………………………………………………… 41 

6. Correlation Coefficients for Technical Reasons for not Using ICT in Teaching 

English by some Teachers ……….…………………………………………………. 41 

7. Correlation Coefficients for Challenging Reasons for not Using ICT in Teaching 

English by some Teachers ………..………………………………………………… 42 

8. Correlation Coefficients for (Demanding extra work from teachers) domain ...… 42 

9. Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding Motivation and Enjoyment ……….…………………………………….. 43 

10. Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding ICT vs. Traditional Methods …………………………………………… 43 

11. Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding Enhancing Learning …………………..………………………………… 44 



VIII 
 

12. Lykert Scale Correction Key for Means ……………...………………………… 45 

13. The Total Degrees of Positive and Negative Attitudes Among English Teachers 

Toward Using ICT in Classrooms ……..…………………………………………… 48 

14. The Positive Attitudes among English Teachers toward Using ICT in 

Classrooms………………………………………………………………………….. 49 

15. The Negative Attitudes Among English Teachers Toward Using ICT in 

Classrooms …………………………………………………………………………. 51 

16. Total Degree of Reasons for not Using ICT by some Teachers …...…………… 56 

17. Technical Reasons for not Using ICT by some Teachers ……..……………….. 57 

18. Challenging Reasons for not Using ICT by some Teachers ...…………………. 59 

19. Demanding Extra Work from Teachers ………...……………………………… 61 

20. Means, Standard Deviations and Two Independent Samples T test Results of 

Differences in Attitudes toward Using ICT in the Classroom Based on Teachers' 

Gender ……………………………………..……………………………………….. 66 

21. Means, Standard Deviations and One Way Analysis of Variance (ANOVA) Test 

Results of Differences In Attitudes Toward Using ICT In The Classroom Based on 

Teaching Experience ……………………………………………………………….. 67 

22. Tukey HSD Post Hoc Test for Pairwise Comparisons of Differences Based on 

Teaching Experience …………….…………………………………………………. 68 

23. Frequencies and Percentages of Using ICT in Teaching According to Teacher's 

Gender …………………...…………………………………………………………. 70 



IX 
 

24. Frequencies and Percentages of Using ICT in Teaching According to Teaching 

Experience …………………..……………………………………………………… 71 

25. The Total Degree of Attitudes Among Students Toward Using ICT in 

Classrooms……………………….…………………………………………………. 75 

26. Attitudes Among Students Toward Motivation and Enjoyment ……….………. 76 

27. Attitudes Among Students toward ICT vs. Traditional Methods …...………….. 78 

28. Attitudes Among Students Toward Enhancing Learning ………………………. 80 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1 Attitudes of Palestinian Teachers and Students Toward Using ICTs                                              
 

CHAPTER ONE 

INTRODUCTION  

1.1 Introduction 

       The use of Information and Communication Technologies (ICT) has become an 

essential part of our daily lives. Nowadays, education depends mostly on ICT. 

Students report that ICT, when used correctly, can significantly improve educational 

productivity in terms of their achievement, learning styles, attitudes, cooperative work 

and ability to access information (Cakir & Yildirim, 2013). 

       Since many studies call for activating the use of Information and Communication 

Technologies in teaching and learning, the Palestinian  Ministry of  Education work 

hard to encourage English teachers to use ICT in teaching and learning to improve the 

quality of education  (Palestinian MoEHE, 2009). 

      Despite the teachers' awareness of the importance of using ICT in teaching 

English and in creating a student-centered classrooms rather than teacher-centered 

classrooms, some teachers do not activate the use of ICT in classrooms and adhere to 

traditional methods. They prefer to use chalkboard and handwriting rather than using 

ICT. 

       Unfortunately, the implementation of ICT in the Palestinian schools has not been 

guided through research. The ICT implementation plans appear to be missing 

consideration of teachers' attitudes to the use of ICT inside the classrooms. In order to 

utilize ICT inside the classrooms effectively, teachers' attitudes toward ICT have to be 

positive and they need to be trained in using ICT in the field of Education (Albirini, 
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2006). Moreover, we need to know the reasons for not using ICT in classrooms by 

some teachers in order to solve the problem. 

       As an English language teacher in the Palestinian public schools, The researcher 

noticed that students who have no interest in their classes bring their smart-phones to 

the school in order to play games. After school they would rush to the internet cafes 

and sit there for many hours. The researcher discussed this problem with other 

English teachers; there were a clear division in the attitudes of teachers toward the use 

of ICT in teaching English. Through the discussion, The researcher noticed that old 

teachers do not support the use of  ICT  in teaching  English  because they believe that 

its disadvantages  are  more  than  its  advantages  and  the best way to teach English 

is to use the chalkboard.  By contrast, there are teachers who support the use of ICT in 

teaching English for it makes their work easier and more enjoyable beside the role 

that ICT play in motivating students to participate actively in the English language 

classroom. They believe in the importance of using ICT in helping the future 

generation, which depends mainly on technology in all aspects of life. This prompted 

me to conduct this research.     

1.2 Statement of the Problem 

     By the rules of The Palestinian Ministry of Education and Higher Education, 

teachers should use ICT as they, to the best of the researcher knowledge, are provided 

with the tools to help them. Despite the teachers' awareness of the importance of using 

(ICT) in teaching English and the availability of technological devices in the 

Palestinian schools, some teachers do not use ICT in their classrooms and they prefer 

to use traditional methods in teaching.  Due to lack of research that has been carried 

out in this topic, to the best of the researcher knowledge, there may be an urgent need 
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for studies to explore the situation in schools and provide data and information about 

the teachers' and students' perspectives and beliefs with regard to ICT use in teaching 

and the reasons for not using them. 

1.3 The Purpose of the Study 

       This study aims to identify the views of English teachers and their students in 

central and north Hebron basic schools toward the use of ICT. In addition, this study 

aims to identify the reasons behind not using ICT by some teachers. Finally, this study 

aims to identify the differences in using ICT in teaching English due to teachers' 

gender or teaching experiences. 

 1.4 Significance of the Study 

      To the best of the researcher knowledge, due to lack of research in this topic 

regarding the situation in Palestinian basic schools in Hebron, it is important for 

policy makers to take into account the students' and teachers' attitudes toward using 

ICT in teaching English. In addition, it is important for policy makers to know the 

reasons behind not using ICT by some English teachers, and to know the differences 

in teachers' attitudes toward ICT due to their gender and teaching experience.  

1.5 Research Questions 

1. What are the English language teachers' attitudes toward using ICT in classrooms? 

2. What are the reasons behind not using ICT by some teachers? 

3. Are there any statistically significant differences in teachers' attitudes toward using 

ICT in classrooms due to teachers' gender and/ or teaching experience? 

4. What are the EFL learners attitudes toward using ICT in classrooms? 
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1.6 Assumptions   

1. Its assumed that English teachers have positive attitudes toward using ICT in 

teaching. 

2. Its assumed that demanding extra work from teachers is the main reason for not 

using ICT by some teachers. 

3. Its assumed that both male and female teachers have positive attitudes toward using 

ICT in teaching English, but female teachers use ICT inside classrooms more than 

male teachers. It's also assumed that novice teachers have more positive attitudes and 

they use ICT in teaching English more than experienced teachers.  

4. Its assumed that students have positive attitudes toward using ICT by their teachers 

in learning English.  

1.7 Definitions  

 1.7.1 Definition of ICT: 

       Information and Communications Technology – or technologies is "an umbrella 

term that includes any communication device or application, encompassing: radio, 

television, cellular phones, computer,  network hardware and software, satellite 

systems and so on, as well as the various services and applications associated with 

them, such as videoconferencing and distance learning"  (Pagani, 2005. p. 453).         

       Information and Communication Technology is "a field of work and study that 

includes technologies such as desktop and laptop computers, software and 

connections to the Internet that are intended to fulfill information processing and 

communications functions” (Statistics Canada, 2008). 
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       UNESCO (2002: p .13) defines information and communication technology as 

"the combination of information technology with other related technologies, 

specifically communication technology" 

        Mikre (2011, p.2) defines ICT as "the computer and the internet connections 

used to handle and communicate information for learning purpose"      

1.7.2 Definition of Teachers’ Attitudes 

         Business Dictionary defines attitude as "a predisposition or a tendency to 

respond positively or negatively towards a certain idea, object, person, or situation. 

Attitude influences an individual's choice of action, and responses to challenges, 

incentives, and rewards"  

        Attitude is defined as “a relatively enduring organization of beliefs, feelings, and 

behavioral tendencies towards socially significant objects, groups, events or symbols” 

(Hogg & Vaughan, 2005, p. 150). 

        Attitude "is a hypothetical construct that represents an individual's like or dislike 

for an item. They are positive, negative or neutral views of an "attitude object. People 

can also simultaneously hold a positive and a negative bias towards the attitude in 

question. All attitudes take a stance - positive or negative – but they can vary in 

intensity" (Gilakjani & Leong, 2012, p. 631). 
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CHAPTER TWO 

REVIEW OF LITERATURE 

2.1 Introduction 

       In this chapter, related studies to the topic of this study will be presented.  

Emphasis will be placed on recent studies in the Middle East for cultural similarities 

with Palestine. To facilitate the presentation of the previous related studies in an 

organized manner that is easy for the reader to understand, this section will be divided 

according to the four research questions. Previous studies related to the teachers' 

attitudes toward the use of ICT in teaching English will be presented first. Then 

related studies to the differences in teachers' attitudes toward using ICT in teaching 

English based on their gender will be presented. Next  related studies to the 

differences in teachers' attitudes toward using ICT in teaching English based on their 

teaching experience will be presented. Then related studies to the reasons behind not 

using ICT by some teachers will be presented. Finally, related previous studies to the 

students' attitudes toward using ICT will be presented.   

       Using ICT in Palestinian schools aims to improve the quality of education and to 

create a student-centered learning approach that provides the skills and knowledge 

that are needed in the 21st century (Palestinian MoEHE, 2009). The use of ICT in 

education helps to transform the classroom from teacher-centered approach into 

student-centered approach and to expose the students to the necessary skills they need 

in their practical lives in the 21st century (UNESCO, 2002). These arguments confirm 

that ICT can enhance learning and move it toward student-centered direction. 
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2.2 Teachers’ Attitudes toward ICT 

        In a study conducted in Syria about teachers' attitudes toward information and 

communication technologies, Albirini (2006) investigated the attitudes of high school 

English teachers in the city of Hums toward ICT during the 2003–2004 school years. 

He distributed a questionnaire that was developed by the researcher to 320 randomly 

selected teachers. Descriptive statistics were used to analyze the data. He found that 

teachers have positive attitudes toward ICT use in education. Teachers stressed that 

they have no fear of using ICT within the classroom. Teachers wished to increase the 

number of ICT tools needed for teaching. The teachers expressed their comfort and 

joy while using ICT in teaching. Moreover, the teachers agreed that ICT save time 

and effort and motivate students and enhance learning. Most teachers expressed their 

desire to broaden their knowledge of how to use ICT effectively in the classrooms. In 

addition to the above, most teachers believe that the use of ICT in teaching helps 

students in their future jobs. 

       Barham (2014) in a study about computer integration in Palestinian secondary 

public schools in the cities of Ramallah & Al Bireh and Qalqilia & Azoon aimed to 

find out the current situation in the schools with regard to computer integration, 

teachers' attitudes toward using computers in teaching, and factors that drive the 

teacher to use the computer or dissuade him from using it in the classroom. She used 

both qualitative and quantitative methods to collect the data. She distributed a 

questionnaire to 293 male and female secondary teachers with different teaching 

experiences and she interviewed 24 teachers, 12 supervisors and she did document 

analysis. The results of the study in regard to the attitudes of teachers toward 

computer technology in general indicate that most teachers believe that the computer 

is the best and fastest way to get information. Most teachers stressed that using the 
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computer does not scare them, but gives them a sense of comfort and pleasure and it 

saves their time and effort. In addition, teachers see that using computers in 

classrooms attract students' attention and maintain their calm during the lesson. In 

regard to the attitudes of teachers toward using computers in education, the majority 

of teachers noted that integrating computers in teaching will improve education and 

enhance students' learning. Teachers also believe that computer integration in 

education is better than traditional methods of teaching. The teachers also believe that 

schools without computers are not suitable place for teaching these days because the 

students will need to know how to use the computers for their future jobs. 

       Tarazi (2017) conducted a study in Gaza strip about the impact of using ICT on 

developing teaching skills for English teachers at private schools. She distributed a 

questionnaire to 108 male and female private school teachers during the second 

semester of the academic year (2016-2017). The results of the study showed that the 

majority of English private teachers in Gaza love the use of ICT in teaching English 

as a complement to the curriculum. The study also showed that using ICT by English 

teachers in private schools in Gaza Strip has a significant role in the development of 

teaching skills. In addition, the results showed that using ICT in teaching English can 

improve the quality of teachers' work and achieve effective learning outcomes. 

Moreover, the teachers indicated that using ICT makes it easier for students to 

understand the difficult concepts.  

       In a study conducted in Turkey about EFL teacher's attitudes toward ICT, Şahin-

Kizil (2011) distributed a questionnaire to 76 EFL in-service teachers. The data were 

analyzed by using descriptive statistics. Kizil found that EFL teachers hold positive 

attitudes towards the use of ICT for educational purposes. The teachers believe that 

using ICT to teach English is more effective than using traditional methods and more 
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suitable for their curriculum goals. However, the responses indicated that the lack of 

sufficient class time and inadequate training opportunities are the main obstacles to 

the use of ICT in teaching English. 

        In a study conducted in Jordan about teachers’ attitudes and levels of technology 

use in classrooms, Al-Zaidiyeen (2010) collected the data by distributing a 

questionnaire to 460 randomly selected teachers in Jordanian schools. He found that 

teachers hold positive attitudes toward using ICT. He also found that there is a 

significant positive correlation between teachers’ level of ICT use and their attitudes 

toward using ICT in classrooms. 

         In a study conducted in Iran about teachers’ perceptions of using technology in 

teaching English as a foreign language, Mollaei & Riasati (2013) collected the data by 

using both the quantitative and qualitative methods. She used descriptive statistics and 

sample t-test to analyze the questionnaire data. 40 male and female teachers from the 

city of Shiraz in Iran participated in the study. She found that most teachers perceive 

that using ICT in teaching English helps students to improve their language skills and 

to create an attractive learning environment. They also consider that the use of ICT in 

education transforms the classroom from teacher-centered into student-centered 

classrooms which would help students to depend on themselves and the role of the 

teacher as a facilitator. But, other teachers have different attitudes toward their new 

role inside the classroom; they seemed to be not excited about their new role in class 

that resulted from the use of ICT. They believe that they are the center of the 

educational process, not the students. This appears when the teacher does not know 

how to employ ICT in education.  
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       Brindhamani & Manichander (2013) in a study a bout teacher-trainees attitude 

toward using ICT. A questionnaire was distributed to 100 randomly selected teachers. 

The results showed that there are clear differences in teachers' attitudes toward using 

ICT in education. Some teachers have positive attitudes toward using ICT in 

classrooms; others have negative attitudes toward using ICT in classrooms. Teachers 

who can use ICT and know how to employ them in education have self-confidence 

and they have positive attitudes towards employing ICT in classrooms. While other 

teachers who have no knowledge of how to employ ICT in education, they have no 

self-confidence to employ ICT in education. They fear that their students have more 

knowledge in using technology than they do and that their ignorance will be revealed 

to students. 

       Sulaiman (2017) conducted a study about EFL teachers' attitudes toward 

educational technology in primary schools in Baghdad. He distributed two 

questionnaires to 327 male and female teachers. The results of his study showed that 

EFL teachers' attitudes toward using technology in education were high. Most of the 

teachers believe that using technology is useful in teaching English for both teachers 

and students in achieving the objectives of the lesson. The teachers also believe that 

computers as a necessary part of classroom instruction. EFL teachers think that using 

technology can facilitate learning and it’s a great source for knowledge and different 

activities can be applied through using technology. Teachers also mentioned that 

using technology let them feel more comfortable and enjoy while teaching. Many 

teachers did not agree that using technology in teaching English is a waste of time, but 

other teachers think that teaching some topics by the teacher is better than using a 

machine to teach that topic. There should be interaction and eye contact between the 

teacher and his students. 
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       Kabilan & Rajab (2010) conducted a study to investigate the utilization of the 

Internet by EFL teachers in Gaza strip focusing on uses, practices and barriers. They 

distributed a questionnaire to 274 English teachers in Gaza schools. The results of the 

study revealed that most of the teachers believe that using the Internet to teach 

English has a positive impact on teaching English. Teachers stressed that the Internet 

was useful for them and they are optimistic that the internet will change their methods 

of teaching in the near future and it will help them in their professional development.  

       Abu Samak & Tawfik (2006) studied in her doctoral dissertation at Florida State 

University the Jordanian EFL teachers' attitudes toward ICT. She distributed a 

questionnaire in Arabic language to 363 teachers in Amman in the school year (2005-

2006). She analyzed the data by using descriptive and referential statistics. The results 

of the study showed that the Jordanian EFL teachers have positive attitudes toward 

using ICT in teaching English. The study also showed that most Jordanian teachers 

believe that the use of ICT is useful in teaching English, and the use of ICT inside the 

classrooms will make the subject more interesting. In addition, the majority of 

Jordanian EFL teachers stressed that the use of ICT in teaching English is a lot better 

than using the traditional methods of teaching and saves the teachers' time and efforts. 

Teachers also believe that the use of ICT in teaching English will help students in 

their future .Jordanian teachers also believe that ICT should be a priority in education.  

       To conclude, in most of the previous studies mentioned above, researchers have 

distributed questionnaires to teachers to know their views on the use of ICT in 

teaching. In addition to the questionnaires, others interviewed teachers for more 

accurate results. Most researchers used the descriptive statistical analysis to find out 

the results. The results of the previous studies agree that teachers have positive 
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attitudes toward using ICT in teaching and they are aware of the importance of using 

ICT in teaching. 

2.3 Teachers' Gender and Attitudes toward ICT 

       Tarazi (2017) with regards to teachers' attitudes toward ICT based on gender 

found that there are no statistically significant differences in using ICT based on 

English teachers' gender at Gaza private schools. She explained that both male and 

female teachers have the skills to implement ICT in teaching English and they both 

are aware of the importance of using ICT in teaching English. In addition, most of the 

private schools are equipped with ICT tools.   

       Abu Samak & Tawfik (2006) with regards to teachers' attitudes toward ICT based 

on gender found that there were no significant differences in the attitudes toward 

using ICT in teaching English based on gender.  

      Markauskaite (2006) in his study about gender issues in pre-service teachers’ 

training: ICT literacy and online learning figured that there were no significant 

differences between male and female teachers according to previous experience with 

ICT.  However, the average number of hours per week in which male teachers uses 

ICT is more than female teachers.  The study observed that male teachers have more 

technical capabilities, situational and longitudinal sustainability with ICT than female 

teachers. 

       Sulaiman (2017) with regards to teachers' attitudes toward ICT based on gender 

found that there were significant differences in teachers' attitudes in favor of male 

teachers. He justified this result that male teachers are more active than female 
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teachers, or they may have more concern, desire and competition in using technology 

than female teachers.     

       Volman & van Eck (2001) conducted a study about gender equity and 

information technology in education. The study showed a low level of ICT use in 

education among female teachers compared to male teachers because of the lack of 

interest, and the needed skills in employing ICT in education. 

       Wozney, Venkatesh & Abrami (2006) conducted a study about implementing 

computer technologies: Teachers' perceptions and practices. The study found that 

male teachers tend to use ICT more than female teachers in school settings. Male 

teachers use ICT for communicative, analytic, expansive, and creative purposes 

significantly more than female teachers. 

       To conclude, it is clear that there is a disagreement between the results of the 

previous studies on teachers' attitudes toward using ICT based on gender. Some 

studies found that there are no statistically significant differences in the attitudes of 

teachers toward using ICT based on gender like Tarazi (2017), Abu Samak & Tawfik 

(2006) and Markauskaite (2006). The other studies found that there were significant 

differences in teachers' attitudes in favor of male teachers like Sulaiman (2017), 

Volman & van Eck (2001) and Wozney, Venkatesh & Abrami (2006). 

 

 

2.4 Teachers' Experience and Attitudes toward ICT 

       Barham (2014) with regards to teachers' attitudes toward using ICT based on 

teaching experience found that there are two types of teachers. The first type is 
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teachers who are with using computers in teaching; the second type is teachers who 

are against using computers in teaching. Teachers who are looking for change, 

development and have the motivation to integrate computers into education are 

usually novice, young teachers with little teaching experience. On the other hand, 

teachers who are against the use of computers in teaching and stick to the traditional 

methods of teaching are usually older teachers who have long experience in teaching.  

        Sulaiman (2017) with regards to teachers' attitudes toward using ICT based on 

teaching experience found that there were significant differences in the teachers' 

attitudes toward using technology in teaching English in favor to those whom 

experience categories are (1-5) years and (6-10) years. He explained the results that 

the novice teachers still young and more active than old teachers. 

        Abu Samak & Tawfik (2006) with regards to teachers' attitudes toward using 

ICT based on teaching experience found that the new Jordanian EFL teachers with 

little experience use ICT in English language teaching more than old teachers with 

long experience. The young teachers have more positive attitudes toward using ICT 

than the old teachers with long experience. The researcher explained this result that 

the old teachers who started teaching 20 years ago were trained to teach in traditional 

ways before the arrival of technology to schools. The new teachers have witnessed the 

development of technology and they use it in their daily lives. They have been trained 

in universities on modern methods of teaching which rely on the integration of 

technology in teaching. 

         Baek, Jung & Kim (2008) conducted a study in Korea about factors influencing 

teachers' use of ICT. The study showed that old teachers with long-term teaching 
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experience use ICT involuntarily to respond to external pressures, while novice 

teachers with little experience in teaching use ICT voluntarily. 

        Smerdon, Cronen, Lanahan, Anderson, Iannotti & Angeles (2000) conducted a 

statistical analysis report about using ICT by teachers for the (U. S National Centre 

for Education Statistics). They reported that new teachers who do not have teaching 

experience use ICT more than experienced teachers and that is because new teachers 

are more experienced in using ICT than old teachers. 

       Lau & Sim (2008) conducted a study in Malaysia about the extent of ICT use in 

secondary schools. They found that experienced teachers use ICT more than novice 

teachers. That’s because old teachers have sufficient teaching experience with 

different teaching methods and classroom management which makes it easier for 

them to integrate ICT in teaching better than novice teachers. 

       Russell, Bebell, O’Dwyer, & O’Connor (2003) conducted a study in 

Massachusetts about 2894 teachers. They found that although the skills and 

knowledge of novice teachers about ICT is higher than the skills and knowledge of 

experienced teachers, experienced teachers utilize ICT in teaching more than new 

teachers. They specified two explanations behind this. The novice teacher's focus is 

on how to use ICT in teaching rather than on how to integrate ICT into teaching. 

Then, the new teachers face some challenges in their early years in teaching; they 

spend most of their time in learning about the curriculum, the appropriate teaching 

methods and how to manage the classroom. 

       Tarazi (2017) with regards to teachers' attitudes toward using ICT based on 

teaching experience found that there are no statistically significant differences in 

using ICT based on English teachers' experience at Gaza private schools. Her 
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explanation to this result that novice teachers whose experiences are less than five 

years are graduated from universities with the ability to implement ICT in teaching as 

the experienced teachers. 

       To conclude, the results of the related studies about the relationship between 

teachers' experience and their attitudes toward ICT did not agree with each other. 

Some studies such as Barham (2014), Sulaiman (2017), Abu Samak & Tawfik (2006), 

Baek, Jong & Kim (2008), Smerdon, Cronen, Lanahan, Anderson, Iannotti & Angeles 

(2000), have found that the relationship between teachers' experience and their 

attitudes toward ICT is Inverse relationship. The more years of teaching experience, 

the less use of ICT in teaching. Other studies such as Lau & Sim (2008), Russell, 

Bebell, O’Dwyer, & O’Connor (2003), have found that experienced teachers use ICT 

in teaching more than novice teachers. The study that differed with them all, Tarazi 

(2017) found that there are no statistically significant differences in using ICT based 

on English teachers' experience. 

2.5 Reasons for not Using ICT by some Teachers 

       Barham (2014) with regards to the barriers that hinder integrating computers in 

teaching found that teachers have positive attitudes toward using computers in 

teaching although most teachers do not use the computers in their lessons. The study 

showed that there are several reasons that prevent teachers from using computers in 

education such as: First, large teaching loads which increases the burden on the 

teacher. The Palestinian teacher must give between 24 to 26 lessons per week which 

means that every teacher has only one free class every day to do all the work required 

from him. Second, teachers don’t have enough time. Teachers do not have time at 

school or at home to plan and design materials. Teachers believe that the traditional 
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methods of teaching are faster to finish the material required in the curriculum than 

using computers in teaching. Third, no or slow internet access at schools. Teachers 

avoid using the computer if there is no Internet connection or slow Internet speed. 

Forth, lack of technological resources. The computer lab is always busy by the 

technology teacher or other teachers. Finally, some teachers have no skills in using 

technology and they need training. 

        Raman & Yamat (2014) conducted a case study about barriers that teachers face 

in integrating ICT during English lessons in Malaysia. Twelve English teachers at 

secondary schools were interviewed and their opinions were analyzed through 

thematic content analysis. The findings of the study revealed that although the school 

is highly equipped with ICT tools, barriers such as lack of time, teaching experience 

and the teachers' age, teachers’ hesitancy in using ICT, the extra burden on the 

teacher, and lack of ICT skills led to the non-use of ICT in teaching. The researchers 

presented some solutions to overcome these barriers such as training courses in 

integrating ICT in teaching English, motivating the teachers and encouraging them to 

use ICT in the classroom. 

       Kabilan & Rajab (2010) conducted a study to investigate the utilization of the 

Internet by EFL teachers in Gaza strip focusing on uses, practices and barriers. They 

distributed a questionnaire to 274 English teachers in Gaza schools. The results of the 

study revealed that the teachers who don't use the internet in teaching English because 

they don’t know how to use the internet and they don’t have time to learn how to use 

it.  The results also mentioned that the lack of time is also a barrier for not using the 

internet in teaching English because the teachers are busy in writing preparation and 

plans for their lessons, writing reports, checking and marking students’ work, filling 
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attendance and absence of students in addition to maintaining the calm of students 

within the school. While a number of teachers stressed that the slow speed of the 

Internet is the reason for using the Internet in teaching English. 

       Mumtaz (2000) in an article about previous literature on the reasons why teachers 

are unwilling to use ICT in education found that there are many factors that affect the 

teacher's choice to use ICT in teaching. Work pressure on the teacher inside and 

outside the school and the lack of the available time to the teacher to prepare for the 

use of ICT in the school. Other teachers resist changing their teaching method. This 

resistance is based on teachers' lack of understanding of the reasons for changing their 

teaching methods. Moreover, teachers need support and training on how to use 

technology in teaching. Another reason for not using ICT in teaching by some 

teachers is the lack of ICT resources. The teacher will not use ICT in teaching if the 

classroom is not equipped with ICT tools or the number of computers is not enough 

for all students. In addition, it seems clear that one of the main reasons for the non-use 

of ICT in education by some teachers is due to the attitudes and beliefs held by some 

teachers about the integration of ICT in education. As it is natural that the teacher will 

not use ICT in teaching if he is not convinced of the effectiveness of ICT in teaching 

and teachers will resist change and remain on the traditional methods of teaching 

away from ICT. Another reason for not using ICT in teaching by some teachers is the 

teacher's inefficiency in managing the classroom and the lack of skills in the use of 

technological tools. The study indicates that teachers who have motivation and desire 

to teach their students and care for their student's development, they will work hard to 

integrate ICT into teaching. 



19 Attitudes of Palestinian Teachers and Students Toward Using ICTs                                           
   

 

       Buabeng-Andoh (2012) studied the factors that affect teachers' use of ICT in 

teaching. On personal level, the attitudes of teachers toward the use of ICT in teaching 

is one of the main reasons that lead the teachers to use ICT in the classroom if they 

have positive attitudes toward ICT, and they will not use ICT in teaching if they have 

negative attitudes toward ICT. On the school level, factors such as the availability of 

technological tools and the training of teachers affect the use of ICT in teaching. It is 

natural that teachers will not use ICT if their schools do not have the necessary 

technological tools for teaching. If teachers do not take the necessary training on how 

to use ICT in classrooms, the use of ICT will be a problem and a burden on teachers, 

which will lead to the non-use of ICT in classrooms. On the system-level, teachers 

will rely on traditional methods instead of using ICT if the educational system, 

curricula and evaluation methods are based on traditional methods.  

       To conclude, the results of the previous studies about the reasons for not using 

ICT in teaching English found that teachers do not use ICT because they consider 

using ICT in teaching as an extra burden on them and demanding extra work from 

them alongside the many things that teachers must do both inside and outside the 

school. Previous studies have also found that using ICT requires more time and effort 

from teachers and the traditional methods are easier and faster to complete the 

curriculum than ICT. 
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2.6 Students' Attitudes toward ICT 

       Alharbi (2014) conducted a study to find out the real situation in Kuwaiti schools 

regarding the use of ICT in education. The study aimed to analyze the effect of using 

ICT on teaching as perceived by students and teachers. To collect the data, the 

researcher distributed questionnaires to teachers and students. He also interviewed 

teachers, students and decision-makers in Kuwait. For students' attitudes toward the 

use of ICT in teaching, the results of the study showed that Kuwaiti students have 

positive attitudes towards the use of ICT in learning. The students pointed out that the 

use of ICT in learning makes them enjoy the lesson and that the more teachers use 

ICT in the classroom the more they love school. Moreover, students do not believe 

that the use of ICT in learning is a waste of time, and students wish from their 

teachers to use ICT more. 

       Kullberg  (2011) conducted a study about Swedish teachers’ and students’ views 

on the use of ICT in the English classrooms.  The study aimed to understand the 

attitudes of both teachers and students on whether the use of ICT tools in teaching 

English is useful or not. The researcher interviewed four teachers and distributed a 

questionnaire to 70 students. The results indicated that most students believe that the 

use of ICT in teaching English motivates them. The students also stressed that their 

learning and proficiency increase when using ICT tools in teaching English. Students 

look at ICT and its tools as they positively affect their work and performance. The 

students indicated that they did not want to take away the ICT tools from their English 

classes, but they wanted a greater application of ICT in learning English. 

       Ali & Elfessi (2004) conducted a study about the students 'attitudes toward the 

use of ICT in teaching. They compared the students' performance in the traditional 
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way within the classroom and the virtual way by using the Internet. Two groups of 

students took the same course at the same time. 24 students were enrolled in the 

traditional course while 23 students were enrolled in the online course. They used a 

pretest and posttest to measure the students' performance and a survey to find out the 

students' attitudes toward the use of ICT in teaching. The results showed that the 

different learning environments used in this research did not affect the students' 

attitudes towards the use of ICT in teaching. The students' positive attitudes towards 

the use of ICT in learning confirm that ICT plays an important role in the students' 

learning. Although students are aware of the importance of using ICT in learning, 

most students believe that the use of ICT should be as an instructional medium that is 

complementary to, not a substitute for, traditional methods. However, students believe 

that the use of ICT as a complement to traditional methods is an ideal way to improve 

the level of students and to increase access to educational content. 

       Genesi (2009) conducted a study in England about the third grade students' 

perceptions toward Interactive Whiteboards. The researcher conducted 12 group 

interviews with 72 students between the ages of 10 and 11 years old. The results 

showed that the use of the interactive whiteboards increases the students' enjoyment 

during the lesson and motivates them to learn more. Moreover, the use of the IWB 

increases the students' interaction and participation during the lesson. The students 

also emphasized that using the IWB increases their understanding of the lesson and 

improves their academic level.  

       Awad & Alaa (2012) conducted a study about the effect of using a computer 

program in developing reading comprehension skills for ninth graders in Palestine. 

The study aimed to find out the students' attitudes toward using a computer program 
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in developing their reading comprehension skill. The researcher used the experimental 

method. 60 students were divided into two groups. The first group was the 

experimental group of 30 students. The second group was the control group, which 

also includes 30 students. The first group was taught by using the computer while the 

second group was taught by using the traditional method and the experiment lasted for 

10 weeks. After the end of the experiment, the researchers distributed a questionnaire 

and they also conducted a test to determine the level of students in both groups. The 

results showed that the students of the experimental group who the teacher used the 

computer program to teach them reading comprehension skill obtained better results 

than the students in the second group who the teacher used the traditional method to 

teach them reading comprehension skill. The study also showed that using computers 

to teach reading comprehension skill had positive effect on students and it encourages 

the students to study more than using the traditional method. They also found that 

using a computer to teach reading comprehension skill motivates students and makes 

them more active in the lesson than they do in the traditional lessons. The students 

stressed that the use of images and videos help them to understand the lesson better 

and that using computers encourage weak and shy students to participate. 

       Brindhamani & Manichander (2013) with regards to the students' attitudes toward 

ICT found that using ICT in learning helps students learn more easily which would 

improve their level and achievements in school. They also found that the use of ICT 

increases the students' participation and it makes the students more active during the 

lesson. They also found that using ICT makes the lesson more enjoyable and it makes 

the subject of the lesson clearer to students. 
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       Passey et al (2004) conducted a case study in England to investigate the impact of 

ICT on pupils' motivation and outcomes. Both qualitative and quantitative methods 

were used to collect the data. They interviewed 121 teachers, 126 pupils, and 22 

parents. They also observed ICT practice in 33 classrooms. Moreover, they distributed 

a questionnaire to 1,206 students. The results of the study indicated that the use of 

ICT in the classroom has positive motivational impacts on learning. The students 

reported that using ICT highly motivate them to achieve their learning goals. It also 

increases the students' desire to undertake learning activities. The students' attitudes 

toward homework's are more positive when ICT is used.  

       Loveless (2002) in her literature review in creativity, new technologies, and 

learning noted that using ICT helps the students to be more creative. She indicated 

that ICT could help the students in developing ideas, in increasing the students' 

imagination and in making connections with people and information.    

       To conclude, all of the previous studies mentioned above Alharbi (2014), 

Kullberg (2011), Ali & Elfessi (2004), Genesi (2009), Awad & Alaa (2012), 

Brindhamani & Manichander (2013), Passey et al., (2004), and Loveless (2002) agree 

that students have positive attitudes toward using ICT in learning. The results of the 

studies found that students believe that using ICT enhance learning. They also believe 

that using ICT attract their attention and motivate them to participate in the lesson. 

Moreover, students believe that using ICT make the lesson more enjoyable and 

interesting. Students also believe that ICT should be used as a complement to 

traditional methods rather than a substitute. 
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2.7 Summary  

       In this chapter, related studies to the topic have been presented. In the beginning 

of this chapter, different studies were presented on teachers' attitudes toward using 

ICT in teaching. Most researchers distributed questionnaires to teachers to know their 

attitudes toward using ICT in teaching. Other researchers did interviews with teachers 

in addition to the questionnaires. The results of the related studies agreed that most 

teachers have positive attitudes and realize the importance of using ICT in teaching 

English. Then related studies on teachers' attitudes toward using ICT based on gender 

were presented. Some studies found that there are no statistically significant 

differences in the attitudes of teachers toward using ICT based on gender. The other 

studies found that there were significant differences in teachers' attitudes in favor of 

male teachers. Moreover, this chapter included related studies to teachers' attitudes 

toward ICT based on their teaching experience.  The majority of the related studies 

found that novice teachers use ICT more than experienced teachers. Other studies 

found that experienced teachers use ICT more than novice teachers. Another study 

found that there is no difference in using ICT based on teaching experience. Then 

related studies to the reasons for not using ICT in teaching by some teachers were 

presented. The results of the related studies found that teachers consider using ICT in 

teaching as a burden on them and demand extra work from them. They also believe 

that using ICT requires more time and effort from them which make them prefer the 

traditional methods because they are easier and faster to complete the curriculum. At 

the end of this chapter, related studies to the students' attitudes toward using ICT by 

their teachers were presented. All the studies found that students have high positive 

attitudes toward using ICT in learning English. The students believe that using ICT 

enhance learning, attract their attention and motivate them. The results of the related 
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studies also found that students prefer to use ICT as a complement to the traditional 

methods not a substitute. 
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction        

       This chapter will describe the research design and the methods that have been 

used to conduct this study with the purpose of exploring: (1) The impact of using 

Information and Communication Technologies on teaching English as viewed by 

teachers and students in the Palestinian basic schools at Hebron. (2) The reasons for 

not using ICT inside the classrooms by some teachers. (3) The differences in using 

ICT in the classrooms based on teachers' gender and/ or experience. This chapter also 

describes and justifies the data-gathering methods and shows how the data will be 

analyzed. Finally, it discusses the validity and the reliability of the research. 

3.2 Research Design     

       This study depends on a mixed methods design, which according to Creswell 

(2013) is an approach for investigation that includes gathering both qualitative and 

quantitative data. According to Creswell and Plano Clark (2011), qualitative data 

provide a detailed comprehension of an issue while quantitative data provide a more 

general comprehension of an issue. Collecting the data by combining both the 

qualitative and quantitative methods provides more complete comprehension of a 

research problem than using one method alone because each method provides a 

different image or perspective on the data (Creswell and Plano Clark, 2011).  

       According to Marshall and Rossman (2014), qualitative research is conducted in a 

natural setting with the writer observing, interviewing, and collecting data for analysis 

to construct a holistic comprehension and representation of the situation. On the other 
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hand, quantitative research is a method for testing objectives through examining the 

connection among variables. Those variables can be measured by instruments, so that 

numbered data can be generalized using statistical procedures (Creswell, 2013). 

       Due to the lack of information, statistics, and studies in Palestinian basic schools 

at Hebron on the impact of using ICT in teaching English as viewed by teachers and 

students, quantitative research methods will be the most beneficial in collecting data 

from a large sample size. The qualitative data in the research provides a better 

understanding of teachers' and students' attitudes, beliefs, and experiences regarding 

using ICT in teaching. Table one  shows the data gathering methods that will be used 

in this study. 
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Table 1 

The Data Gathering Methods  

 

Supporting 

questions 

Research Employed Tools 

Teacher 

Questionnaire 

Student 

Questionnaire 

Teachers 

Interviews 

Students 

Interviews 

Supervisors 

Interviews 

1- What are the 

attitudes among 

English teachers 

toward using ICT in 

classrooms? 

 

 

√ 

  

 

√ 

  

 

√ 

2- What are the 

attitudes among 

students toward 

Using ICT in 

classrooms? 

  

 

√ 

 

 

√ 

 

 

√ 

 

 

√ 

3- What are the 

reasons for not using 

ICT by some 

teachers? 

 

 

√ 

  

 

√ 

  

 

√ 

4- What are the 

differences in using 

ICT in the classroom 

based on teachers' 

gender and/  or exp. 

 

 

 

√ 

  

 

 

√ 

  

 

 

√ 

         

       The table above shows the data gathering methods that will be used in this study. 

For the first research question about teachers' attitudes toward using ICT in teaching 

English, the researcher will distribute a questionnaire to the teachers and  conduct 

interviews with both teachers and their supervisors. For the second research question 

about the reasons for not using ICT in teaching English by some teachers, the 
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researcher will distribute a questionnaire to the teachers and conduct interviews with 

the teachers and their supervisors. For the third research question about whether there 

are differences in using ICT based on teachers' gender or teaching experiences, the 

researcher will distribute a questionnaire to the teachers and conduct interviews with 

the teachers and their supervisors. For the fourth research question about the students' 

attitudes toward using ICT by their teachers in learning English, the researcher will 

distribute a questionnaire to the students and to conduct interviews with the students, 

their teachers and the supervisors of English language.    

3.3 Developing the Items 

3.3.1 Survey      

       The questionnaires aim to find out answers for the following research questions: 

1. What are the English language teachers' attitudes toward using ICT in classrooms? 

2. What are the reasons behind not using ICT by some teachers? 

3. Are there any statistically significant differences in teachers' attitudes toward using 

ICT in classrooms due to teachers' gender and/ or teaching experience? 

4. What are the EFL learners attitudes toward using ICT in classrooms? 

         The items included in the questionnaire were selected from previous studies 

related to the topic such as (Albirini, 2006; Barham, 2014; Kabilan & Rajab, 2010; 

Samak, 2006; Shraim & Khlaif, 2010; Sulaiman, 2017; Tarazi, 2017; Alharbi, 2014; 

Ali & Elfessi, 2004). The studies of Albirini, 2006 and Barham, 2014 had the greatest 

influence on developing this questionnaire. Albirini studied the Syrian EFL teacher’s 
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attitudes toward ICT. Barham studied the computer integration in Palestinian 

secondary schools. 

        The questionnaire consists of four sections. The first section is about teachers' 

background information. The teachers were categorized based on their gender and 

teaching experience in order to answer the third research question about the 

differences between teachers in using ICT based on their gender and/ or teaching 

experience.  

       The aim of the second section is to answer the first research question about the 

teachers' attitudes toward using ICT in teaching English. This section consists of 

eighteen statements using a 3-point, Likert-type scale, ranging from (3) agree (2) 

neutral (1) disagree. This section was divided into two groups, positive and negative 

attitudes toward using ICT in teaching English. See appendix one page 99. The aim 

behind dividing this section into two groups is to see whether the teachers have more 

positive or negative attitudes toward the use of ICT in teaching English. 

       The third section in the questionnaire aims to answer the second research 

question about the reasons for not using ICT in teaching English by some teachers. 

This section consists of fourteen items using a 3-point, Likert-type scale, ranging from 

(3) agree (2) neutral (1) disagree. This section was divided into three groups:             

1- Technical reasons. 2- Challenging reasons. 3- Demanding extra work from 

teacher's reasons. See appendix one page 100. The purpose for dividing this section 

into three groups is to find out which reasons are more causative for not using ICT in 

teaching English by some teachers. 

       The fourth section aims to answer the fourth research question about the students' 

attitudes toward using ICT by English teachers in the classrooms. This section 
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consists of thirteenth items using a 3-point, Likert-type scale, ranging from (3) agree 

(2) neutral (1) disagree. This section was divided into three groups: 1- Motivation and 

enjoyment. 2- ICT vs. traditional methods. 3- Enhancing learning. See appendix two 

page 101. The purpose of dividing this section into three groups is to find out which 

group represents the students' attitudes toward ICT more and whether the students 

have more positive or negative attitudes toward using ICT by their teachers.    

       All the statements in this questionnaire were selected from previous studies 

related to the topic of the research especially (Albirini, 2006; Barham, 2014). After 

the amendment and approval by the supervisor, the questionnaire was presented to 

three PhD instructors at the English language department at Hebron University for 

review and approval to begin distributing the questionnaire to the target group. The 

teachers' questionnaire was developed in English Language while the students' 

questionnaire was translated into Arabic in order to make it easier for students to 

understand the items of the questionnaires and to get precise answers. The 

questionnaire included a cover page to explain the questionnaire to the teachers and 

students, and to obtain their approval before filling the questionnaire after clarifying 

that the information they will provide will be confidential and it will only be used for 

research purposes. The questionnaire was distributed after obtaining permission from 

the directorates of education in Hebron. 

3.3.2 Interviews  

       In addition to the survey, the researcher will interview English supervisors, 

teachers and students for more accurate results. The researcher developed the items of 

the interviews based on extensive reading of previous related studies. Semi-structured 

interviews will be conducted with the participants. During the interview, the 
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researcher will write all the answers in his notebook. In order not to lose information, 

the researcher will also record the interviews on his smartphone after obtaining 

permission to record their voice. 

3.3.2.1 Supervisors' Interviews  

         English language supervisors are the link between the Palestinian Ministry of 

Education and English teachers in schools. Interviews with supervisors will be very 

useful because they are a neutral party and they are constantly familiar with the 

attitudes of both teachers and students toward using ICT in teaching English. The first 

question to the supervisors is about their impression whether all schools that the 

supervisor visited are equipped with technological tools. The aim of this question is to 

find out whether the blame for not using ICT is on the teachers because they have the 

technological tools, but they don’t use them or the blame is on the Ministry of 

Education because they call for activating the use of ICT in teaching, but they do not 

provide their teachers with the needed technological tools. The second question is 

whether the Ministry of Education gives teachers the necessary training to use ICT in 

teaching. The aim for this question is to find out whether the Ministry of Education 

provides the necessary training for the teachers in order to use ICT and whether it is a 

reason for not using ICT by some teachers. The third question is about how they see 

the teachers' attitudes toward the use of ICT in teaching English. This question helps 

to answer the first research question about the teachers' attitudes toward using ICT in 

teaching English especially as the supervisors visit all teachers and have a general 

impression of their attitudes toward the use of ICT in teaching and whether they have 

positive or negative attitudes toward using ICT in teaching. The fourth question is 

about how they see the students' attitudes toward the use of ICT by their teachers in 
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learning English. This question helps in answering the fourth research question about 

the students' attitudes toward using ICT by their teachers. In the presence of the 

supervisors to evaluate the performance of teachers, they observe the students' 

attitudes toward using ICT by their teachers. The fifth question is about whether there 

are differences in teachers' attitudes toward using ICT in teaching English based on 

their gender and who use ICT in teaching English more, male or female teachers and 

why. This question aims to answer the third research question about the differences in 

using ICT by teachers based on their gender. The sixth question is about whether 

there are differences in teachers' attitudes toward using ICT in teaching English based 

on their teaching experience and who use ICT in teaching more, novice or 

experienced teachers and why. This question aims to answer the third research 

question about the differences in using ICT by teachers based on their teaching 

experience. The seventh question is about why some teachers do not use ICT in 

teaching even they have the needed tools. This question aims to answer the second 

research question about the reasons for not using ICT by some teachers. 

3.3.2.2 Teachers' Interviews 

        In addition to the questionnaire that I will distribute to the teachers, I will 

interview teachers for more accurate and realistic results. I will interview teachers 

from both gender and teaching experiences. The first question to the teachers is 

whether their schools are equipped with technological devices or not. The aim of this 

question is to find out whether it is a reason for not using ICT in teaching or not, and 

whether the blame is on the teachers or on the Ministry of Education. The second 

question is whether they took training in using ICT in teaching or not to see whether 

it’s a reason for not using ICT or not. The third question is about whether the teacher 
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is aware of the importance of using ICT in teaching English. The fourth question is 

how often they use ICT. This question helps in finding the differences in using ICT by 

teachers based on their gender and teaching experience. The fifth question is about 

their attitudes toward using ICT in teaching. The purpose of this question is to answer 

the first research question about the teacher's attitudes toward using ICT in teaching 

English. The sixth question is about the reasons for not using ICT in teaching. The 

purpose of this question is to answer the second research question about the reasons 

for not using ICT by some teachers. The seventh question is whether the teachers 

believe that using ICT improves the level of the students, attracts their attention and 

motivates them to participate. The eighth question is about which method the teacher 

prefers, using ICT or the traditional method and why. The ninth question is about 

whether using ICT in teaching saves the time and efforts or the use of ICT is not 

sufficient to finish the required material. The tenth question is whether the teachers 

consider using ICT in teaching to be an additional burden on them. The eleventh 

question is whether the teachers believe that using ICT in teaching will help the 

students in their future. The twelfth question is whether the teachers is qualified and 

has experience in designing technological learning materials. The thirteenth question 

is whether the teacher has time to prepare and design technological learning materials. 

The fourteenth question to the teachers is about their impression about their students' 

attitudes toward using ICT in classrooms. The last question for teachers is about their 

impression about who uses ICT in teaching English more male or female teachers, 

novice or experienced teachers, and why. 
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3.3.2.3 Students' Interviews 

       In addition to the questionnaire that I will distribute to the students, I will also 

interview some of them for more accurate and realistic results. The interviews with 

the students will be in Arabic. The aim of using Arabic instead of English is to ensure 

the students' full understanding of the questions in order to obtain accurate answers 

that represent their views about using ICT by their English teachers. The first question 

to the students is about whether they prefer the lessons in which the teacher uses ICT 

or when the teacher uses the traditional method and why. This question aims to find 

out whether the students have positive attitudes toward using ICT by their teachers in 

case if they prefer the lessons in which the teacher uses ICT, or whether they have 

negative attitudes toward using ICT by their teachers if they prefer the traditional 

method in teaching. The second question is whether the use of ICT attracts the 

student's attention and motivates them to participate in the lesson. This question aims 

to find out whether the students believe that using ICT attract and motivate them. The 

third question is whether the student believes that ICT should be used as a 

complement to traditional methods rather than a substitute. This question aims to 

know whether the students believe that teachers should only use ICT all the time or to 

integrate both ICT and the traditional method. The forth question is whether the 

students believe that the use of ICT in school will help them in their future. The fifth 

question is whether the student believes that the lesson time is enough to use ICT or 

not. The sixth question is whether the students believe that the use of ICT enhances 

learning and improves their level in English language skills or not. The seventh 

question is whether the students believe that the use of ICT will help them to depend 

on themselves in learning. The eighth question is whether the student believes that the 

use of ICT can replace the teacher. The ninth question is whether the students think 
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that using ICT in classrooms makes the lesson enjoyable and interesting. The last 

question to students is whether they think that using ICT in learning English helps 

them to use it properly and not to waste their time on social media? 

3.4 Research Population and Sample 

       The population of the study consists of all English language teachers and students 

from fifth to ninth grades in central and north Hebron basic schools. The population 

size of teachers is 500 teachers, and the population size of students is 10,000 students. 

        The researcher conducted interviews with seven male and female supervisors, 

twenty seven male and female teachers from different teaching experiences. The 

researcher interviewed teachers who have been regarded to be active in using ICT in 

their classrooms in addition to a number of teachers who are known that they are 

against using ICT in teaching English. Some teachers were selected based on personal 

friendship with them and for the researcher knows how often they use ICT in teaching 

and their teaching experience. The other teachers were selected based on 

recommendations from English language supervisors. The researcher also interviewed 

thirty six male and female students from the city, villages, camps and Bedouin areas. 

The interviews were in Arabic. 

        In addition to the interviews, a random sample of 100 teachers and a random 

sample of 100 students done, the researcher distributed questionnaires to these two 

samples and the returned number of questionnaires from each sample is 99 (Response 

Rate=99%). The following table show Demographic and Personal Data for Teachers 

Sample: 
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Table 2 

 The Frequencies and Percentages of the Personal and Demographic Variables of 

Teachers' Sample 

Variable Category Frequency Percent 

Gender 

Female 46 46.5% 

Male 53 53.5% 

Total 99 100.0% 

Teaching 

experience 

1-3 28 28.3% 

4-6 17 17.2% 

7-9 22 22.2% 

10 years and more 32 32.3% 

Total 99 100.0% 

How often do 

you use ICT in 

teaching? 

Daily 12 12.1% 

2 or 3 times a week 38 38.4% 

Once a week 25 25.3% 

Once a month 16 16.2% 

Never 8 8.1% 

Total 99 100.0% 

        

       The table above shows that as for gender, the percentage of females is (46.5%), 

and the percentage of males is (53.5%) from the total number of the sample size. As 

for teaching experience, the percentage of the category (1-3) is (28.3%), and the 

percentage of the category (4-6) is (17.2%), and the percentage of the category (7-9) 

is (22.2%), and the percentage of the category (10 years and more) is (32.3%) from 
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the total number of the sample size. According to use ICT in teaching, the percentage 

of the category (Daily) is (12.1%), and the percentage of the category (2 or 3 times a 

week) is (38.4%), and the percentage of the category (Once a week) is (25.3%), and 

the percentage of the category (Once a month) is (16.2%), and the percentage of the 

category (Never) is (8.1%) from the total number of the sample size.  

3.5 Reliability of the Questionnaire   

       Reliability analysis allows determining the extent to which the items in the 

questionnaire are related to each other, and the reliability coefficient value represents 

overall index of the repeatability or internal consistency of the scale (questionnaire) as 

a whole. This procedure also enables to identify problem items that should be 

excluded from the scale. The next table shows Alpha Cronbach coefficients which 

represent the most common procedure to assess scales reliability: 

Table 3 

 The Alpha Cronbach Coefficients 

Domain N of Items Cronbach's Alpha 

Teachers' attitudes toward using 

ICT. 
18 0.70 

Reasons for not using ICT in 

teaching English by some 

teachers. 

14 0.87 

Students' attitudes toward using 

ICT by teachers. 
13 0.70 
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       The Reliability Coefficient (Alpha Cronbach) is 0.70 for teachers' attitudes 

toward using ICT in teaching English, and 0.87 for Reasons for not using ICT in 

teaching English by some teachers, and 0.70 for Students' attitudes toward using ICT 

by teachers. These coefficients are greater than or equal 0.70 for all domains, so we 

conclude that there are acceptable reliability levels for data to be reproduced or 

repeated in the case of repeating this research using the same questionnaire. 

3.6 Validity of the Questionnaire  

       The validity of a questionnaire is the degree to which the questionnaire measures 

what it claims to measure, which is called also the accuracy measurement. One of the 

most useful methods to measure the validity is the Pearson Correlation method. It 

measures the relationships between items and its total degree. 

       High Pearson correlations called significant correlations (Significant levels less 

than or equal 0.05), this indicate that variables (Items) suitable and should possibly 

not be dropped from the analysis. The following tables show Pearson Correlations 

Coefficients between items in each domain with the total degree of that domain, and it 

is clear that all of Significant Levels are less than 0.05 which means that the 

questionnaire has high level of validity in all domains. 
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Table 4 

 Correlation Coefficients for Positive Teachers' Attitudes toward Using ICT in 

Teaching English 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.686 0.000 

2.  0.821 0.000 

3.  0.735 0.000 

4.  0.667 0.000 

5.  0.757 0.000 

6.  0.812 0.000 

7.  0.841 0.000 

8.  0.741 0.000 

9.  0.799 0.000 

10.  0.804 0.000 

11.  0.699 0.000 

12.  0.755 0.000 

13.  0.662 0.000 
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Table 5 

 Correlation Coefficients for Negative Teachers' Attitudes toward Using ICT in 

Teaching English 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.732 0.000 

2.  0.690 0.000 

3.  0.748 0.000 

4.  0.809 0.000 

5.  0.799 0.000 

 

Table 6  

Correlation Coefficients for Technical Reasons for not Using ICT in Teaching 

English by some Teachers 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.858 0.000 

2.  0.870 0.000 

3.  0.804 0.000 

 

 

 

 

 



42 Attitudes of Palestinian Teachers and Students Toward Using ICTs                                           
   

 

Table (7):  

Correlation Coefficients for Challenging Reasons for not Using ICT in Teaching 

English by some Teachers 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.758 0.000 

2.  0.639 0.000 

3.  0.689 0.000 

4.  0.783 0.000 

5.  0.612 0.000 

6.  0.692 0.000 

7.  0.852 0.000 

8.  0.493 0.000 

 

Table 8 

 Correlation Coefficients for (Demanding extra work from teachers) domain 

 

 

 

 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.824 0.000 

2.  0.905 0.000 

3.  0.903 0.000 
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Table 9  

Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding Motivation and Enjoyment 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.475 0.000 

2.  0.708 0.000 

3.  0.630 0.000 

4.  0.468 0.000 

 

Table 10 

Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding ICT vs. Traditional Methods 

 

 

 

 

 

 

 

 

 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.458 0.000 

2.  0.441 0.000 

3.  0.542 0.000 

4.  0.443 0.000 
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Table 11  

Correlation Coefficients for Students' Attitudes toward Using ICT by Teachers 

Regarding Enhancing Learning 

Item 

number 

Pearson 

Correlation (R) 

Significant 

Levels(Sig.) 

1.  0.741 0.000 

2.  0.556 0.000 

3.  0.725 0.000 

4.  0.359 0.000 

5.  0.638 0.000 

 

3.7 Analytical methods 

       The researcher used both qualitative and quantitative methods to collect the data. 

To analyze the qualitative data, the researcher used the content analysis method. The 

following steps were used in the analysis: 

1. The researcher listened to the audio recordings of interviews several times. 

2.  The researcher wrote the important points for each interviewee in his note book. 

3. The researcher labeled the notes according to the research questions. 

4. The researcher compared the answers of the interviewees and categorized them 

according to the research questions. 

5. The researcher extracted the major themes. 
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       In addition to the qualitative data, the researcher coded the data collected using 

questionnaires and performed the needed data manipulation and the statistical analysis 

using a Computer Statistical Package for Social Science (SPSS) to screen and analyze 

collected data. The answers were coded as the following: (Agree=3), (Neutral=2), 

(Disagree=1). The statistical methods used in the analysis of the quantitative data are:  

1. Frequencies and Percentages to describe personal and demographic 

variables. 

2. Means (averages) and Standard Deviations with Percentages to describe 

Attitudes of the respondents toward the questionnaires' Items. 

3. Independent samples T test and One Way Analysis of Variance 

(ANOVA) to test differences in teachers attitudes toward using ICT in 

the classroom based on teachers' gender and experience. 

4. Tukey HSD Post Hoc test for pairwise comparisons of differences based 

on teaching experience. 

5. Pearson Correlations for validity. 

6. Alpha Cronbach scales for Reliability. 

Table 12  

Lykert Scale Correction Key for Means 

 

 

 

Mean Level 

less than 1.67 Low 

1.67- less than 2.34 Medium 

2.34 or above High 
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3.8 Summary 

       The researcher used both qualitative and quantitative methods to collect the data. 

The researcher distributed  questionnaires to 100 teachers about their attitudes toward 

the use of ICT in teaching English and the reasons for the non-use of ICT by some 

teachers. The researcher also distributed another questionnaire to 100 students to 

know their attitudes toward the use of ICT by their English teachers. The percentage 

of the returned questionnaires was 99%. To obtain more accurate results, the 

researcher also conducted interviews with seven English language supervisors, twenty 

seven English language teachers and thirty six students from the fifth to ninth grades 

in central and northern Hebron. To analyze the data collected through questionnaires, 

the researcher used the statistical analysis method by using (SPSS). To analyze the 

data collected through interviews, the researcher used the content analysis method. 
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CHAPTER FOUR 

RESULTS & DISSCUSION 

4.1 Introduction 

       In this chapter, the results of the study will be presented and discussed.  Due to 

the huge amount of data collected through questionnaires and interviews and to 

facilitate the presentation of the results and discussion in a simplified and clear way to 

the reader, the researcher will divide this chapter into four sections according to the 

four research questions. For each of the research questions, the results of the 

questionnaire will be presented first. Second, the results of the interviews will be 

presented. Third, both the results of the questionnaire and the results of the interviews 

will be compared to each other for a holistic result. Finally, the results will be 

discussed and compared with the assumptions of the research and the results of the 

previous studies. 

4.2 English Teachers Attitudes toward Using ICT in Classrooms 

      The results of the previous studies presented in the second chapter of this study 

agree that teachers have positive attitudes toward the use of ICT in teaching and they 

are aware about the importance of using ICT in teaching. Teachers believe that using 

ICT in teaching improves the level of students in all English language skills. Teachers 

also believe that the use of ICT attracts students and motivates them to participate 

because the use of ICT makes the lesson more enjoyable. Teachers also believe that 

the use of ICT in teaching helps students in the future as this generation depends 

entirely on technology in all aspects of life. The following table shows Means, 
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Standard Deviations and Percentages for the total degrees of positive and negative 

attitudes among English teachers toward using ICT in classrooms: 

Table 13 

The Total Degrees of Positive and Negative Attitudes Among English Teachers 

Toward Using ICT in Classrooms 

Attitudes among English teachers 

toward using ICT in classrooms 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

Total Positive Attitudes 2.46 0.51 57.8% 30.2% 12.0% 

Total Negative Attitudes 1.68 0.60 21.3% 25.4% 53.4% 

 

       The results of the table above show that positive attitudes among English teachers 

toward using ICT in classrooms are high with a mean value of (2.46) and (57.8%) 

percentage of agreement, while the results show that negative attitudes among English 

teachers toward using ICT in classrooms are approximately low with mean value 

(1.68) and (21.3%) percentage of agreement (53.4% percentage of dis-agreement). 

We conclude that positive attitudes among English teachers toward using ICT in 

classrooms are higher than negative attitudes.  

4.2.1 Positive Attitudes 

       The following table shows Means, Standard Deviations and Percentages for the 

Positive Attitudes among English teachers toward using ICT in classrooms: 
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Table 14  

The Positive Attitudes among English Teachers toward Using ICT in Classrooms 

No 
Positive Attitudes among English 

teachers toward using ICT  
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  I'm fully aware of the importance 

of using ICT in teaching English. 
2.69 0.60 75.8% 17.2% 7.1% 

2.  The use of ICT attracts students' 

attention and motivates them to 

participate actively. 

2.69 0.60 75.8% 17.2% 7.1% 

3.  The use of ICT would make the 

subject matter more interesting. 
2.68 0.60 74.7% 18.2% 7.1% 

4.  The use of ICT improves the level 

of students in English language. 
2.59 0.62 65.7% 27.3% 7.1% 

5.  I have positive attitudes toward 

using ICT in teaching English. 
2.57 0.72 69.7% 17.2% 13.1% 

6.  The use of ICT makes teaching 

more efficient. 
2.53 0.66 62.2% 28.6% 9.2% 

7.  ICT would encourage students to 

do more study. 
2.53 0.66 61.9% 28.9% 9.3% 

8.  The use of ICT helps students for 

their future jobs. 
2.52 0.68 61.6% 28.3% 10.1% 

9.  The use of ICT suits my students 

learning preferences. 
2.32 0.70 45.5% 41.4% 13.1% 

10.  The use of ICT saves time and 

efforts. 
2.30 0.80 51.0% 27.6% 21.4% 

11.  The use of ICT should be one of 

the priorities in teaching. 
2.22 0.72 39.4% 43.4% 17.2% 

12.  The use of ICT takes into account 

the individual differences 

between students. 

2.20 0.70 36.4% 47.5% 16.2% 

13.  The use of ICT fits well into 

curriculum goals. 
2.14 0.70 32.3% 49.5% 18.2% 

 Total 2.46 0.51 57.8% 30.2% 12.0% 
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       The table above shows means, standard deviations and the agreement percentages 

of positive attitudes among English teachers toward using ICT in classrooms. The 

items are sorted in a descending order by means. The total value of mean indicates 

that the respondents' attitudes scored high degrees since the total mean value is (2.46) 

and the standard deviation is (0.51) with agreement percentage (57.8%). 

       The items that scored high degrees according to the means are: the item (I'm fully 

aware of the importance of using ICT in teaching English) with a mean of (2.69) and 

standard deviation (0.6) and the agreement percentage is (75.8%), the item (The use 

of ICT attracts students' attention and motivates them to participate actively) with a 

mean of (2.69) and standard deviation (0.6) and the agreement percentage is (75.8%), 

the item (The use of ICT would make the subject matter more interesting) with a 

mean of (2.68) and standard deviation (0.6) and the agreement percentage is (74.7%), 

the item (The use of ICT improves the level of students in English language) with a 

mean of (2.59) and standard deviation (0.62) and the agreement percentage is 

(65.7%). 

       On the other hand, the items with low degrees according to the means are: the 

item (The use of ICT fits well into curriculum goals) with a mean of (2.14) and 

standard deviation (0.7) and the agreement percentage is (32.3%), the item (The use 

of ICT takes into account the individual differences between students) with a mean of 

(2.2) and standard deviation (0.7) and the agreement percentage is (36.4%), the item 

(The use of ICT should be one of the priorities in teaching) with a mean of (2.22) and 

standard deviation (0.72) and the agreement percentage is (39.4%), the item (The use 

of ICT saves time and efforts) with a mean of (2.3) and standard deviation (0.8) and 

the agreement percentage is (51%). 
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       According to the attitudes with high degrees, the following conclusions can be 

obtained: The teachers are fully aware of the importance of using ICT in teaching 

English, they think that the use of ICT attracts students' attention and motivates them 

to participate actively, they think that the use of ICT would make the subject matter 

more interesting, they think that the use of ICT improves the level of students in 

English language, they have positive attitudes toward using ICT in teaching English, 

they think that the use of ICT makes teaching more efficient, they think that ICT 

would encourage students to do more study and helps students for their future jobs. 

4.2.2 Negative Attitudes 

       The following table shows Means, Standard Deviations and Percentages for the 

negative attitudes among English teachers toward using ICT in classrooms: 

Table 15 

The Negative Attitudes Among English Teachers Toward Using ICT in Classrooms 

No 
Negative attitudes among English 

teachers toward using ICT  
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  The traditional methods of 

teaching are easier and more 

convenient than ICT. 

1.94 0.84 32.3% 29.3% 38.4% 

2.  The use of ICT complicates my 

task in the classroom. 
1.74 0.83 24.2% 25.3% 50.5% 

3.  Classrooms will be better without 

ICT. 
1.66 0.77 18.4% 29.6% 52.0% 

4.  The use of ICT is challenging and 

makes me unconfident. 
1.61 0.78 18.4% 24.5% 57.1% 

5.  The use of ICT reduces my 

authority in classroom. 
1.44 0.72 13.1% 18.2% 68.7% 

 Total 1.68 0.60 21.3% 25.4% 53.4% 
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       The table above shows means, standard deviations and the agreement percentages 

of negative attitudes among English teachers toward using ICT in classrooms. The 

items are sorted in descending order by means. The total value of mean indicates that 

the respondents' attitudes are medium since the total mean value is (1.68) and the 

standard deviation is (0.6) with agreement percentage (21.3%). 

       The items that scored the highest means are: the item (The traditional methods of 

teaching are easier and more convenient than ICT) with a mean of (1.94) and standard 

deviation (0.84) and the agreement percentage is (32.3%), the item (The use of ICT 

complicates my task in the classroom) with a mean of (1.74) and standard deviation 

(0.83) and the agreement percentage is (24.2%), the item (Classrooms will be better 

without ICT) with a mean of (1.66) and standard deviation (0.77) and the agreement 

percentage is (18.4%). 

       On the other hand, The items that scored the lowest means are: the item (The use 

of ICT reduces my authority in classroom) with a mean of (1.44) and standard 

deviation (0.72) and the agreement percentage is (13.1%), the item (The use of ICT is 

challenging and makes me unconfident) with a mean of (1.61) and standard deviation 

(0.78) and the agreement percentage is (18.4%). 

       According to the items with low degree, the following conclusions will be 

obtained: Teachers don’t think that classrooms will be better without ICT, they don’t 

think that the use of ICT is challenging and makes them unconfident, they don’t think 

that the use of ICT reduces their authority in classroom. 

       Through the interviews with English teachers, some of them mentioned that they 

have positive attitudes toward using ICT in teaching English while other teachers 

mentioned that they have negative attitudes toward using ICT in teaching English. It 
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was clear that the teachers who have positive attitudes toward the use of ICT in 

teaching English are much more than teachers who have negative attitudes toward the 

use of ICT in teaching English. Based on that, we conclude that English teachers have 

positive attitudes toward the use of ICT in teaching. 

       Through the interviews with both English teachers and their supervisors, it was 

clear that English teachers use ICT for written works requested by their principals and 

supervisors more than using ICT in teaching English inside the classrooms. English 

teachers use ICT to search for ready-made annual lessons plans, preparation, exams 

and ready-made worksheets prepared by other teachers. Moreover, English teachers 

use ICT to save these files for later use where all they have to do is to modify the date. 

"Most teachers use ICT to write exams, work papers and plans, or to get ready exams 

through social networking sites, but in class they don't use ICT in teaching even 

listening exercises they read them from the teacher's guide" one supervisor said. 

        Supervisors pointed out that e-school program and the digitization project 

launched by the ministry of education led to increased use of ICT by teachers and to 

change their attitudes toward using ICT. In the past, teachers used to manually check 

school certificates, but now it's electronically controlled through the e-school 

program. One teacher said: "In the last two years we have been filling out students' 

results and getting school certificates through the e-school program. Before this 

program, teachers used to fill out the students' marks and checked them manually. 

Now, e-school program is easy, and it takes from us less time and effort". 

       Through interviews with English teachers and supervisors, it was found that most 

teachers are aware of the importance of using ICT in teaching English since this 

generation depends entirely on technology in all aspects of life and its importance in 
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preparing students for the future. English teachers also believe that the use of ICT in 

teaching English attracts students' attention and increases their focus and interaction 

with the lesson. By using ICT, students watch videos and pictures that make 

understanding the lesson easier and more enjoyable. One of the teachers said: "Once I 

asked the girls about Deir Quruntul in Jericho, the students did not know what Deir 

Quruntul is, but when I showed video of Deir Quruntul all the students said Oh, we 

know it and we visited it before". 

       Teachers and supervisors also emphasized that the use of ICT in teaching English 

improves the level of students in all English language skills. The emphasis was on 

pronouncing the words correctly because through the use of ICT students listen to the 

pronunciation of words from native speakers. In addition, teachers and supervisors 

stressed that the use of ICT facilitates the process of teaching if the teacher has the 

necessary skills and know how to employ ICT in teaching. Otherwise the use of ICT 

will be a burden on the teacher. 

       Teachers realize that students are addicted to Facebook and that every student has 

a page on Facebook in which they spend most of their time. Teachers should take 

advantage of this point by creating a group on Facebook to present educational 

materials in English. In this way, teachers ensure that their students do not waste their 

time on Facebook. One of the teachers said: "When I noticed that every student has a 

page on Facebook, I made a group on Facebook for learning English. Most of the 

school's students joined the group. Through the group, students can communicate with 

the teacher and the teacher downloads photos, videos, and blogs related to learning 

English". 
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       Teachers did not agree with the idea that the use of ICT in teaching reduces their 

authority within the classrooms and they stressed that the use of ICT in teaching has 

an important role in transforming the classroom from a teacher-centered classrooms to 

a student-centered learning. Teachers also disagreed with the idea that their 

classrooms will be better without using ICT. Teachers believe that the use of ICT in 

teaching English is indispensable. Most teachers agreed that the best way to teach 

English is to integrate both methods during the lesson. That is, the teachers should not 

use ICT all the time and they should not use traditional methods all the time, but 

teachers should integrate both methods during the lesson. 

       It is noted that the results of the questionnaire and the results of the interviews 

about teachers' attitudes toward using ICT in teaching English are consistent with 

each other. Teachers in both the questionnaire and interviews said they have positive 

attitudes toward the use of ICT in teaching English. The results of both the 

questionnaire and interviews also agree that teachers are aware of the importance of 

using ICT in teaching English for it improves the level of students in all English 

language skills and it makes the lesson more enjoyable, which attracts the attention of 

students and motivates them to focus and participate. The obtained results from the 

questionnaire and interviews on teachers' attitudes toward using ICT in teaching 

English agree with hypothesis one that English teachers' have positive attitudes 

toward using ICT inside the classrooms. Moreover, the obtained results agree with the 

results of previous studies: Albirini (2006), Barham (2014), Tarazi (2017), Kizil 

(2011), Al-Zaidiyeen (2010), Mollaei & Riasati (2013), Brindhamani & Manichander 

(2013), Sulaiman (2017),Kabilan & Rajab (2010), Samak (2006). 
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4.3 Reasons for not Using ICT by some English Teachers 

      Although most teachers have positive attitudes toward the use of ICT in teaching 

English and their awareness of the importance of using ICT in improving the level of 

students, some teachers do not use ICT in classrooms. It is necessary to know these 

reasons and to overcome them. The following table shows Means, Standard 

Deviations and Percentages for the Total degree of reasons for not using ICT. 

Table 16 

 Total Degree of Reasons for not Using ICT by some Teachers 

Reasons for not using ICT by some 

teachers 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

Total Degree of Technical Reasons 2.18 0.70 44.8% 28.6% 26.6% 

Total Degree of Challenging Reasons 1.76 0.51 20.8% 34.3% 44.8% 

Total Degree of Demanding extra work 

from teachers 
2.27 0.73 51.9% 23.6% 24.6% 

Total Degree of Reasons for not using 

ICT by some teachers 
2.07 0.52 39.2% 28.8% 32.0% 

 

       The results of the table above show that the total degree of teacher's attitudes 

toward reasons for not using ICT by some teachers is medium with a mean value of 

(2.07) and (39.2%) percentage of agreement. 

       The total degree of teacher's attitudes toward demanding extra work from 

teachers is medium with a mean of (2.27) and 51.9% percent of agreement; this value 

was the highest value. The next value was the total degree of teacher's attitudes 

toward technical reasons which is medium with a mean of (2.18) and 44.8% percent 

of agreement. The lowest value was the total degree of teacher's attitudes toward 
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challenging reasons which is medium also with a mean of (1.76) and 20.8% percent of 

agreement.  

4.3.1 Technical Reasons 

       The following table shows Means, Standard Deviations and Percentages for 

Technical Reasons for not using ICT by some teachers: 

Table 17 

 Technical Reasons for not Using ICT by some Teachers 

No 
Technical reasons for not using 

ICT by some teachers 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  I don’t use ICT for technical 

reasons such as electronic devices 

break down in the middle of the 

lesson or power is cut off. 

2.31 0.80 52.5% 26.3% 21.2% 

2.  I don’t use ICT because my 

school isn’t equipped with 

technological devices. 

2.14 0.85 43.4% 27.3% 29.3% 

3.  I don’t use ICT because I haven’t 

taken a course and training in 

using ICT to teach English. 

2.09 0.82 38.4% 32.3% 29.3% 

 Total 2.18 0.70 44.8% 28.6% 26.6% 

 

       The table above shows means, standard deviations and the agreement percentages 

of technical reasons for not using ICT by some teachers items, the items are sorted in 

a descending order by means. The total value of mean indicates that the respondents' 

attitudes are medium since the total mean value is (2.18) and the standard deviation is 

(0.7) with agreement percentage (44.8%). 
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       The highest item according to the mean is the item (I don't use ICT for technical 

reasons such as electronic devices break down in the middle of the lesson or power is 

cut off) with a mean of (2.31) and standard deviation (0.8) and the agreement 

percentage is (52.5%). 

       On the other hand, the items that scored low degree according to the means are: 

the item (I don't use ICT because I haven't taken a course and training in using ICT to 

teach English) with a mean of (2.09) and standard deviation (0.82) and the agreement 

percentage is (38.4%), the item (I don't use ICT because my school isn't equipped 

with technological devices) with a mean of (2.14) and standard deviation (0.85) and 

the agreement percentage is (43.4%). 

4.3.2 Challenging Reasons 

       The following table shows Means, Standard Deviations and Percentages for 

Challenging Reasons for not using ICT by some teachers: 
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Table 18 

 Challenging Reasons for not Using ICT by some Teachers 

No 
Challenging reasons for not using 

ICT by some teachers 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  I do not use ICT because the 

traditional methods of teaching 

are easier and more convenient. 

2.12 0.80 38.4% 35.4% 26.3% 

2.  Large classes prevent the use of 

ICT in teaching. 
1.99 0.69 23.2% 52.5% 24.2% 

3.  The lesson time is an obstacle to 

the use of ICT in teaching. 
1.94 0.75 25.3% 43.4% 31.3% 

4.  The use of ICT causes a problem 

in managing the classroom. 
1.78 0.78 21.2% 35.4% 43.4% 

5.  I will not use ICT in the 

classroom if the level of my 

students in using technology is 

higher than my level.  

1.64 0.75 16.2% 31.3% 52.5% 

6.  I do not use ICT because my 

students will know my ignorance 

in the use of technology. 

1.61 0.77 17.2% 26.3% 56.6% 

7.  I do not use ICT because 

technology may replace teachers. 
1.54 0.73 14.1% 25.3% 60.6% 

8.  I do not use ICT because 

technology reduces my authority. 
1.47 0.69 11.1% 25.3% 63.6% 

 Total 1.76 0.51 20.8% 34.3% 44.8% 

      

       The table above shows means, standard deviations and the agreement percentages 

of challenging reasons for not using ICT by some teachers items. The items are sorted 

in a descending order by means. The total value of mean indicates that the 

respondents' attitudes are medium since the total mean value is (1.76) and the 

standard deviation is (0.51) with agreement percentage (20.8%). 
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       The items that scored the highest means are: The item (I do not use ICT because 

the traditional methods of teaching are easier and more convenient) with mean (2.12) 

and standard deviation (0.8) and the agreement percentage is (38.4%), the item (Large 

classes prevent the use of ICT in teaching) with mean (1.99) and standard deviation 

(0.69) and the agreement percentage is (23.2%), the item (The lesson time is an 

obstacle to the use of ICT in teaching) with mean (1.94) and standard deviation (0.75) 

and the agreement percentage is (25.3%), the item (The use of ICT causes a problem 

in managing the classroom) with mean (1.78) and standard deviation (0.78) and the 

agreement percentage is (21.2%). 

       On the other hand, The items that scored the lowest means are: The item (I do not 

use ICT because technology reduces my authority) with a mean of (1.47) and standard 

deviation (0.69) and the agreement percentage is (11.1%), the item (I do not use ICT 

because technology may replace teachers) with a mean of (1.54) and standard 

deviation (0.73) and the agreement percentage is (14.1%), the item (I do not use ICT 

because my students will know my ignorance in the use of technology) with a mean 

of (1.61) and standard deviation (0.77) and the agreement percentage is (17.2%), the 

item (I will not use ICT in the classroom if the level of my students in using 

technology is higher than my level) with a mean of (1.64) and standard deviation 

(0.75) and the agreement percentage is (16.2%). 

       According to the lowest attitudes of the respondents, the following conclusions 

will be obtained: Teachers refused that they will not use ICT in the classroom if the 

level of their students in using technology is higher than their level, they refused that 

they do not use ICT because their students will know their ignorance in the use of 

technology, they refused that they do not use ICT because technology may replace 
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teachers, they refused that they do not use ICT because technology reduces their 

authority. 

4.3.3 Demanding extra work from teachers 

       The following table shows Means, Standard Deviations and Percentages for 

demanding extra work from teachers: 

Table 19 

Demanding Extra Work from Teachers 

No 
Demanding extra work from 

teachers 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  The use of ICT causes a greater 

burden on the teacher. 
2.34 0.77 52.5% 29.3% 18.2% 

2.  I do not use ICT because I have to 

be prepared every day. This 

requires a lot of time and effort. 

2.32 0.87 58.6% 15.2% 26.3% 

3.  I do not use ICT because I have to 

read emails and respond to 

students on a daily basis. 

2.15 0.85 44.4% 26.3% 29.3% 

 Total 2.27 0.73 51.9% 23.6% 24.6% 

        

       The table above shows means, standard deviations and the agreement percentages 

of demanding extra work from teacher's items. The items are sorted in a descending 

order by means. The total value of mean indicates that the respondents' attitudes are 

medium since the total mean value is (2.27) and the standard deviation is (0.73) with 

agreement percentage (51.9%). 
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       The items that scored the highest means are: The item (The use of ICT causes a 

greater burden on the teacher) with a mean of (2.34) and a standard deviation of 

(0.77) and the agreement percentage is (52.5%). 

       On the other hand, the lowest items according to the means are: the item (I do not 

use ICT because I have to read emails and respond to students on a daily basis) with 

mean (2.15) and standard deviation (0.85) and the agreement percentage is (44.4%), 

the item (I do not use ICT because I have to be prepared every day. This requires a lot 

of time and effort) with mean (2.32) and standard deviation (0.87) and the agreement 

percentage is (58.6%). According to the highest attitudes of the respondents, the 

conclusion is that the use of ICT causes a greater burden on the teachers. 

       Through interviews with English language supervisors, they explained that the 

use of ICT in teaching is a priority for The Palestinian Ministry of Education and 

Higher Education and it is working at full capacity to digitize education and rely 

entirely on ICT in teaching and learning. The Palestinian Ministry of Education and 

Higher Education has established e-school program which all teachers must use. In 

addition, the ministry launched the digitization project and distributed IPAD devices 

to the fifth and sixth grades' students in some schools, such as the schools of Al-

Shuyukh and Bani Na'im in north Hebron. 

       English language supervisors confirmed that most of the schools they visited, if 

not all, had the technological equipment needed by teachers in teaching English such 

as a computer lab, a recording device, and internet connection etc. The supervisors 

added that some schools have a computer or a laptop, and Internet access in each 

classroom. This means that there is no excuse for teachers who do not use ICT in 

teaching English because the ministry requires teachers to use ICT in teaching and 

they have the necessary technological equipment.  
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       Teachers during the interviews explained that the technological devices are in 

their schools, but there are reasons for not using them in teaching English. Most 

teachers believe that the use of ICT in teaching increases the burden on them. The 

teachers mentioned that each teacher has at least 25 classes per week and the teachers' 

free time is not enough to do all these tasks so that they can prepare and design 

technological materials. The teachers explained that there are many things that must 

be done and requested by their schools' principals and supervisors such as plans, 

preparation, periodic meetings, writing and correcting exams and worksheets, filling 

the students' marks on the program launched by the ministry (e-school), analyzing the 

results of each test, develop treatment plans for students' weaknesses, exchange visits 

between teachers, various courses requested by the Directorate of Education, filling 

the students' cards, filling the students' attendance and absence, and do semi-quarterly 

and end of semester certificates etc.  

       Teachers clarified that they don’t have time to plan and design technological 

materials for classroom use, either during school time or after work, because each 

teacher has duties to his family and that his children have the right to some of his 

time. In addition, most teachers, especially male teachers, work after school, and 

female teachers have to do household things. 

        Teachers acknowledge that their schools have technological devices, but these 

devices are only available in the computer lab not in the classrooms. It is rare to find 

the computer lab empty of students. The technology teacher and his students are 

always in the computer lab. In addition, the Internet is connected to the administration 

room, the teachers' room and the computer lab. Even in the computer lab the Internet 

connection is weak. In many cases, the devices are disrupted or power is cut off. This 

leads to the teacher's unwillingness to use ICT in teaching English. 
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       Teachers also mentioned that the lesson time is not enough to use ICT in teaching 

English. Teachers have only 40 minutes to complete the lesson. If not every 

classroom equipped with the necessary technological devices, moving students from 

their classroom to the computer lab, arranging the students, turning on the devices and 

returning the students to their classroom before the end of the lesson take from the 

lesson time at least 15 minutes. 

       Teachers believe that using the traditional method is quicker to finish the 

curriculum than using ICT. One of the teachers said: "When I use the traditional 

method of teaching, I can finish the curriculum on time, but when I use ICT, I cannot 

finish the curriculum on time and that's why I do not use ICT very much.  

       Among other things that teachers raised during the interviews about why they did 

not use ICT in teaching English, especially old teachers, is their lack of conviction in 

the usefulness of using ICT in teaching. One of the teachers said: "I am an old teacher 

and I have taught successful doctors, lawyers and engineers, so why do you ask me to 

change my way of teaching?" 

       Some teachers believe that the use of ICT in teaching makes students lazier and 

when reviewing the lesson they do not remember, but when students use the pen and 

write notes with their hands, it will make them remember better.  

       Other teachers explained that they do not use ICT in teaching English because if 

there is any technical defect, it is embarrassing for them to call the technology teacher 

all the time to repair the faults and to guide them on how to use the technological 

tools. 

       To conclude, the results of both the questionnaire and the interviews agree that 

the main reason for not using ICT inside the classrooms is demanding extra work 

from teachers. The teachers believe that using ICT causes a greater burden on them 
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because they have a lot of things to do beside preparing and designing technological 

materials which takes more time and effort from them. In addition, the teachers in 

both the questionnaire and the interviews mentioned that there are technical reasons 

for not using ICT in teaching. Such as, the technological devices are found only in the 

computer lap and not in the classrooms. Moreover, teachers mentioned that the 

traditional method is easier and faster to finish the curriculum because the lesson time 

is not enough to use ICT. The results obtained by the questionnaire and the interviews 

agree with the second hypothesis that demanding extra work from teachers is the main 

reason for not using ICT by some teachers. These results also agree with the previous 

studies which are mentioned in chapter two in connection to reasons for not using ICT 

by some teachers: Barham (2014), Raman & Yamat (2014), Kabilan & Rajab (2010), 

Mumtaz (2000), Buabeng-Andoh (2012). 

 

4.4 Differences in Teachers' Attitudes Based on Teachers' Gender and/ or 

Teaching Experience 

       The results of the previous studies which are mentioned in chapter two in 

connection to differences between teachers' attitudes toward using ICT in teaching 

English based on teachers' gender and/ or teaching experience did not agree with each 

other. Some studies found that male teachers have positive attitudes toward the use of 

ICT in teaching more than female teachers. While some other studies found that there 

was no difference between the attitudes of male and female teachers toward the use of 

ICT in teaching. On the other hand, some studies found that novice teachers with little 

teaching experience have positive attitudes toward the use of ICT in teaching more 

than older teachers with long teaching experience. While other studies found that 
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older teachers with long teaching experience have positive attitudes toward the use of 

ICT in teaching more than novice teachers with little teaching experience. 

4.4.1 Differences Based on Teachers' Gender 

       To test if there are any differences in teachers' attitudes toward using ICT in the 

classroom based on teachers' gender, the two independent samples T test will be used 

and the following table shows the results: 

Table 20 

 Means, Standard Deviations and Two Independent Samples T test Results of 

Differences in Attitudes toward Using ICT in the Classroom Based on Teachers' 

Gender 

Domain 
Teacher's 

Gender 

N Mean SD T Sig. 

Total Positive Attitudes 
Female 46 2.51 0.45 0.917 0.362 

 

 

 

 

 

Male 53 2.41 0.56 
  

Total Negative Attitudes 
Female 46 1.58 0.54 -1.504 0.136 

Male 53 1.76 0.63 
  

 

       The results of the table above show that there are no differences in attitudes 

toward using ICT in the classroom based on teachers' gender since the significant 

values of the T-test are more than 0.05 (Sig=0.362 or 0.136>0.05), so we conclude 

that there are no statistical significant differences at the level (α=0.05) between 

Females and Males in positive attitudes toward using ICT in the classroom (Female 

mean=2.51, Male mean=2.41), also we conclude that there are no statistical 

significant differences at the level (α=0.05) between Females and Males in Negative 

attitudes toward using ICT in the classroom (Female mean=1.58, Male mean=1.76). 
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4.4.2 Differences Based on Teaching Experience 

       To test if there are any differences in using ICT in the classroom based on 

teaching experience, the One Way Analysis of Variance (ANOVA) will be used and 

the following table shows the results: 

Table 21 

 Means, Standard Deviations and One Way Analysis of Variance (ANOVA) Test 

Results of Differences In Attitudes Toward Using ICT In The Classroom Based on 

Teaching Experience 

Domain Teaching experience N Mean SD F Sig. 

Total Positive Attitudes 

1-3 28 2.74 0.31 11.319 0.000 

4-6 17 2.69 0.21 
  

7-9 22 2.39 0.45 
  

10 years or more 32 2.14 0.59 
  

Total 99 2.46 0.51 
  

Total Negative Attitudes 

1-3 28 1.41 0.43 5.409 0.002 

4-6 17 1.51 0.38   

7-9 22 1.76 0.58   

10 years or more 32 1.95 0.71   

Total 99 1.68 0.60   

 

       The results of the table above show that there are differences in attitudes toward 

using ICT in the classroom based on teaching experience since the significant values 

of ANOVA-test are less than 0.05 (Sig=0.000 or 0.002>0.05), so we conclude that 

there are statistical significant differences at the level (α=0.05) in positive and 

negative attitudes toward using ICT in the classroom based on teaching experience. 

       The Tukey Post Hoc test in the table below shows that positive attitudes for 

teaching experience (1-3) with mean (2.74) and teaching experience (4-6) with mean 

(2.69) are significantly higher than teaching experience (10 years or more) with mean 
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(2.14). Also Tukey Post Hoc test results show that positive attitudes for teaching 

experience (1-3) with mean (2.74) are significantly higher than teaching experience 

(7-9) with mean (2.39). 

        On the other hand, the Tukey Post Hoc test in the table below shows that 

negative attitudes for teaching experience (1-3) with mean (1.41) and teaching 

experience (4-6) with mean (1.51) are significantly lower than teaching experience 

(10 years or more) with mean (1.95). 

Table 22 

Tukey HSD Post Hoc Test for Pairwise Comparisons of Differences Based on 

Teaching Experience 

Study Domain 
Teaching experience 

(I) 

Teaching experience 

(J) 

Mean Difference 

(I-J) 
Sig. 

 

Total Positive 

Attitudes 

1-3 

4-6 0.049 0.984 

7-9 0.354 0.030 

10 years or more 0.606 0.000 

4-6 

1-3 -0.049 0.984 

7-9 0.305 0.149 

10 years or more 0.557 0.000 

7-9 

1-3 -0.354 0.030 

4-6 -0.305 0.149 

10 years or more 0.252 0.173 

10 years or more 

1-3 -0.606 0.000 

4-6 -0.557 0.000 

7-9 -0.252 0.173 
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Total Negative 

Attitudes 

1-3 

4-6 -0.099 0.940 

7-9 -0.356 0.121 

10 years or more -0.543 0.002 

4-6 

1-3 0.099 0.940 

7-9 -0.258 0.487 

10 years or more -0.444 0.047 

7-9 

1-3 0.356 0.121 

4-6 0.258 0.487 

10 years or more -0.186 0.627 

10 years or more 

1-3 0.543 0.002 

4-6 0.444 0.047 

7-9 0.186 0.627 
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Table 23 

 Frequencies and Percentages of Using ICT in Teaching According to Teacher's 

Gender 

How often do you use ICT in teaching? * Gender Cross-tabulation 

 

Gender 

Total 

Female Male 

How often do you use 

ICT in teaching? 

Daily 

Count 8 4 12 

% within Gender 17.4% 7.5% 12.1% 

2 or 3 times a week 

Count 17 21 38 

% within Gender 37.0% 39.6% 38.4% 

Once a week 

Count 13 12 25 

% within Gender 28.3% 22.6% 25.3% 

Once a month 

Count 8 8 16 

% within Gender 17.4% 15.1% 16.2% 

Never 

Count 0 8 8 

% within Gender 0% 15.1% 8.1% 

Total 

Count 46 53 99 

% within Gender 100.0% 100.0% 100.0% 

 

       The results of the table above show that females daily use ICT in teaching 

(17.4%) while males less than them (7.5%), also there are no females who never used 

ICT in teaching while 15.1% of males are never use ICT in teaching. So the final 

conclusion is that females use ICT in teaching more than males. 
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Table 24  

Frequencies and Percentages of Using ICT in Teaching According to Teaching 

Experience 

How often do you use ICT in teaching? * Teaching experience Cross tabulation 

 

Teaching experience 

Total 

1-3 4-6 7-9 
10 years or 

more 

How often do you 

use ICT in 

teaching? 

Daily 

Count 8 2 1 1 12 

% within Teaching 

experience 
28.6% 11.8% 4.5% 3.1% 12.1% 

2 or 3 

times a 

week 

Count 16 12 6 4 38 

% within Teaching 

experience 
57.1% 70.6% 27.3% 12.5% 38.4% 

Once a 

week 

Count 4 3 11 7 25 

% within Teaching 

experience 
14.3% 17.6% 50.0% 21.9% 25.3% 

Once a 

month 

Count 0 0 4 12 16 

% within Teaching 

experience 
.0% .0% 18.2% 37.5% 16.2% 

Never 

Count 0 0 0 8 8 

% within Teaching 

experience 
.0% .0% .0% 25.0% 8.1% 

Total 

Count 28 17 22 32 99 

% within Teaching 

experience 
100.0% 100.0% 100.0% 100.0% 100.0% 
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       The results of the table above show that as teaching experience increases, daily or 

(2 or 3 times a week) using of ICT in teaching decreases. The percentages of daily 

using ICT in teaching decreased from 28.6% for (1-3) experience to 3.1% for (10 

years or more). Also the percentages of (2 or 3 times a week) using ICT in teaching 

decreased from 57.1% for (1-3) experience to 12.5% for (10 years or more). 

       Through interviews with both teachers and supervisors it was noticed that both 

male and female teachers have positive attitudes toward the use of ICT in teaching 

English. As for those who use ICT in teaching English more, it was noticed through 

the comments of supervisors and teachers that female teachers use ICT in classrooms 

more than male teachers. One of the supervisors said: "Although male teachers use 

technological devices better than female teachers, female teachers use ICT inside 

classrooms more than male teachers. Male teachers prefer the traditional method of 

teaching because it is easier and faster and it does not need to prepare and design 

educational materials. Female teachers, although they are less skilled in the use of 

technological devices, they are more active and they have the desire and motivation to 

use ICT in classrooms". One male teacher said: "I think male teachers are busy with 

things that are far from teaching, preparing and designing teaching materials. They are 

busy with their life outside the school and to meet the needs of their families. Most 

male teachers work after school. Female teachers are more active and they have the 

desire and time to prepare and design teaching materials". 

       As for teachers' attitudes toward using ICT in teaching English based on teaching 

experience. It was clear that there was a division in teachers' views. Some teachers 

support the use of ICT in teaching English. The others are against the use of ICT in 

teaching English. Certainly, through their comments, teachers who support the use of 
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ICT in teaching are more than those who oppose the use of ICT in teaching English. 

The novice teachers with little teaching experience represent the vast majority of 

teachers who support the use of ICT in teaching English while old teachers with long 

teaching experience represent the vast majority of teachers who are against the use of 

ICT in teaching English. This is due to the fact that novice teachers with little 

teaching experience are enthusiastic and skillful in using technological devices, in 

addition to studying modern teaching methods and realizing the importance of using 

technology in teaching English. As for the old teachers with long teaching experience, 

they are against using ICT in teaching English because they did not keep up with 

technological development and they are not skilled in using technological devices. 

One of the supervisors said: "A teacher who is used to a particular teaching method 

does not change it and resist change. There was no technology in their time and they 

are not skilled at using technological devices". An old teacher with long experience in 

teaching English said: "I'm not convinced of the effectiveness of using ICT in 

teaching English. I am quite convinced of the teaching method that I have used 

throughout my service in schools. My students became doctors, lawyers and 

engineers, many of whom completed their higher education. If my teaching methods 

were not effective, my students would not succeed in their lives". 

       To conclude, the results of the questionnaire and the results of the interviews 

agree that there are no differences in teachers' attitudes toward using ICT in teaching 

English based on teachers' gender. Both male and female teachers have positive 

attitudes toward using ICT in teaching English. The results also agree that female 

teachers use ICT inside the classrooms more than male teachers. 
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        In connection to teachers' attitudes toward using ICT in teaching English based 

on teachers' teaching experience, the results of the questionnaire and the results of the 

interviews agree that novice teachers with little teaching experience have more 

positive attitudes toward using ICT in teaching English than old teachers with long 

teaching experience. The results also agree that novice teachers with little teaching 

experience use ICT inside the classrooms more than old teachers with long teaching 

experience. 

        These results agree with hypothesis three which says: "It's hypothesized that both 

male and female teachers have positive attitudes toward using ICT in teaching 

English, but female teachers use ICT inside classrooms more than male teachers. It's 

also hypothesized that novice teachers have more positive attitudes and they use ICT 

in teaching English more than experienced teachers".  

        The results of the questionnaire and the results of the interviews in connection to 

teachers' attitudes toward using ICT in teaching English based on their gender agree 

with the previous studies:  Tarazi (2017), Samak (2006) and Markauskaite (2006). On 

the other hand, the results don’t agree with the previous studies: Sulaiman (2017), 

Volman & van Eck (2001) and Wozney, Venkatesh & Abrami (2006). 

        The results of the questionnaire and the results of the interviews in connection to 

teachers' attitudes toward using ICT in teaching English based on their teaching 

experience agree with the previous studies:  Barham (2014), Sulaiman (2017), Samak 

(2006), Baek, Jong & Kim (2008), Smerdon, Cronen, Lanahan, Anderson, Iannotti & 

Angeles (2000). On the other hand, the results don’t agree with the previous studies: 

Lau & Sim (2008), Russell, Bebell, O’Dwyer, & O’Connor, (2003), Tarazi (2017). 
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 4.5 Students' Attitudes toward Using ICT by their Teachers in classrooms 

       The results of the previous studies which are mentioned in chapter two in 

connection to students' attitudes toward using ICT by their English teachers in 

classrooms agree that students have positive attitudes toward using ICT in classrooms. 

Students believe that using ICT enhances learning and improves the level of students 

in all English language skills. In addition, students believe that using ICT motivates 

them, attracts their attention and makes the lesson more enjoyable. Moreover, students 

agree that the best way to learn English is to have the teacher use both methods at the 

same time. The following table shows Means, Standard Deviations and Percentages 

for the total degree of attitudes among students toward using ICT in classrooms: 

Table 25 

The Total Degree of Attitudes Among Students Toward Using ICT in Classrooms 

Attitudes among students toward using 

ICT in classrooms 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

Total Degree of Motivation and 

Enjoyment 
2.64 0.37 74.8% 15.3% 9.9% 

Total Degree of ICT vs. Traditional 

Methods 
2.35 0.35 53.5% 28.0% 18.4% 

Total Degree of Enhancing learning 2.71 0.35 78.1% 14.6% 7.3% 

Total Degree of Attitudes among 

students toward using ICT in classrooms 
2.57 0.27 68.8% 19.3% 11.9% 

 

       The results of the table above show that the total degree of student's attitudes 

toward using ICT in classrooms is high with a mean value of (2.57) and (68.8%) 

percentage of agreement. 
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       The total degree of student's attitudes toward enhancing learning is high with 

mean (2.71) and 78.1% percent of agreement; this value was the highest value. The 

next value was the total degree of student's attitudes toward Motivation and 

Enjoyment which is high with mean (2.64) and 74.8% percent of agreement. The 

lowest value was the total degree of student's attitudes toward ICT vs. Traditional 

Methods which is high also with mean (2.35) and 53.5% percent of agreement. 

4.5.1 Motivation and Enjoyment 

       The following table shows Means, Standard Deviations and Percentages for 

attitudes among students toward Motivation and Enjoyment: 

Table 26 

Attitudes Among Students Toward Motivation and Enjoyment 

No 
Attitudes among students toward 

Motivation and Enjoyment 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  The use of ICT during the lesson 

attracts my attention and 

motivates me to participate. 

2.84 0.51 89.8% 4.1% 6.1% 

2.  The use of ICT in classroom 

makes the lesson enjoyable and 

interesting. 

2.70 0.60 77.6% 15.3% 7.1% 

3.  The use of ICT in the classroom 

is useful for my future and my 

practical life. 

2.62 0.67 71.7% 18.2% 10.1% 

4.  The use of ICT encourages me to 

rely on myself in learning. 
2.44 0.76 60.2% 23.5% 16.3% 

 Total 2.64 0.37 74.8% 15.3% 9.9% 
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       The table above shows means, standard deviations and the agreement percentages 

of attitudes among students toward Motivation and Enjoyment items, the items are 

sorted in a descending order by means. The total value of mean indicates that the 

respondents' attitudes are high, since the total mean value is (2.64) and the standard 

deviation is (0.37) with agreement percentage (74.8%). 

       The highest items according to the means are: the item (The use of ICT during the 

lesson attracts my attention and motivates me to participate) with mean (2.84) and 

standard deviation (0.51) and the agreement percentage is (89.8%), the item (The use 

of ICT in classroom make the lesson enjoyable and interesting) with mean (2.7) and 

standard deviation (0.6) and the agreement percentage is (77.6%). 

       On the other hand, the lowest items according to the means are: the item (The use 

of ICT encourages me to rely on myself in learning (learner Autonomy) with mean 

(2.44) and standard deviation (0.76) and the agreement percentage is (60.2%), the 

item (The use of ICT in the classroom is useful for my future and my practical life) 

with mean (2.62) and standard deviation (0.67) and the agreement percentage is 

(71.7%). 

       According to the highest attitudes of the respondents, the following conclusions 

can be obtained: The use of ICT during the lesson attracts their attention and 

motivates them to participate, the use of ICT in classroom makes the lesson enjoyable 

and interesting, the use of ICT in the classroom is useful for their future and their 

practical life, The use of ICT encourages them to rely on themselves in learning 

(learner Autonomy). 
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4.5.2 ICT vs. Traditional Methods 

       The following table shows Means, Standard Deviations and Percentages for 

attitudes among students toward ICT vs. Traditional Methods: 

Table 27 

 Attitudes Among Students toward ICT vs. Traditional Methods 

No 
Attitudes among students toward 

ICT vs. Traditional Methods 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  ICT should be used as a 

complement to traditional 

methods rather than a substitute. 

2.55 0.72 67.7% 19.2% 13.1% 

2.  I prefer lessons in which the 

teacher uses ICT over traditional 

lessons. 

2.47 0.70 59.6% 28.3% 12.1% 

3.  The use of ICT covers all 

students' learning styles. 
2.37 0.66 47.5% 42.4% 10.1% 

4.  The time of the lesson isn’t 

enough for using ICT.  
2.01 0.89 39.4% 22.2% 38.4% 

 Total 2.35 0.35 53.5% 28.0% 18.4% 

 

       The table above shows means, standard deviations and the agreement percentages 

of attitudes among students toward ICT vs. Traditional Methods items, the items are 

sorted in a descending order by means. The total value of mean indicates that the 

respondents' attitudes are high, since the total mean value is (2.35) and the standard 

deviation is (0.35) with agreement percentage (53.5%). 

       The highest items according to the means are: the item (ICT should be used as a 

complement to traditional methods rather than a substitute) with mean (2.55) and 
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standard deviation (0.72) and the agreement percentage is (67.7%), the item (I prefer 

lessons in which the teacher uses ICT over traditional lessons) with mean (2.47) and 

standard deviation (0.7) and the agreement percentage is (59.6%). 

       On the other hand, the lowest items according to the means are: the item (The 

time of the lesson isn't enough for using ICT) with mean (2.01) and standard deviation 

(0.89) and the agreement percentage is (39.4%), the item (The use of ICT cover all 

students' learning styles) with mean (2.37) and standard deviation (0.66) and the 

agreement percentage is (47.5%). 

       According to the highest attitudes of the respondents, the following conclusions 

can be obtained: Students think that ICT should be used as a complement to 

traditional methods rather than a substitute, they prefer lessons in which the teacher 

uses ICT over traditional lessons, the use of ICT cover all students' learning styles. 

4.5.3 Enhancing Learning 

       The following table shows Means, Standard Deviations and Percentages for 

attitudes among students toward enhancing learning: 
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Table (28): 

Attitudes Among Students Toward Enhancing Learning 

No 
Attitudes among students toward 

Enhancing learning 
Mean 

Standard 

deviation 

Agree 

% 

Neutral 

% 

Disagree 

% 

1.  The use of ICT in teaching 

improves learning. 
2.82 0.50 86.9% 8.1% 5.1% 

2.  Through the use of ICT, access to 

information is easier at anytime 

and anywhere. 

2.81 0.47 83.8% 13.1% 3.0% 

3.  The use of ICT provides video, 

audio, programs and educational 

applications that make teaching 

and learning processes effective. 

2.76 0.58 82.7% 10.2% 7.1% 

4.  The use of ICT gives me the 

opportunity to use social media in 

learning instead of using it to 

waste time. 

2.69 0.63 77.8% 13.1% 9.1% 

5.  I understand lessons better when 

a teacher uses ICT. 
2.47 0.70 59.6% 28.3% 12.1% 

 Total 2.71 0.35 78.1% 14.6% 7.3% 

      

       The table above shows means, standard deviations and the agreement percentages 

of Attitudes among students toward Enhancing learning items, the items sorted 

descending by means. The total value of mean indicates that the respondents' attitudes 

are high, since the total mean value is (2.71) and the standard deviation is (0.35) with 

agreement percentage (78.1%). 

       The highest items according to the means are: the item (The use of ICT in 

teaching improves learning) with mean (2.82) and standard deviation (0.5) and the 

agreement percentage is (86.9%), the item (Through the use of ICT, access to 
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information is easier at anytime and anywhere) with mean (2.81) and standard 

deviation (0.47) and the agreement percentage is (83.8%), the item (The use of ICT 

provides video, audio, programs and educational applications that make teaching and 

learning processes effective) with mean (2.76) and standard deviation (0.58) and the 

agreement percentage is (82.7%). 

       On the other hand, the lowest items according to the means are: the item (I 

understand lessons better when a teacher uses ICT) with mean (2.47) and standard 

deviation (0.7) and the agreement percentage is (59.6%), the item (The use of ICT 

gives me the opportunity to use social media in learning instead of using it to waste 

time) with mean (2.69) and standard deviation (0.63) and the agreement percentage is 

(77.8%). 

       According to the highest attitudes of the respondents, the following conclusions 

can be obtained: Students think that the use of ICT in teaching improves learning, 

through the use of ICT, access to information is easier at anytime and anywhere, the 

use of ICT provides video, audio, programs and educational applications that make 

teaching and learning processes effective, the use of ICT gives students the 

opportunity to use social media in learning instead of using it to waste time, they 

understand lessons better when a teacher uses ICT. 

       Through interviews with students, teachers and supervisors it was clear that 

students have high positive attitudes towards using ICT in learning English. Teachers 

and supervisors are aware of the extent to which this generation is addicted to the 

technological devices outside the school and the importance of benefitting from their 

love for technology in education. One of the supervisors said: "Over the past two 

decades, our lives have become wholly dependent on technology. Most students are 
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addicted to technology, like it or not. Most students have smart phones and they are 

smart in using them. We should take advantage of students' love for technology in 

education and take their interests into account ."  

       Through interviews with students, it was found that most students have their own 

smart devices and they use them to play, entertain and socialize after finishing school. 

Students consider the technological devices attractive and enjoyable and they want 

their teachers to use these devices in classrooms more. 

Most of the students believe that the use of ICTs enhances learning English and 

improves their level in all English language skills. In addition, most students believe 

that using ICT helps them understand the lesson better. One of the students said: 

"Sometimes the teacher keeps explaining the lesson and writing on the board for three 

classes, but I don’t understand the lesson. But when the teacher takes us to the 

computer lab and we watch a video about the lesson, I understand the lesson from the 

first time and I'll never forget the lesson forever". Another student said: "The teacher 

pronounces words differently from the pronunciation on the recorder or on the 

computer; computers pronounce the words as English native speakers. Moreover, the 

teacher sometime makes mistakes in writing, but the computer corrects written 

mistakes automatically". 

       The students agree that the use of ICTs in classrooms attracts their attention and 

makes them more active and focused with the lesson. This would lead to increase 

participation and interaction with the lesson, and to change the lesson from teacher-

centered to student-centered class which leads students to depend on themselves to 

learn English instead of depending entirely on the teacher. The students also agree 

that the use of ICT in classrooms helps them to keep abreast of technological 
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development like the rest of the civilized countries. It also helps them in their future 

as all things of life have become dependent on technology. 

       The students also agree that the use of ICT makes the lesson more enjoyable and 

increases their love for English language, for the teacher and for the school. One of 

the student said: "When the teacher asks us to prepare ourselves to go to the computer 

lab, we become happier because we will leave the classroom and change the 

atmosphere. It is boring to stay in the same room for seven classes. When the teacher 

uses ICT, we watch videos see photos and hear music which make us very happy, 

enjoy learning and we love school more". This was confirmed by one of the teachers, 

who said: "When I enter the classroom, the students ask me whether the lesson will be 

in the classroom or in the computer lab. If I tell them that the lesson will be in the 

classroom, they feel bored. For that reason, I change my mind and I tell them to 

prepare themselves to go to the computer lab. The best thing about that is the 

happiness that I see on their faces when they go to the computer lab". 

       Regarding the comparison between the use of ICT and the use of traditional 

methods in learning English, students' attitudes differed. Some students prefer to use 

ICT in learning English by their teachers and the others prefer to use the traditional 

methods. But those who prefer to use ICT to learn English represent the vast majority 

and they are much more than those who prefer the traditional methods. Most of 

students think that the best way to learn English is to integrate both methods and not 

to exclude any of them.  The students explained that ICT does not fill the place of the 

teacher and that there are some exercises need to be explained by the teacher while 

other exercises need to use ICT in order to understand them. One of the students said: 

"The teacher's writing on the board is bad and incomprehensible and he does not give 
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us enough time to write. The teacher always erases the board before the students 

finish writing. I hate to see the board full of words and the teacher spends most of the 

lesson time in writing on the board and that students only have to copy the words on 

their notebooks. This is very cumbersome for me and I think for most students. My 

hands hurt from writing throughout the lesson and there is no entertainment in the 

lesson". On the other hand, one of the students said: "I prefer the traditional lessons 

because if the student did not use his hand and write with a pen, he will not learn. ICT 

should only be used as an aid and not as an alternative". 

       To conclude, the results of the questionnaire and the results of the interviews 

agree that students have high positive attitudes toward using ICT in learning English. 

Students believe that using ICT enhances learning English, improves their level in all 

English language skills, attracts their attention and motivates them to participate in the 

lessons. Moreover, students prefer the lessons in which their teachers use ICT over 

using the traditional methods. In addition, students believe that teachers should use 

both methods and not to ignore any of them. These results agree with hypothesis three 

which states that it is hypothesized that students have positive attitudes toward using 

ICT in learning English. The results also agree with the results of the previous studies: 

Alharbi (2014), Kullberg (2011), Ali & Elfessi (2004), Genesi (2009), Awad & Alaa 

(2012), Brindhamani & Manichander (2013), Passey et al., (2004), and Loveless 

(2002). 

4.6 Summary 

       In this chapter, the results of the questionnaires and interviews were presented 

and discussed. Due to the large amount of data gathered through questionnaires and 

interviews and to facilitate the presentation and discussion of the results, this chapter 
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was divided according to the four research questions. For each of the research 

questions, the results of the questionnaire were first presented, and the results of the 

interviews were then presented. Then the results were discussed and compared with 

each other. Finally the results were compared with the hypotheses of research and the 

results of previous studies. 

       The results show that English teachers have positive attitudes toward using ICT 

in classrooms. The teachers are aware of the importance of using ICT in teaching 

English for it improves the level of students in all English language skills and it 

makes the lesson more enjoyable, which attracts the attention of students and 

motivates them to focus and participate.  

       The results also found that the main reason for not using ICT inside the 

classrooms is demanding extra work from teachers. The teachers believe that using 

ICT causes a greater burden on them because they have a lot of things to do beside 

preparing and designing technological materials which takes more time and effort 

from them. 

       The results also found that there are no differences in teachers' attitudes toward 

using ICT in teaching English based on teachers' gender. Both male and female 

teachers have positive attitudes toward using ICT in teaching English, but female 

teachers use ICT inside the classrooms more than male teachers. 

       The results also found that novice teachers with little teaching experience have 

more positive attitudes toward using ICT in teaching English than old teachers with 

long teaching experience. The results also found that novice teachers with little 

teaching experience use ICT inside the classrooms more than old teachers with long 

teaching experience. 
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       The results also found that students have high positive attitudes toward using ICT 

by their teachers in learning English. Students believe that using ICT enhances 

learning English, improves their level in all English language skills, attracts their 

attention and motivates them to participate in the lessons. Students also think that the 

best way to learn English is to integrate both ICT and the traditional method in the 

lesson and not to ignore any of them. 
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CHAPTER FIVE 

CONCLUSION & RECOMMENDATIONS 

5.1 Conclusion  

       In the past two decades our lives have changed completely, as our lives have 

become dependent on ICT in all aspects of our lives. It is clear that ICT has greatly 

influenced the new generation and has become an indispensable part of their daily 

lives. The Palestinian Ministry of Education and Higher Education has recognized the 

importance of using ICT in education. The Ministry of Education seeks to digitize 

education in the Palestinian schools and invites teachers to use ICT in teaching. 

Despite the ministry's repeated call for teachers to use ICT in teaching, some teachers 

still use traditional methods of teaching instead of using ICT, knowing that the 

necessary technological equipment is available in their schools. 

       The objectives of this study were first to identify the attitudes among English 

teachers toward using ICT inside the classrooms. This study also aimed to know why 

some English teachers don't use ICT in classrooms despite the availability of the 

technological devices in their schools. In addition, this study aimed to investigate the 

differences in teachers' attitudes toward using ICT in the classrooms and who use ICT 

more based on teachers' gender and/ or teaching experience. Finally, it aimed to 

identify the students' attitudes toward using ICT in learning English. 

       The importance of this study is that it provides a description of the problem that 

face the Ministry of Education in this period, which can help to overcome the 

obstacles that prevent some teachers from following the instructions of the ministry 

for the use of ICT in teaching. 
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       To obtain this information, the researcher distributed 100 questionnaires to the 

teachers about their attitudes toward the use of ICT in teaching English and the 

reasons for the non-use of ICT by some teachers. The researcher also distributed 100 

questionnaires to the students to know their attitudes toward the use of ICT by their 

English teachers. The percentage of the returned questionnaires was 99%. To obtain 

more accurate results, the researcher also conducted interviews with seven English 

language supervisors, twenty seven English language teachers and thirty six students 

from the fifth to ninth grades in central and northern Hebron. To analyze the data 

collected through questionnaires, the researcher used the statistical analysis method 

by using (SPSS). To analyze the data collected through interviews, the researcher 

used the content analysis method. 

       The results for the first research question showed that English teachers have 

positive attitudes toward the use of ICT in teaching English. The results also showed 

that English teachers are aware of the importance of using ICT in teaching English for 

it improves the level of students in all English language skills and it makes the lesson 

more enjoyable, which attracts the attention of students and motivates them to focus 

and participate. For the second research question, the results showed that the main 

reason for not using ICT inside the classrooms by some teachers is demanding extra 

work from teachers. The teachers believe that using ICT causes a greater burden on 

them because they have a lot of things to do beside preparing and designing 

technological materials which takes more time and effort from them. For the third 

research question in connection to teachers' gender, the results showed that there are 

no differences in teachers' attitudes toward using ICT in teaching English based on 

teachers' gender. Both male and female teachers have positive attitudes toward using 

ICT in teaching English. The results also showed that female teachers use ICT inside 
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the classrooms more than male teachers. In connection to teachers' experience, the 

results showed that novice teachers with little teaching experience have more positive 

attitudes toward using ICT in teaching English than old teachers with long teaching 

experience. The results also showed that novice teachers with little teaching 

experience use ICT inside the classrooms more than old teachers with long teaching 

experience. For the last research question, the results showed that Palestinian students 

in central and northern Hebron have high positive attitudes toward using ICT by their 

teachers in learning English. Students believe that using ICT enhances learning 

English, improves their level in all English language skills, attracts their attention and 

motivates them to participate in the lessons. Students also think that the best way to 

learn English is when their teachers integrate both ICT and the traditional method in 

the lesson and not to ignore any of them. 

5.2 Recommendations 

 1. It is recommended for teachers, especially those who do not use ICT in teaching, 

to take into account their students' interests by integrating ICT in their classes. 

2. It is recommended that the Palestinian Ministry of Education and Higher Education 

equip all classrooms with the technological equipment needed by the teacher instead 

of relying on the computer lab. 

3. It is recommended that the Palestinian Ministry of Education and Higher Education 

reduce the burden on teachers, such as the written work required by school principals 

and supervisors, and reduce the number of classes per week so that teachers have 

sufficient time to prepare and design technological educational materials. 
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4. It is recommended that the Palestinian Ministry of Education and Higher Education 

hire specialists with expertise in designing technological educational materials 

because teachers do not have enough time and experience to prepare and design 

technological educational materials. The ministry then distributes these materials to 

teachers or publishes them on the ministry's website. 

5. It is recommended that the Palestinian Ministry of Education and Higher Education 

not only encourage teachers to use ICT in teaching but they should increase the 

number of marks for  using ICT in the annual teacher report and to monitor teachers' 

compliance with the Ministry instructions by their supervisors and school principals. 
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APPENDIX A 

TEACHERS' QUESTIONNAIRE 

You are invited to participate in this study to know the impact of using ICT on 

teaching English as viewed by teachers and the reasons for not using ICT by some 

teachers. Your answers are confidential and data will be used only for educational and 

research purposes. Answering this questionnaire will only take a few minutes of your 

time. Thank you for your assistance. 

Ashraf Al-Jaradat 

Faculty of Graduate Studies 

Hebron University  

SECTION ONE: BACKGROUND INFORMATION 

Please put a circle around your answer. 

* Gender:                               Female                                    Male   

* Teaching experience:   

        1-3                          4-6                            7-9                       10 years and more 

* How often do you use ICT in teaching? 

-  Daily       

-  2 or 3 times a week      

- Once a week   

- Once a month   

- Never          
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SECTION TWO: TEACHERS' ATTITUDES TOWARD USING ICT 

Please circle your answer. 

 Agree Neutral Disagree 

1- I'm fully aware of the importance of using ICT 

in teaching. 

3 2 1 

2- The use of ICT improves the level of students in 

English language. 

 

3 2 1 

3- The use of ICT attracts students' attention and 

motivates them to participate actively. 

 

3 2 1 

4- The use of ICT takes into account the individual 

differences between students. 

 

3 2 1 

5- The use of ICT saves time and efforts. 

 

3 2 1 

6- The use of ICT is challenging and makes me 

unconfident.  

 

3 2 1 

7- The use of ICT reduces my authority in 

classroom. 

3 2 1 

8- The traditional methods of teaching are easier 

and more convenient than ICT. 

 

3 2 1 

9- The use of ICT makes teaching more efficient. 

  

3 2 1 

10- I have positive attitudes toward using ICT in 

teaching English. 

 

3 2 1 

11- The use of ICT should be one of the priorities in 

teaching. 

3 2 1 

12- ICT  would encourage students to do more 

study. 

3 2 1 

13- Classrooms will be better without ICT. 

 

3 2 1 

14- The use of ICT would make the subject matter 

more interesting. 

 

3 2 1 

15- The use of ICT fits well into curriculum goals. 

 

3 2 1 

16- The use of ICT suits my students learning 

preferences. 

3 2 1 

17- The use of ICT complicates my task in the 

classroom. 

3 2 1 

18- The use of ICT helps students for their future 

jobs. 

3 2 1 

 



111 Attitudes of Palestinian Teachers and Students Toward Using ICTs                                         
     

 

SECTION THREE: REASONS FOR NOT USING ICT 

Please circle your answer. 

 Agree Neutral Disagree 

 

 

1- 

I don’t use ICT because my school isn’t 

equipped with technological devices. 

 

 

3 

 

2 

 

1 

 

2- 

I don’t use ICT because I haven’t taken a course 

and training in using ICT to teach English. 

 

 

3 

 

2 

 

1 

 

3- 

I will not use ICT in the classroom if the level 

of my students in using technology is higher 

than my level.  

 

3 

 

2 

 

1 

 

4- 

The lesson time is an obstacle to the use of ICT 

in teaching. 

 

 

3 

 

2 

 

1 

 

5- 

The use of ICT causes a problem in managing 

the classroom. 

 

 

3 

 

2 

 

1 

 

6- 

I don’t use ICT because electronic devices 

break down in the middle of the lesson or power 

is cut off. 

 

3 

 

2 

 

1 

 

7- 

I do not use ICT because my students will know 

my ignorance in the use of technology. 

 

 

3 

 

2 

 

1 

 

 

8- 

Large classes prevent the use of ICT in 

teaching. 

 

 

3 

 

2 

 

1 

9- The use of ICT causes a greater burden on the 

teacher. 

3 2 1 

 

10- 

I do not use ICT because I have to read emails 

and respond to students on a daily basis. 

 

 

3 

 

2 

 

1 

 

11- 

I do not use ICT because I have to be prepared 

every day. This requires a lot of time and effort. 

 

 

3 

 

2 

 

1 

 

12- 

I do not use ICT because technology may 

replace teachers. 

 

 

3 

 

2 

 

1 

 

13- 

I do not use ICT because technology reduces 

my authority.  

 

 

3 

 

2 

 

1 

 

 

14- 

I do not use ICT because the traditional methods 

of teaching are easier and more convenient. 

 

 

3 

 

2 

 

1 
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APPENDIX B 

 STUDENTS' QUESTIONNAIRE  

You are invited to participate in this study to know the impact of using ICT on 

teaching English as viewed by students. Your answers are confidential and data will 

be used only for educational and research purposes. Answering this questionnaire will 

only take a few minutes of your time. Thank you for your assistance. 

Please circle your answer. 

 Agree Neutral Disagree 

 

1- The use of ICT during the lesson attracts my 

attention and motivates me to participate. 

 

 

3 

 

2 

 

1 

2- I prefer lessons in which the teacher uses ICT 

over traditional lessons. 

 

3 

 

2 

 

1 

3- ICT should be used as a complement to 

traditional methods rather than a substitute. 

 

 

3 

 

2 

 

1 

4- I understand lessons better when a teacher uses 

ICT. 

 

3 

 

2 

 

1 

5- The use of ICT in the classroom is useful for my 

future and my practical life. 

 

3 

 

2 

 

1 

6- The use of ICT encourages me to rely on myself 

in learning English (learner Autonomy). 

 

 

3 

 

2 

 

1 

7- Through the use of ICT, access to information is 

easier at anytime and anywhere. 

 

3 

 

2 

 

1 

8- The use of ICT covers all students' learning 

styles. 

 

3 

 

2 

 

1 

9- The use of ICT in classroom makes the lesson 

enjoyable and interesting. 

 

 

3 

 

2 

 

1 

10- The use of ICT provides video, audio, programs 

and educational applications that make teaching 

and learning processes effective. 

 

3 

 

2 

 

1 

11- The time of the lesson is not enough for using 

ICT. 

 

3 

 

2 

 

1 

12- The use of ICT gives me the opportunity to use 

social media in learning instead of using it to 

waste time. 

 

3 

 

2 

 

1 

13- The use of ICT in teaching improves learning. 

 

3 2 1 
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APPENDIX C 

 واالتصاالت الوعلوهات تكنولوجيا استخذام هتجا الطالب هواقف

 انهغح ذذسَظ عهً واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو اثش نًعشفح انذساعح هزِ فٍ نهًشاسكح يذعى أَد

 نٍ. فمػ وانثحثُح انرعهًُُح نألغشاض انثُاَاخ اعرخذاو وعُرى عشَح إجاتاذك. انطالب يٍ وجهح َظش اإلَجهُضَح

 .نًغاعذذك شكشا. ولرك يٍ دلائك تعع عىي االعرثُاٌ هزا عهً اإلجاتح ذغرغشق

 إجابتك حول دائرة وضع يرجى

 غير هوافق هحايذ هوافق  
 

 انذسط أثُاء واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو َجزب -0

 .انًشاسكح عهً وَحفضٍَ اَرثاهٍ

  

 

6 

 

7 

 

0 

 انًعهىياخ ذكُىنىجُا انًعهى َغرخذو فُها انرٍ انذسوط أفعم -7

 .انرمهُذَح انذسوط عهً واالذصاالخ
  

 

6 

 

7 

 

0 

 كًكًم واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو َُثغٍ -6

 .ال تذَال عُها انرمهُذَح نهطشق
  

 

6 

 

7 

 

0 

 ذكُىنىجُا انًعهى َغرخذو عُذيا أفعم تشكم انذسوط أفهى -4

 .واالذصاالخ انًعهىياخ
 

6 

 

7 

 

0 

 انفصىل فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو إٌ -5

 وحُاذٍ انعًهُح. نًغرمثهٍ يفُذ انذساعُح

 

6 

 

7 

 

0 

 عهً واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو َشجعٍُ -6

 اعرمالنُح) اإلَجهُضَح انهغح ذعهى فٍ َفغٍ عهً االعرًاد

  (.انًرعهى

 

6 

 

7 

 

0 

 َصثح ، واالذصاالخىاالذصاالخ،ذكُىنىجُ اعرخذاو خالل يٍ -7

 .يكاٌ أٌ وفٍ ولد أٌ فٍ أعهم انًعهىياخ إنً انىصىل

 

6 

 

7 

 

0 

 أعانُة جًُع واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو َشًم -8

 .انطالب ذعهى
 

6 

 

7 

 

0 

 انفصىل فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو إٌ -9

 .نالهرًاو ويثُشا يًرعا انذسط َجعم انذساعُح

 

6 

 

7 

 

0 

ًادج وان انفُذَى واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو َىفش -01

 عهُىانر حعًهُ ذجعم انرٍ انرعهًُُح وانرطثُماخ وانثشايج انصىذُح

  .فعانح وانرعهى

 

6 

 

7 

 

0 

 انًعهىياخ ذكُىنىجُا العرخذاو َكفٍ ال انذسط ولد -00

 . واالذصاالخ

 

6 

 

7 

 

0 

 انفشصح واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو ًَُحٍُ -07

 يٍ تذالً  انرعهى فٍ االجرًاعٍ انرىاصم وعائم العرخذاو

 .انىلد نرعُُع اعرخذايها

 

6 

 

7 

 

0 

 َحغٍ انرذسَظ فٍ واالذصاالخ انًعهىياخ ذكُىنىجُا اعرخذاو -06

 .انرعهى
  

6 7 0 
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APPENDIX D 

PROTOCOL FOR SUPERVISORS' INTERVIEWS 

1. Are all the schools that you have already visited equipped with the needed 

technological devices to teach English? 

2. Do you give English teachers the necessary training on how to use ICT in teaching? 

3. What is your impression of teachers' attitudes toward the use of ICT in teaching 

English? 

4. What is your impression of students' attitudes toward the use of ICT by their 

English teachers? 

5. (A) In your opinion, are there any differences in teachers' attitudes toward using 

ICT in teaching English based on their gender? 

5. (B) In your opinion, who do use ICT in teaching English more male or female 

teachers? Why? 

6. (A) In your opinion, are there any differences in teachers' attitudes toward using 

ICT in teaching English based on their teaching experiences? 

 6. (B) In your opinion, who do use ICT in teaching English more novice or 

experienced teachers? Why? 

7. In your opinion, what are the reasons for not using ICT in teaching English by 

some teachers? 
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APPENDIX E 

PROTOCOL FOR TEACHERS' INTERVIEWS 

1. Is your school equipped with the needed technological devices for teaching 

English? 

2. Have you taken training courses on how to use ICT in teaching English? 

3. Are you aware about the importance of using ICT in teaching English? 

4. How often do you use ICT in teaching English? 

5. What is your attitude toward the use of ICT in teaching English? 

6. Do you use ICT in teaching English? If not, what are the reasons for not using ICT 

in teaching English? 

7. Do you believe that using ICT improves the level of the students in English 

language, attracts their attention and motivates them to participate? 

8. Do you prefer to use ICT or the traditional method in teaching English? Why? 

9. Do you believe that using ICT in teaching saves your time and efforts?  

10. Do you think that using ICT increases the burden on you and demands you to do 

extra work? 

11. Do you think that using ICT in the classroom will help students in the future? 

12. Are you qualified to design technological learning materials? 

13. Do you have time to prepare and design technological learning materials? 
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14. What is your impression of your students' attitudes toward using ICT in English 

language classes? 

15. In your opinion, who uses ICT in teaching English more male or female teachers, 

novice or experienced teachers? Why? 
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APPENDIX F 

PROTOCOL FOR STUDENTS' INTERVIEWS 

1. Do you prefer your English teacher to use ICT or the traditional method of 

teaching? Why? 

2. Does the use of ICT attract your attention and motivate you to participate? 

3. Do you believe that ICT should be used as a complement to the traditional method 

or a substitute? 

4. Do you think using ICT in English lessons will help you in your career in the 

future? 

5. Do you think the lesson time is enough to use ICT? 

6. Do you think the use of ICT enhance learning and improve your level in all English 

language skills? 

7. Do you think using ICT helps you rely on yourself for learning rather than relying 

entirely on the teacher? 

8. Do you think that ICT can replace the teacher? 

9. Do you think that using ICT in classrooms makes the lesson more enjoyable and 

interesting? 

10. Do you think that using ICT in learning English helps you use it properly and not 

to waste your time on social media? 
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APPENDIX G 

RECOMMENDATION LETTER TO THE DIRECTORATE OF EDUCATION/ 

NORTH HEBRON 
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APPENDIX H 

RECOMMENDATION LETTER TO THE DIRECTORATE OF EDUCATION 

IN THE CENTRE OF HEBRON 

 

 




